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ABSTRACT
Matheson, David William. “The Adaptanators” and “The Geode:” A Single-Case Study of
Narrative Co-Wonderfulness Interviews and the Relationship in Supervision during the
First Practicum Experience. Published Doctor of Philosophy dissertation, University of
Northern Colorado, 2022.

Wonderfulness Interviews (WI) have been discussed as a meaningful entry point into the
counseling relationship in Narrative Therapy with children and families (Ingamells, 2016;
Marsten et al., 2016). Wonderfulness Interviews are designed to uncover and story a person’s
Wonderfulnesses and reclaim “the person and the territory of the conversation from the problem”
in work with children and families in Narrative Therapy (Ingamells, 2016, p. 61). WI allow
individuals to enter into the therapeutic relationship through telling stories of the qualities that
make them the most exemplary as human beings (Marsten et al., 2016). WI and their potential
contributions had not been researched in the supervisory relationship. The literature on
supervision models and the importance of quality supervisory relationships is vast (Bernard &
Luke, 2015; Ratts, 2009; Shepard & Brew, 2013). Supervision is an essential aspect of counselor
training and development. The first experiences counselors-in-training (CIT) and supervisors-intraining (SIT) have in supervision occurs during practicum courses within graduate degree
programs. CIT and SIT can struggle while adapting to the pressures and responsibilities of new
professional roles (Borders et al., 2017; Nelson et al., 2006.)
This single-design case study utilized Co-Wonderfulness Interviews (CWI) with one
supervisory dyad, a CIT and a SIT, and examined their supervisory relationship throughout a
practicum course. The results of this study can contribute to the literature concerning supervisory
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practices and the potential reciprocal benefits CWI has for CIT and SIT and their supervisory
relationship. This research also informs new and creative efforts in training and practice for
counselor educators and supervisors.
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CHAPTER I
INTRODUCTION
Co-Wonderfulness Interviews and the Supervisory
Relationship
Wonderfulness Interviews (WI) have been discussed as a meaningful entry point into the
counseling relationship in Narrative Therapy with children and families (Ingamells, 2016;
Marsten et al., 2016). The intention of these interviews is to invite children and family members
to tell stories through thorough descriptions of the “superpowers” or unique characteristics they
possess (i.e., their own Wonderfulnesses). These interviews, conducted during counseling
sessions, can provide a means for beginning to counter the prevalence of the problem(s) that
brought an individual or family into therapy (Ingamells, 2016; Marsten et al., 2016).
Wonderfulness Interviews are designed to uncover and story a person’s Wonderfulnesses and
reclaim “the person and the territory of the conversation from the problem” (Ingamells, 2016, p.
61). WI provide an important opportunity to witness, appreciate, and honor these
Wonderfulnesses as the foundation for future conversations in therapy and the change
individuals are seeking in their lives (Ingamells, 2016; Marsten et al., 2016). Often, problem(s)
marginalize and reduce these essential qualities (or Wonderfulnesses) of people, leaving the
power of the problem(s) to feel insurmountable and consequently, leaving many to feel
demoralized and hopeless (Frank & Frank, 1991; White, 2011; White & Epston, 1990). WI allow
people to story and share descriptions of their Wonderfulnesses, or the essential qualities and
characteristics they possess as unique human beings, at the beginning of the therapeutic process.

2
Wonderfulness Interviews support a “re-location” or reidentification of a person’s own
“superpowers” in their work against the problem(s) in therapy (Marsten et al., 2016).
Additionally, the benefits of Wonderfulnesses are propelled through having a witness or
witnesses (additional people to hear, feel, and experience these stories) of what make us the most
exemplary as people (Marsten et al., 2016; White & Epston, 1990). The use of Wonderfulness
Interviews, however, had not been studied within the context of supervision. The opportunity for
a shared witnessing of Wonderfulnesses throughout a supervisory relationship may be an
opportunity to expand on the current use of WI. Understanding the experiences of WI with a
doctoral supervisor and counselor-in-training may further the literature surrounding a counselor’s
and supervisor’s experiences of these interviews within the expanse of the supervisory
relationship.
Co-Wonderfulness Interviews
The implementation of Co-Wonderfulness Interviews (CWIs), or a reciprocal and shared
WI for both members of the supervisory dyad and their experiences of these interviews may help
further understand the development of relationships in supervision. CWIs may also provide
opportunities for members of the supervisory dyad to introduce themselves to each through
stories of Wonderfulnesses and subsequently contribute to the development of their professional
identities (Carlson & Erickson, 1999, 2001). The use of CWIs with a supervisor-in-training and a
counselor-in-training across the dyad’s supervisory relationship could help better understand
how Wonderfulness Interviews might contribute to the relationship created within their first
practicum experiences.
The use of Co-Wonderfulness Interviews has not been explored within the context of
supervision for counselors or supervisors together. These interviews may support a mutual “gift
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exchange” between counselors-in-training (CIT) and supervisors-in-training (SIT). The
supervisory relationship may be furthered through the identification of Wonderfulnesses by a
supervisor-in-training and counselor-in-training together throughout their supervisory
experiences. Highlighted as one of the essential ethics of Narrative Therapy and practice, the
exchange of mutual gifts in the context of supervision through Wonderfulness Interviews may
further counselor and supervisor development and their relationship in supervision. CIT and SIT
may experience a number of struggles in their work and development within their respective
roles (Bernard & Luke, 2015; Costa, 1994; Yourman, 2003) and may encounter a loss of spirit or
courage, or feelings of confusion, and disheartenment (Carlson & Erickson, 2001; White, 2011).
The use of CWIs in supervision may be useful in supporting CIT and SIT in acknowledging and
honoring their own “superpowers” and essential qualities as they encounter potential challenges
or struggles during the supervisory relationship.
For decades, Narrative therapists have discussed the impact of problems on people’s lives
and the ways in which problem(s) can reduce or even try to eliminate an individual’s moral
character, preferred cultural identity, and the essential virtues they possess (Frank & Frank,
1991; Ingamells, 2016; Marsten et al., 2016; White, 1997; White & Epston, 1990). Morality has
been defined as a particular and unique system of values and principles of conduct held by a
specific person (OxfordDictionaries.com, 2019). These specific values and principles are also
important characteristics that may contribute to development and the ways in which CIT and SIT
acclimate to the field (Bernard, 1979; Carlson & Erickson, 2001; Frank & Frank, 1991; White,
1997). Many struggles in supervision for CIT, including feelings of hopelessness, anxiety,
frustration, shame, and confusion (Costa, 1994; Kurtyilmaz, 2015; Yourman, 2003) could be
framed within the context of feeling demoralized regarding some aspect of their work or their
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progression as helpers (Frank & Frank, 1991; White, 1997). These struggles for counselors-intraining are not dissimilar to the ways in which similar discourses of professional or medicalized
knowledge such as perfection, competition, and unrealistic societal discourses (intelligence,
beauty, success, etc.) impact the individuals we support in therapy (Carlson & Erickson, 2001;
Haugaard, 2014; Timm, 2015; White, 1997). Doctoral supervisors, including those who are
supervising CIT directly for the first time, may also struggle to acclimate to the expectations and
responsibilities of this new role (Borders et al., 2017; Nelson et al., 2006). Attention to the
impact these struggles may have for CIT and SIT and countering them directly within
supervision through CWIs, may be useful in supporting their personal development and their
supervisory relationship (Marsten et al., 2016; Timm, 2015; White, 1997).
Feelings of demoralization from potential problems could be reduced though methods
that allow the supervisor or supervisee to re-locate their sense of morality and unique identities
as people throughout their first supervisory relationship. Storied Wonderfulnesses within
supervision may provide an opportunity to confront the problem(s) they may experience and
further support reciprocal counselor and supervisor development (Haugaard, 2014; White, 1997;
White & Epston, 1990). Frank and Frank (1991) discussed the idea that many individuals seek
therapeutic support when they are experiencing a sense of demoralization in their lives. Struggles
encountered by CIT and SIT within practicum courses could also be framed as feelings related to
demoralization, hopelessness, loss of control or spirit, shame, and uncertainty (Costa, 1994;
Kurtyilmaz, 2015; White, 1997; Yourman, 2003). Though these struggles are certainly not a
given within graduate training, attending to and being aware of the unspoken issues members of
the field may be encountering in their development is important. Consequently, the
aforementioned struggles which many CIT and SIT may experience during their graduate
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training and beyond (Costa, 1994; Kurtyilmaz, 2015; White, 1997; Yourman, 2003), could be
conceptualized as experiences that contribute to feelings of demoralization as therapists and
supervisors (White, 1997). How supervision can be used to support and re-moralize these
superpowers and characteristics of CIT and SIT through Co-Wonderfulness Interviews has not
been studied in the context of the supervisory relationship within a practicum course.
The introduction of Co-Wonderfulness Interviews with a supervisory dyad will provide
information about how each member of the dyad experiences sharing stories of Wonderfulnesses
with each other throughout supervision. The results of this study may contribute to the
supervision literature through an understanding of how a counselor-in-training and a supervisorin-training experience Co-Wonderfulness interviews throughout a supervisory relationship. The
shared witnessing of these stories of Wonderfulnesses with a supervisory dyad may help create a
sense of safety, trust, and empathy that can further the effectiveness of supervision. This study
has implications for counselor educators, supervisors, and counselors. The experiences of
identifying and storying shared “superpowers” or Co-Wonderfulnesses between a supervisor-intraining and a counselor-in-training may contribute to the supervision literature through an
understanding of how CWIs impact the relationship across supervision. This qualitative single
case study will explore reciprocal interviews with a supervisor-in-training and a counselor-intraining called Co-Wonderfulness Interviews (CWIs). The purpose of the current study is to
better understand how the supervisory dyad might experience CWIs throughout the supervisory
relationship.
Background and Context
Supervision is an instrumental component of training and supporting students in the
process of obtaining their counseling degree and state licensure (Bernard & Luke, 2015). The
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responsibilities supervisors have within the field of counseling are highlighted and discussed in
detail by professionals through the major professional counseling organizations (i.e., the
American Counseling Association (ACA) and the Association for Counselor Education and
Supervision (ACES). Professionals in these organizations and authors across an abundance of
literature all highlight the importance of quality, meaningful, and collaborative supervision to
support the growth and development of CIT and post-graduate counselors seeking licensure in
the field (ACA, 2014; ACES, 2011; Bernard, 1979; Bernard & Luke, 2015; Carlson & Erickson,
1999, 2001; Loganbill et al., 1982; Pearson, 2006; Rogers, 1961; Skovholt & Rønnestad, 1992;
Stoltenberg et al., 1998; White, 1997).
According to the ACES (2011) publication Supervision Best Practices, “The supervisor
operates with an awareness that the supervisory relationship is key to the effectiveness of
supervision as well as the growth and development of the supervisee” (p. 1). Further, within the
publication of Supervision Best Practices, the authors write “The supervisor intentionally
engages with the supervisee to facilitate the development of a productive supervisory
relationship and working alliance” (ACES, 2011, p. 1). In order to implement and further these
best practices of supervision, exploring new and creative means to better understand the essence,
development, and perceptions of what contributes to the experiences within supervision for CIT
and SIT is important. This study will examine how reciprocal interventions, Co-Wonderfulness
Interviews, may contribute to experiences and the quality of the supervisory relationship for a
counselor-in-training and a supervisor-in-training.
The literature on supervision models is vast (Bernard, 1979; Bernard & Luke, 2015;
Carlson & Erickson, 1999, 2001; Loganbill et al., 1982; Pearson, 2006; Rogers, 1961; Skovholt
& Rønnestad, 1992; Stoltenberg et al., 1998; White, 1997). Previous literature has highlighted
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what occurs when supervision is not effective (Brown-Rice & Furr, 2016; Fernando & HulseKillacky, 2005; Guest & Dooley, 1999; Magnuson et al., 2000), when supervisors refuse to
reduce the inherent power in the relationship and “play games” with CIT (Hawthorne, 1975), and
common factors’ contributions to supervision (Lampropoulos, 2002). What is missing from this
literature is how the implementation of reciprocal and shared interventions in supervision, in this
study a Co-Wonderfulness Interview, may further contribute to understanding the shared
experiences of supervision for both CIT and SIT simultaneously. The implications for
conducting Co-Wonderfulness Interviews and the experiences these interviews might foster for a
CIT and SIT may provide further understanding of how supervisory relationships can be
furthered, while also supporting reciprocal and parallel counselor and supervisor development
within the relationship.
The use of Wonderfulness Interviews in counseling with children, as developed by
Marsten et al. (2016), provide space for the counselor and client to be introduced through
therapeutic conversations and stories that support the rediscovery of the client’s moral character
and Wonderfulnesses. These interviews at the onset of therapy begin not with discussions about
the problem(s) that has brought the child or family into therapy, but with conversations about the
sense of morality or “superpowers” the child possess as a unique and capable human being.
These interviews allow space for the individual to begin to describe and story these essential
qualities that may have been silenced, forgotten, or marginalized as a result of the power the
problem(s) is having in their lives (Ingamells, 2016; Marsten et al., 2016). Through WI, the
therapist and the individual are able to unpack the ways in which their “superpowers” or their
Wonderfulnesses, have served the individual and previously come to their aid throughout their
life (Ingamells, 2016; Marsten et al., 2016). Further, WI’s are also an opportunity for the
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therapist to meet and learn about the person without being introduced initially to the person
through the problem(s) they are currently facing (Ingamells, 2016; Marsten et al., 2016). These
conversations at the beginning of therapy are an essential starting point from which the
problem(s) can then be discussed and better understood with a shared awareness of what the
individual can “bring to bear” against the power the problem(s) is seeking to have over their lives
(Marsten et al., 2016). The foundation of the working relationship created from the use of a WI
allows the person to view themselves and the problem in a different way, through a lens of hope
and possibilities. It is possible that the use of CWIs in supervision, may allow the formulation of
this professional relationship to be created similarly and subsequently support the growth and
development of first-time counselors and supervisors within their new roles during a practicum.
Highlighting the personal characteristics, qualities, and strengths of supervisees has been
discussed within the literature as a means of supporting the development of CIT across time
(Bernard, 1979; Carlson & Erickson, 1999, 2001; Timm, 2015; White, 1997). The use of CoWonderfulness Interviews with SIT and CIT together within supervision may provide a useful
and relationally enhancing way of confronting the anxieties and fear that can impact
development within this relationship. More specifically, as CIT and SIT enter into practicum
experiences and become someone’s counselor and supervisor for the first time, many are
engulfed with feelings of anxiety and fear regarding whether they “have what it takes” to be
effective in their roles (Borders et al., 2017; Costa, 1994; Nelson et al., 2006; Tsai, 2015).
Feelings of inadequacy and doubt as a new counselor and supervisor can further inhibit
perceptions of their ability to be effective and genuine in their work and may also be linked to
feelings of demoralization (Frank & Frank, 1991; White, 1997).
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The supervisory relationship developed in introductory practicum courses is essential in
supporting CIT and SIT through various struggles they may encounter within the relationship
(anxiety, difficulties in their work, conceptualization skills, and the development of counselor
and supervisor identities) (Bernard, 1979; Borders et al., 2017; Costa, 1994; Guest & Dooley,
1999; Nelson et al., 2006; Tsai, 2015; White, 1997; Yourman, 2003). The means from which to
support the supervisory process for CIT and SIT through Co-Wonderfulness Interviews could
contribute to the literature regarding how supervision is constructed and perceived through a
“mutual gift exchange” of Co-Wonderfulnesses throughout an entire supervisory relationship in
a practicum course (White & Epston, 1990).
Because supervisors can feel pressure and anxiety with the responsibilities and pressures
of gatekeeping and typically have positions of power as faculty instructors or doctoral students
(Borders et al., 2017; Hawthorne, 1975; Nelson et al., 2006), attention to how these inevitable
responsibilities impact the creation of collaborative supervision experiences and supervisor
development is important to consider as well (Haugaard, 2014; White, 1997). According to
Nelson et al. (2006) doctoral supervisors can feel unprepared and anxious within the role of
being instructors and supervisors during their training, including their first experiences as direct
supervisors. Additionally, beginning counselor educators may also struggle with their own
deficiencies in adapting to their roles as educators and supervisors, similar to the struggles CIT
can experience (Waalkes et al., 2017). These parallel struggles between CIT and SIT may
suggest the benefit of reciprocal and shared interventions throughout supervision within training
programs. The attention to reciprocity within supervision may further the meaning and depth of
supervision and preferred development of each member of the dyad simultaneously.
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White and Epston (1990) discussed the impact dominant discourses (definitions from
institutions of power regarding beauty, health, success, mental health, problems, etc.) may have
on the development of individuals in societies. The discourses of what it means to be trained as a
“supervisor” and a “counselor” may lead to the creation of “medicalized” relationships within
training and beyond. White (1997) further discussed the power dominant discourses can have not
only on the diverse people we see in the helping field, but the diverse therapists and supervisors
training within higher education. Re-membering conversations are one intervention that has been
previously utilized as a means to counter some of the effects of these discourses in counseling
and counselor training. Re-membering conversations in Narrative Therapy are designed to
realign a person with the personal stories and local knowledges (specific cultural understandings
or knowledges that have been passed down generation to generation) of their lives. These
powerful conversations may also invite individuals to speak within their cultural background,
personhood, members of relationships from the past that may not have been attended to within
the dominant discourses of counselor training and education (Carlson & Erickson, 2001). The
knowledge gained through these conversations can then be used to support a preferred
personal/professional identity development for counselors and supervisors seeking to enter the
field (Carlson & Erickson, 2001; Timm, 2015; White, 1997). Co-Wonderfulness Interviews in
supervision could elicit a similar privileging of these essential stories from the past to further
counselor and supervisor development, the supervisory relationship and experiences in early
practicum courses.
Carlson and Erickson (1999, 2001) further discussed the importance of honoring and
highlighting the personal knowledges (the understandings and meaning created within specific
cultural contexts and unique lived experiences) of CIT within their graduate training through
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attention to the person of the therapist. Through attention to discussing and highlighting the
personal knowledges of CIT, Carlson and Erickson (2001) discussed the “pitfalls of current
training/supervision in marriage and family therapy that are deficit based and/or that
disproportionally grant privilege to expert knowledge” (p. 199) over the local and unique
personal knowledges and experiences of CIT and SIT themselves. The potential issue with
focusing primarily on deficits within supervision is how supervisors might inadvertently
contribute to increased feelings of demoralization for supervisees (Carlson & Erickson, 2001;
Frank & Frank, 1991; White, 1997) while SIT may also be encountering their own struggles
within their development. Therefore, how to counter deficits and further support CIT and SIT
through the various struggles that may impact the supervisory dyad is an important topic to study
to further support the unique development of both the counselor and supervisor. Developing
interventions through attention to these local knowledges and the shared Wonderfulnesses of CIT
and SIT reciprocally, may further support growth shared development and effectiveness within
the supervisory relationship.
Through attention to counselor identity and development in the field, other authors have
discussed the importance of using supervision as a means to highlight and discuss the
personhood of therapists during their training. Timm (2015) discussed the integration of the
Discrimination Model (DM) and Narrative Therapy as a means to support the creation of
preferred identities in counselor development. Within supervision, Timm (2015) highlighted the
importance of attending to power and social discourse in supervision as a means of supporting
counselor identity and development. Supervision as Timm (2015) discussed, can help “trainees
reflect on and recruit witnesses (e.g., their clinical supervisor, their co-trainees, and also their
clients) to their evolving professional identity ...” (p. 118). Through highlighting these preferred
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identities, or professional identities that are constructed through the cultural and local
knowledges of CIT, counselor development can be enriched in practice and application in work
with clients (Timm, 2015). These preferred identities created in supervision may be further
enriched and enhanced through shared attention to the experiences of identifying and thickening
descriptions of the Co-Wonderfulnesses of supervisors and CITs in a supervision session.
Purpose Statement
The purpose of this research was to understand how a counselor-in-training and
supervisor-in-training experience Co-Wonderfulness Interviews (CWIs) throughout a
supervisory relationship within a practicum course. This single case study explored how the
identification and stories of individual Wonderfulnesses and the shared Wonderfulnesses or CoWonderfulnesses as a supervisory dyad were experienced and contributed to the supervisory
relationship. Understanding how a supervisor and counselor-in-training experience CoWonderfulness Interviews within supervision sessions and the ways it contributed to the
relationship in supervision has implications for counselors, supervisors, and counselor educators.
Findings from this study and an understanding of the potential benefits of Wonderfulness
Interviews may help counselor educators further support the facilitation of meaningful and
effective supervision, while potentially enhancing the growth and development of counseling
students and supervisors simultaneously within their graduate training. This information can
further guide how counselor educators can highlight the shared development of supervisors and
counselors within their training experiences. Further, findings from this study help support
supervisors in minimizing the inherent power within their roles through the sharing of
Wonderfulnesses and Co-Wonderfulnesses, allowing them to better support and foster counselor
growth within the supervisory relationship. Additionally, gaining a better understanding of CWIs
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in supervision supports the need for reciprocal interventions for SIT and CIT throughout the
relationship in supervision. This qualitative case study investigated the experiences of
Co-Wonderfulness Interviews (CWIs) within a practicum course for a counselor-in-training and
a supervisor-in-training.
Statement of the Problem
Counselor Educators face many responsibilities in regard to the training and preparation
for licensure of counselors in the field (ACA, 2014; ACES, 2011). Because graduate education
for counselors and supervisors occurs within the confines of higher education, educators’
awareness of how academic climates and Neoliberal ideals like competition and perfection may
impact or hinder counselor and supervisor development is important to consider (Rustin, 2015;
Sugarman, 2015). Because institutions of higher education are competitive in nature, more
understanding is needed on how these systems might perpetuate the existence of struggles like
anxiety and fear for CIT and SIT within their first supervisory relationship (Borders et al., 2017;
Haugaard, 2014; Hawthorne, 1975; Nelson et al., 2006; Waalkes et al., 2017; Yourman, 2003).
These systems can reduce the creation of preferred professional identities of CIT and SIT within
graduate programs as well (Carr & Batlle, 2015; Harvey, 2007; Haugaard, 2014; Timm, 2015).
Higher education, including the requirements to be accepted into graduate programs, can
perpetuate a sense of perfection and competition in order to maintain the perceived standards
needed to be successful in graduate work, including counselor training programs (e.g., Grade
Point Averages, GRE Scores, etc.) (Sugarman, 2015). As a result of Neoliberal ideals like
perfection and competition, the context and climate counselors and supervisors are trained in
may impact their personal and professional growth and could reduce the necessity of their own
“superpowers” needed for the professional development in their perspective roles (Rustin, 2015;
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Sugarman, 2015). The prevalence of perfection, competition, and fear is even more present for
CIT and SIT within their first practicum experiences where they enter into supervisory dynamics
for the first time (Carlson & Erickson, 2001; Harvey, 2007). According to Carlson and Erickson
(2001), these struggles may stem from being trained within Neoliberal and medicalized climates.
For counselors and supervisors, if not attended to in training, these ideals of perfection and
competition as discussed by Carlson and Erickson (2001) can subsequently minimize the
importance and necessity of preferred and authentic growth as they begin to work with others in
therapy and supervision (Carlson & Erickson, 2001). Inviting this type of shared intervention
into the supervisory relationship simultaneously for SIT and CIT has not been discussed in the
literature.
Sugarman (2015) highlighted the impact Neoliberal ideals may have on the field’s
“psychological ethics.” Sugarman (2015) claims that Neoliberal climates of perfection and
competition can subsequently reduce our personal moral character within the helping
professions. Through the prevalence of Neoliberal climates in education as discussed by Carr and
Batlle (2015), Sugarman (2015), and Rustin (2015), our ethics as counselors and supervisors are
at risk of being defined by governmentality, a term defined by Foucault (2008) that addresses the
impact of sociopolitical institutions that can shape and regulate the ways individuals conduct
themselves. Further Foucault (2008) discussed the corporatization of human agency where
professional institutions of power create definitions of identities and subsequently can contribute
to our identity as helpers. These academic climates may further contribute to the struggles
counselors and supervisors may encounter within their training including anxiety and fear, which
can also impact the quintessential relationship in supervision. The potential impact of these
Neoliberal ideals that Foucault (2008) discussed, is the disruption of the growth or
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“superpowers” CIT and SIT carry with them during their graduate training (Carlson & Erickson,
2001; White, 1997). Additionally, the impact of being trained within higher education where the
impact of Neoliberal ideals is present (Carlson & Erickson, 2001) silences the local knowledges
of students and instead, inserts expert and medicalized knowledge as the necessary means to
work with others effectively in counseling (Haugaard, 2014; Sugarman, 2015; White, 1997). The
result of the potential “indoctrination” within expert knowledge in graduate training as Carlson
and Erickson (2001) discussed, may contribute to reducing the importance of the local and
cultural knowledges of diverse students within their training. In order to counter the impact of
Neoliberal ideals on CIT and SIT, educators could incorporate aspects of Wonderfulnesses into
their coursework and practicums to further support the development of CIT and SIT and help to
reduce anxieties, fears, and the impact of perfection (Carlson & Erickson, 2001; White, 1997), in
addition to the acquisition of skills and techniques in their training (Bland, 2017). Through
highlighting Wonderfulnesses through CWIs, counselor educators can use this reciprocal
intervention as a source of support throughout graduate training to further counselor and
supervisor development. Utilizing CWIs to support and highlight these essential qualities of
students within counseling and supervision programs may further support their growth and their
future work with clients and supervisees. Privileging and highlighting Wonderfulnesses in
supervision could reduce potential struggles in supervision, while also developing preferred
identities within their first supervisory relationship (Carlson & Erickson, 2001; Sugarman, 2015;
White, 1997).
Further, research has supported that who we are as helpers, or our identities as unique
humans, contribute to the effectiveness of working with others in therapy and supervision
(Bland, 2017; Carlson & Erickson, 2001; White, 1997). Research conducted by Chow et al.
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(2015) highlighted that therapist effects, or who we are and how we “show-up” as helpers,
contributed more significantly to treatment outcomes than treatment modality, client-rated
alliance, or the use of empirically based treatment modalities. Who the helper is as a person
significantly impacts our work with others in therapy, yet the means from which to support the
development of what makes us Wonderful or unique may not be as prioritized in current models
of supervision to the extent that it may allow these qualities to be infused with counselor and
supervisor development simultaneously. If these essential qualities matter in relation to the work
we do with others in therapy, counselor educators could benefit from highlighting these essential
qualities (Wonderfulnesses) in our classrooms and supervisory practices, to counter the
prevalence of struggles such as perfection, anxiety, and fears for CIT and SIT.
Research Questions
The purpose of this single case study design was to understand the experiences of a
counselor-in-training and a supervisor-in-training through the use of Co-Wonderfulness
Interviews (CWIs) within a supervisory relationship throughout a practicum course. This study
explored the experiences of Co-Wonderfulness Interviews within supervision for a CIT and SIT
together throughout their relationship in a practicum course. Through CWIs, we may now be
better able to understand how Co-Wonderfulnesses, or collaborative and reciprocal conversations
of Wonderfulnesses in supervision, were experienced by a counselor and supervisor-in-training.
This research can help educators better understand how Co-Wonderfulness Interviews
contributed to experiences within the supervisory relationship. This single case study research
design was guided by the following research questions:
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Q1

What is the experience of a counselor-in-training of Co-Wonderfulness Interviews
within a supervisory relationship?

Q2

What is the experience of a supervisor-in-training of Co-Wonderfulness
Interviews within a supervisory relationship?

Q3

What is the experience of the supervisory relationship for a counselor-in-training
with Co-Wonderfulness Interviews in supervision?

Q4

What is the experience of the supervisory relationship for a supervisor-in-training
with Co-Wonderfulness Interviews in supervision?
Rationale and Significance

The rationale for this study is rooted in the belief that as counselor educators, we must
continue to find new ways to intentionally support the shared struggles that SIT and CIT may
have within practicum experiences and their graduate training. Through Wonderfulnesses, we
can provide attention to the uniqueness and diversity of CIT and SIT while supporting the
development of effective relationships in supervision. Developing strategies to privilege the
morality and strengths of counselors and supervisors and honoring the totality of their moral
character in their work could contribute to better outcomes in counseling and supervision
(Carlson & Erickson, 2001; White, 1997). The use of Co-Wonderfulness Interviews may provide
further means from which CIT and SIT can allow their Wonderfulnesses into their work in
supervision and allow the supervisory process to be centered on a “mutual gift exchange”
between each member of the supervisory dyad. In addition, an understanding of how
Wonderfulnesses are experienced by CIT and SIT can provide further information surrounding
how their work is impacted and experienced as it is introduced throughout a supervisory
relationship.
Early practicum courses within the training process for CIT and SIT can create a high
level of anxiety for students (Borders et al., 2017; Haugaard, 2014; Hawthorne, 1975; Nelson et
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al., 2006; Waalkes et al., 2017; Yourman, 2003). Many students are reluctant to share and
discuss these struggles in supervision or with faculty due to the perceived shame of disclosing
these struggles (Yourman, 2003). Trying to become the “perfect counselor and supervisor” in a
setting influenced by Neoliberal discourses and the struggles of trying to prove effectiveness
within the counseling and supervision room, often leaves students feeling as though they are
lacking or inept. The pressure of the first counseling and supervision experiences along with the
vast amount of direct supervision both members of the supervision dyad receive can feel
overwhelming (Costa, 1994; Grant, 2006). The identification of Wonderfulnesses for students
within their didactic and experiential courses may support further attention to the person of the
CIT and SIT, and the relationship developed in supervision to counter struggles experienced in
training (Bland, 2017; Holloway & Neufelt, 1995).
Counselor educators continue to develop ways to integrate new and creative methods to
train, educate, and supervise counselors and supervisors through attention to the person of the
therapist (Bland, 2017; Carlson & Erickson, 2001) and the necessity of creativity in counseling
(Guiffrida, 2015; Harvey, 2007). Other authors have studied the factors necessary for positive
supervision experiences, with confounding results regarding how to fully define effective
relationships within supervision (Lizzio et al., 2009; Wallace et al., 2010; Worthen & McNeill,
1996). Continuing to explore reciprocal methods like CWIs that may contribute to supervision
and enhance the growth and development of CIT and SIT is important to study. The
responsibility falls upon all counselor educators within graduate training programs to support the
development of effective and self-aware counselors and supervisors (Bland, 2017; Timm, 2015).
The person of the therapist and supervisor are directly related to clinical effectiveness and
outcomes (Chow et al., 2015). Highlighting these unique and personal qualities through CWIs
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for CIT and SIT may also enhance the use of their skills and techniques in their individual work
and growth as helpers (Bland, 2017). How reciprocal strategies that support and honor preferred
identities and local knowledges of CIT and SIT is important to better understand (Carlson &
Erickson, 2001; Timm, 2015). The use of Co-Wonderfulness Interviews throughout a
supervisory relationship could contribute to the current supervision literature in many ways. How
SIT and CIT may experience participating in Co-Wonderfulness Interviews across a supervisory
relationship may support new and creative supervisory models and practices. It may be of
importance for counselor educators to better understand the experiences of supervisees and
supervisors participating in CWIs throughout an entire practicum course and how it impacts the
supervisory relationship and experiences in their first practicum courses.
Assumptions
As with all research, the assumptions of the researcher must be made known as they
influence the research process and the interpretation of results (Merriam & Tisdell, 2016).
Consequently, the researcher influences the collection of data, how it is analyzed, and the way in
which it is represented. It is essential therefore, to document the assumptions researchers may
hold surrounding the topic of inquiry. The goal behind discussing these assumptions is to
increase the awareness of the researcher in regard to what might influence their work with the
data and their positionality within the overall research process (Merriam & Tisdell, 2016). My
own assumptions are briefly outlined next and will be covered in more detail in Chapter III.
I have many assumptions regarding Co-Wonderfulness Interviews for CIT and SIT and
the subsequent relationship in supervision. The largest of these assumptions is that as a
counselor, supervisor, and future counselor educator myself, I believe my own moral character
and “superpowers” as a human being are essential aspects in all my professional and personal
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work. Due to this value, my assumptions are tied to the idea that intentionally privileging and
sharing stories of Wonderfulnesses in a supervisory dyad may further and reciprocally support
growth, shared development, and the effectiveness of supervision. This assumption is rooted in
my belief that some modernist models of supervision (problem/deficit focused, top-down,
expert-laden supervision practices) hinder the potential growth and connection that can come
from a more authentic and egalitarian relationship in supervision. My assumption is that an
understanding of the moral character and Wonderfulnesses of SIT and CIT can inform and
enhance their development within their roles and overall relationship in supervision.
Another one of my deeply held beliefs is the necessity of quality, collaborative, and
reciprocal work in counseling and supervision. Because supervision contributes to the
therapeutic process, understanding how CIT and SIT might experience the implementation of a
Co-Wonderfulness Interview may further shed light on effective supervision practices. I worked
with many supervisors when I was a CIT and supervision felt more effective when I truly knew
of the person I was working with and the feeling they knew the truest version of myself. These
assumptions could impact how I interact and engage with participants and could also impact how
I will analyze the data.
Another assumption I carry into this research is how debilitating and pervasive Neoliberal
climates can be on students and professors within graduate training. Perfection and competition
amongst myself and my peers throughout my time in higher education was consuming and it is
my belief that these tenets of graduate training do not always align with our goals and ethics as
supervisors and counselor educators. I feel trying to be perfect or becoming someone different to
impersonate a professional counselor hinders what makes us effective in our work as counselors
and supervisors. Who we are as unique humans matters in our work as helpers and often, these
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essential qualities can sometimes feel stifled, reduced, forgotten, or not prioritized by the larger
academic systems where counselors and supervisors are trained.
Definitions of Key Terminology
Co-Wonderfulness Interviews. A collaborative interview conducted by an outside person who
enters the supervisory relationship to conduct a CWIs to privilege the moral character and
virtues of a counselor-in-training and a supervisor-in-training simultaneously throughout
a supervisory relationship. Because this is a new term and intervention developed for the
function of this research study, there are no other definitions within the literature to
support this definition to describe here.
Neoliberalism. Neoliberalism is defined as a set of socio-political and cultural movements that
emphasize principles of perfection, competition, individuality, and governmentality,
which can shape and regulate the attitudes and conduct of individuals. This definition is
consistent with the literature in various fields where Neoliberalism has been discussed.
Sugarman (2015) discussed the ways in which Neoliberalism fosters the corporatization
of human agency and is consequently contributing to a reformulation of our personhood,
psychological life, moral and ethical responsibility, and what it means to have selfhood
and identity in today’s modern world.
Supervision. The working relationship developed between a counselor-in-training with a more
experienced supervisor who is either a doctoral student or a faculty member aimed to
support, mentor, and guide a counselor-in-training toward their professional goals as an
emerging counselor. This definition is consistent with the field. Bernard and Luke (2015)
discussed supervision as an intervention provided by a more senior member of a
profession to a more junior colleague. The authors further state that the relationship is
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hierarchical and evaluative, extends over time, and has the function of supporting the
more junior colleague in developing professional abilities, monitoring the services being
given to clients, and serving as a gatekeeper for the profession the supervisee seeks to
enter (Bernard & Luke, 2015).
Wonderfulnesses. The qualities and virtues that support others into entering, knowing, and
witnessing our moral character as humans. This definition is consistent with the field.
Marsten et al. (2016) discuss Wonderfulnesses in their work with children as “those
special qualities that distinguish (a person) and make them who they are at their most
exemplary” (p. 32). These Wonderfulnesses are designed to privilege, or give voice to,
the essential aspects of a child’s moral character in the first counseling session through a
Wonderfulness Interview, before discussions surrounding the problem(s) occur with the
hopes of better understanding what the person “might bring to bear on problems” that are
seeking to impact their lives (p. 32).
Organization of the Study
This study is presented in five chapters. Chapter I includes an introduction to
Wonderfulness Interviews, a new reciprocal intervention in supervision called CoWonderfulness Interviews, the importance of the supervisory relationship, and the various
struggles members of the dyad can experience throughout the supervisory experience. This
chapter includes the problem statement, rationale and significance, purpose of the current study,
research questions, assumptions, and definition of key terms as well. Chapter II provides a more
complete review of current and previous literature related to the constructs of this study. Chapter
III describes the research questions and qualitative methodology which were utilized to address
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the research questions of the study. Chapter IV discusses the findings from the study. Chapter V
discusses these findings within the current literature and areas for future study.
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CHAPTER II
REVIEW OF THE LITERATURE
The following chapter will present a thorough review of the current literature on which
this study is based. The literature will relate to the history and evolution of supervision in the
counseling field. There are a variety of models and theories of supervision that have been
discussed by authors in the field. This literature review will attempt to detail these models and
the evolution of supervision practices. Further, literature surrounding the importance of the
relationship formed in supervision will also be discussed. This review will demonstrate why CoWonderfulness Interviews as a reciprocal intervention may be effective strategy within the
supervisory relationship.
Supervision is an essential aspect of counselor development and training within higher
education and beyond (ACA, 2014; ACES, 2011; Bernard & Luke, 2015; CACREP, 2015).
Because the focus in supervision is to facilitate and support the development of counselors-intraining, this work is directly connected to the clinical work and effectiveness of CIT with clients
in practice (Bernard & Luke, 2015; Holloway & Neufelt, 1995). The training of effective,
knowledgeable, and self-aware supervisors and counselors therefore, is an essential aspect to the
future of the field (ACES, 2011).
The creation and implementation of quality and effective supervision is vital in
supporting the development of future practitioners in various fields (Psychology, Social Work,
Counseling), therefore, understanding the history of supervision and how attention to the practice
of supervision has been highlighted within various fields is important to discuss. This history of
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supervision provides insight into how this essential practice of supporting new or emerging
members of respective fields was created and formed into what we today call clinical
supervision. Supervision or apprenticeships as they were initially referred to, have been around
for thousands of years in various formats and fields of study across the world (Bernard, 2006;
Leddick & Bernard, 1980; White & Winstanley, 2014). An examination of this history of
supervision and its creation is warranted to better understand the necessity of these working
relationships in acclimating to the respective field of expertise an individual is seeking to enter.
Further, the ways in which supervision seeks to contribute to serving the larger communities and
populations served through the very relationships in supervision that are created and designed to
maintain the implementation of quality standards of practice in the field (ACA, 2014).
History of Supervision
The earliest forms of supervision practices can be traced back centuries all over the world
(Leddick & Bernard, 1980; White & Winstanley, 2014). Though definitions and the
responsibilities of supervision are tailored to fit specific fields and professions today, most of the
formulated relationships for what we now call clinical supervision were created upon the need
for more experienced members of various fields “to over-see the work of another with
responsibility for the quality of that work” (Leddick & Bernard, 1980, p. 187). As White and
Winstanley (2014) discussed, “clinical supervision is often accepted as a formal relationshipbased system of support and practice development provided by approved supervisors to staff in
human services agencies to maximize the best possible outcomes for their respective clientele”
(p. 4). The tenets of these earliest forms of supervision were designed to not only ensure
responsibilities of service were being met and maintained, but that the individuals providing
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these services were trained, supported, and allowed to develop effectively within their respective
roles to better serve communities and the populations they serve.
The development and trajectory of clinical supervision methods and practice can be
traced as far back as the eighteenth century in Germany with what was called “scientific charity,”
or systems designed to provide relief to struggling communities in need (White & Winstanley,
2014). Daniel von der Heydt, a prominent banker in Elberfeld, Germany in the 1850s, led the
charge of training and instructing 150 people through “poor relief funds…to watch and ward
over the poor in his immediate neighborhood” (White & Winstanley, 2014, p. 7). The early work
of von der Heydt, could be attributed to the first community-based service network designed to
support and provide resources to local communities through common goals and training of the
people working within these communities to best serve populations in need.
These early instructions and responsibilities tasked to the “over-seers” could be taken as
the first set of ethical codes designed to support and train people working with people within a
respective community (White & Winstanley, 2014). This period, with von der Heydt’s work and
others before him in the city of Hamburg, Germany were the first movements supporting the
transition from earlier medieval forms of philanthropy, to more modern methods of service and
care within communities (White & Winstanley, 2014). The goals of supporting and overseeing
local charities through detailed training and mission statements within what is now known as the
“Hamburg System” which von der Heydt’s work expanded, may have contributed to how various
accrediting bodies implement the responsibility and ethics of helpers. This history provided a
blueprint for various prospective fields of supervision through the “over-seeing the over-seers”
who are directly working with the populations on the individual and community level (ACA,
2014; ACES, 2011; White & Winstanley, 2014). These relationships formed between
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organizations and the people tasked to carry out their missions was essential even from the
beginning, though these relationships created with the “over-seers” were not discussed as it
applied to the work of the charity system itself. It can be assumed however, that the relationships
developed between the supervisors of these organizations and the direct “over-seers” in the
community was important in service delivery within these early organizations as well.
The implications of the Hamburg System also carried over into England and later the
United States through the creation of the “Charity Organisation Society” (COS), founded by
Octavia Hill in 1869 (White & Winstanley, 2014). This movement, through initially performed
by volunteers in the community who later became a paid work force, was later given credit as the
precursor to the development of the field of social work, where services were provided within the
actual homes of people needing direct assistance (White & Winstanley, 2014). Through the COS,
and others service organizations such as the Organized Charity Association (OCA) formed in
Baltimore, Maryland, “essential parameters of contemporary clinical supervision, as a vehicle for
staff support and practice development” were designed, practiced, and maintained through
effective training and continued support of members preforming work in communities (White &
Winstanley, 2014, p. 9). Through the OCA, members began to “organize their activities and
learn principles of practice and techniques of intervention from one another” (p. 9), perhaps
creating one of the earliest forms of group supervision or consultation among members to ensure
ethical responsibilities and tasks to the communities in which they served were being met and
effectively implemented in practice (White & Winstanley, 2014).
These early movements and organizations created to support vulnerable populations and
the people working within them, can be credited with forming the earliest version of what we
now refer to as ethical codes of practice. These codes are designed for individuals to meet,

28
maintain, and further develop standards of practice to support communities, while training and
supporting the development of the workers who directly serve these communities (ACA, 2014;
ACES, 2011). These community-based service models still have relevance within all of the
helping professions today as evidenced within ACA’s (2014) Code of Ethics, the CACREP
(2015) Standards, and ACES’ (2011) Best Practices in Supervision in their shared attention to
the training of counselors and supervisors in their work with others in the community. For
centuries, the training and development of members of various fields became an essential
mechanism in delivering effective and efficient services to communities in need, similar to the
intentions today within the helping professions. The practices between formulated organizations
and their “over-seers” however in training, was not heavily discussed in regard to service
delivery and the effectiveness of these organizations in maintaining their mission within these
communities (White & Winstanley, 2014).
It is clear from these early organizations dedicated to service and support in communities,
that they were founded upon principles of morality and service; training people who may have
more privilege, to provide necessary and essential relief to communities in need, very similar to
what the helping professions strive and aspire to do today. This attention to serving marginalized
populations and people struggling with a variety of personal and systemic barriers is a noble and
necessary responsibility for all members of the helping fields, yet the morality and essential
qualities of the people being trained within these fields to provide these services were not always
given the same attention within practice and training. As the history of the field suggests, these
early values of morality and service were soon recruited and transformed within the medical
model and modernism, where problems in the world were attributed to unconscious desires,
maladaptive behaviors, and a lack of adaptive skills within people themselves.
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This shift from service and morality to individuated and objective positivism in
individual therapy, changed some of the ways in which the helping fields supported
communities, and how the helping professions trained students and future supervisors for their
prospective fields. This shift to the medical model and modernism is evident in many of the
psychological theories that soon were developed during this period of the early 1900’s and
beyond. The following section will discuss these major psychological paradigms and the ways in
which they sought to train and “over-see the over-seers.” The relationship in supervision is
highlighted within them all as important yet, means to better support the development and depth
of this relationship were not discussed heavily, leaving room to expand on what the supervisory
process is comprised of and what methods could deepen the meaning and strength of it.
Psychoanalysis
As Leddick and Bernard (1980) discussed in their review of the history of clinical
supervision, “supervision as we know it today began to develop between 1925-30, with the
acceptance of psychoanalysis” (p. 187). Freud (1914) discussed the importance of his weekly
discussions held at his home in Vienna in 1902, though debates regarding whether or not these
weekly meetings could be described as what is known as clinical supervision today continue
(Watkins, 2011). As Watkins (2011) highlighted, Freud was not a huge endorser of supervision
himself and Eitingon was actually credited with the creation and development of psychoanalytic
supervision in 1922 at the Berlin Institute of Psychoanalysis. This period marks an important
time in relation to supervision. This was the first counseling theory that asserted the need for
training and supervision within a specific framework of theoretical knowledge and thereby
applying the techniques and methods of psychoanalysis to the clinicians who sought to practice it
(Watkins, 2011).
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Within these early forms of supervision as Watkins (2011) discussed, psychoanalysts had
two goals: treating the patient through the intermediary analyst and developing a teacher-student
relationship in supervision to support the development and growth of the analytic knowledge of
the supervisee in their work with clients. Soon after in the 1940’s and 1950’s, a shift occurred
where psychoanalysts moved from the sole focus being the effectiveness of treatment, towards
highlighting that “even in supervision, relationship matters” (Watkins, 2011, p. 405). This
attention shifted from solely teaching how to better treat clients, to understanding the
“psychology” of the supervisee with an understanding the supervisory relationship as a means to
further support the growth and practice of the psychoanalyst (Watkins, 2011).
Dynamic Theory
As psychoanalysis began to describe and detail the process of supervision for other
analysts within the same theoretical orientation, other authors of the same era began to directly
define the actual roles of the supervisor, in what has been referred to as Dynamic Theory
(Leddick & Bernard, 1980). Eckstein and Wallerstein (1958) discussed the stages of supervision
across time through a “chess game analogy” and named the processes within supervision as the
opening, mid-game, and the end-game. These processes could be likened to models of counselor
training and the themes of development discussed more recently within the literature through the
work of Skovholt and Rønnestad (1992). Though Eckstein and Wallerstein (1958) provided
much needed detail in relation to the process and role of supervision across time, the impact on
the helping professions was initially limited as most fields (counseling, psychology, and social
work) were still in the process of distinguishing themselves from one another, making
supervision practices difficult to discern and individuate (Leddick & Bernard, 1980). Similar to
psychoanalysis, this era was also the first to incorporate aspects of theory directly into
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supervision practices, supporting the benefits of various theories of counseling not just in the
work with clients, but with early practitioners in supervision as well (Pearson, 2006).
Humanism and the Facilitative Era
Soon after, the field of counseling shifted from using a psychodynamic orientation in
therapy with clients and in supervision, to a more non-directive, person-centered form of
working with clients and supervisees based on the work of Carl Rogers (1951, 1957, 1961,
1980). Within what is known as the Facilitative Era as Leddick and Bernard (1980) discussed,
most contributors to this period were indirect in supervision. This was counter to the more
directive nature of early psychoanalytic supervision. Within this era, supervisors focused more
on the needs of the trainee and the subsequent needs of the client’s trainees were working with in
therapy. This movement highlighted the importance of unconditional positive regard,
genuineness, and empathy as the necessary conditions required to promote change in therapy and
supervision (Bernard & Luke, 2015; Leddick & Bernard, 1980; Rogers, 1961). This indirect style
also left supervisors responsible for fully understanding the needs of their supervisees in the
moment and adapting their role in supervision based on an understanding of what the unique
needs of CIT were. Again, though the use of an indirect from of supervision became utilized, the
importance of the relationship in supervision soon became recognized as the essential
mechanism for growth and change within supervision (Lambert, 1992; Lampropoulos, 2002;
Rogers, 1957; Wampold, 2000).
Rogers (1957) discussed the role of supervision in detail, which he called “graded
experiences” which allowed CIT to witness, immerse, and connect with the attributes of their
supervisor. The hope was through this modeling, CIT would be able to embody and practice
these attributes themselves in their work with clients (Leddick & Bernard, 1980). This model
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was one of the first where the role of the supervisor and the counselor-in-training were nearly
identical in nature; to model the core attributes of an “integrated, facilitative, nondirective
counselor, so students might learn by example” (Leddick & Bernard, 1980, p. 188; Rogers, 1957,
1980). These early tenets described within the writings of Carl Rogers were soon revamped and
operationalized through the work of other researchers like Truax and Carkhuff (1967), who
sought to integrate more didactic and direct experiential training into their work with CIT. This
could be done through a group therapy format with a facilitate leader, but without the aspects of
modeling that Rogers initially discussed in his work with graded experiences (Leddick &
Bernard, 1980).
The differences and similarities between Rogers’ initial work and Traux and Carkuff’s
(1967) research, has suggested conflicting results in relation to what contributes the most to
supervision and subsequent treatment outcomes (Leddick & Bernard, 1980). As Leddick and
Bernard (1980) discussed, the importance and usefulness of supervisor roles and the importance
of the supervisory process were all researched with confounding findings. Again, the assertion
can be made that the supervisory relationship is an essential mechanism in supporting CIT
toward growth and awareness, both personally and professionally (Rogers, 1957). Yet, with
counselor and supervisor training being held within institutions of higher education, these
essential qualities may not be prioritized in the same ways as other more directive training
methods are. This could potentially prioritize the obtaining of knowledge and skills, rather than
fostering and developing these essential qualities within themselves to better support their own
growth and future work.
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Behaviorism
Around the same time Facilitative models of supervision were taking shape, behaviorism
and learning theory emerged, which also contributed to the knowledge-base of supervision and
how the training of behavioral therapists occurred (Leddick & Bernard, 1980). Through the
writings of Krumboltz (1966) and Lazarus (1968), interest again emerged in regard to teaching
supervisees mechanisms of behaviorism and learning theory within supervision and their direct
applications in clinical practice. Within the behavioral paradigm, there were both direct and
indirect styles that various supervisors utilized, which offered contributions to the field of
supervision as well (Bernard & Luke, 2015; Leddick & Bernard, 1980). Soon, behavioral
theorists began to differentiate various forms of supervision beyond the one-on-one relationship,
to utilizing continuing seminar and intensive institutes in addition to apprentice-types of
relationships in supervision. These were used to help acquire knowledge regarding various
behavioral techniques and their application in practice (Leddick & Bernard, 1980). Within these
various forms of supervision under behaviorism, the role and processes in which the supervisor
operated were not concrete and well-defined, leaving the process and role of the supervisor
unclear (Bernard & Luke, 2015; Leddick & Bernard, 1980). The relationship within supervision
under the behavioral paradigm is valued as important, but primarily as a mechanism to
understand the supervisees’ internal processes and the development of expertise within
behavioral techniques and analysis. Again, the supervisory relationship matters, yet the ways in
which this was attended to or thickened in practice was not heavily discussed as necessary to the
development or practice of CIT within behaviorism.
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Theoretical-Based Supervision
As these major paradigms within psychology all attempted to train and support new
practitioners into acclimating specific theory into their own clinical practice, the field began to
shift towards integrating aspects of theories with skills training and acquisition. Models of
supervision created by various researchers (Hackney & Nye, 1973; Ivey, 1971) began to
integrate these paradigms into their work in supervision, blending and integrating Facilitative
ways of being with Dynamic ideas through specific behavioral processes and techniques labeled
as “micro-skills” (Leddick & Bernard, 1980). This “blend of models” seemed to have use for
many supervisors, as they incorporated aspects of the aforementioned models into supervision
and allowed supervisors to maintain roles that matched the perceived need of the supervisees
within the training process (Bernard, 2006). Though effective in research in working through
various struggles CIT might experience, there are limited examples given to how reciprocity in
supervision could further skill acquisition and growth. Additionally, these models did not
directly speak to supervisor competencies, differences in personality between supervisor and
supervisee, evaluation of supervisees, delivery of feedback, and lastly, how to actually train
effective and competent supervisors to support CIT toward personal and professional growth to
work in the field (Bernard, 2006).
Models of Supervision
The counseling field soon developed specific models of supervision that directly
highlighted the supervision processes as unique and distinct in practice. This focus on developing
specific models of supervision became important during the 1970s and 1980s. During this
period, supervision-specific models were created to support supervisees throughout supervision,
including the contributions of Bernard’s (1979) Discrimination Model and Stoltenberg’s (1981)
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Developmental Model. These models were developed as a means to better understand the overall
supervisory process through attention to supervisor roles and the various processes within
supervision. They also included an understanding of the developmental stages supervisees may
experience during their development and work with others in therapy.
These supervision specific models infused more concrete aspects of the roles and
responsibilities of supervision that the early paradigms struggled to differentiate. These models
included the incorporation of feedback, evaluation, legal and ethical issues, dual relationships,
diversity and attention to cultural locations, and themes of counselor development in relation to
what might be needed in supervision based on where the CIT is in regard to their professional
experiences (Bernard & Luke, 2015). Though all important in practice, attention to the formation
of how quality supervision is created or the shared development for CIT and SIT was not
discussed in detail, subsequently leaving the creation of quality supervision as something not
completely defined, yet essential to the process.
It could be assumed that these models sought to shift the focus of supervision from a
modernist perspective of objective and measurable truths about supervisee struggles and the
location of supervisee’s deficiencies within themselves, to more of a postmodern view of
supervision. Within these postmodern models the supervisor fosters a collaborative and
supportive environment from which the student can grow and develop personally within their
practice including their own local and cultural frames of knowledge (Carlson & Erickson, 2001;
White, 1997). The tenets of modernism and postmodernism in supervision will be discussed in
more detail later in the chapter as it applies to counselor and supervisors’ training in academia.
First, a description of models specific to supervision practices will be discussed in detail.
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Developmental Models of Supervision
Stoltenberg’s (1981) article on counselor cognitive complexity followed by Stoltenberg et
al. (1998) Integrative Developmental Model (IDM) was one of the first supervision models to
address the learning and development of CIT across time. The premise of developmental models
is that students’ cognitive complexity and their development shifts across time and experience,
with supervision being implemented with an awareness of the progression of these
developmental stages (Stoltenberg, 1981; Stoltenberg et al., 1998). These models looked at the
processes, motivations, needs, and resistances of counselors across development to better inform
how to support counselor development across time (Stoltenberg, 1981). Within Stoltenberg’s
(1981) article, stages of counselor development are named and discussed in detail based on the
specific needs of supervisees within various stage of development.
These stages or levels of development as outlined by Stoltenberg (1981), (1. Dependence
on supervisor, 2. Dependency-autonomy conflict, 3. Conditional dependency, and 4. Master
counselor) were used to better understand and inform how CIT might present in supervision and
sought to articulate the potential needs CIT have within each stage. Through an awareness of
these developmental stages and themes of counselor development (Skovholt & Rønnestad, 1992,
2003), supervisors can be more intentional in the ways they support CIT, fostering growth
incrementally as they work towards the later stages of development (Stoltenberg, 1981). The
supervisor, with knowledge of these stages, can be more intentional in how they support the
student towards growth based on the developmental stage the CIT may be in. How supervisor
and supervisee development may intersect and parallel the process of supervision was not
highlighted however, leaving room for how reciprocal interventions in supervision may further
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support CIT and SIT simultaneously across the stages of development outlined by Skovholt and
Rønnestad (1992, 2003).
Discrimination Model
Bernard’s (1979) Discrimination Model (DM) sought to better differentiate the primary
foci of supervision and the roles that a supervisor might take based on the specific and unique
needs of the supervisee. Bernard (1979) discussed three foci, or areas of attention within
supervision: intervention skills, or the specific skills being utilized in session, conceptualization
skills, or how CIT are understanding the struggles the client is experiencing though theoretical
frameworks, and personalization, or the style, authenticity or congruence, and potential
countertransference monitoring between the supervisor and CIT. Bernard (1979) posited that
continued attention to these foci would support CIT in developing and furthering their work with
clients, while continuing to increase their clinical effectiveness and impact. Personalization may
be one focus area that could be furthered through attention to Co-Wonderfulnesses in
supervision. CWIs could be an effective intervention that values these unique qualities and their
contributions to supervision process.
Further, Bernard (1979) discussed the various roles a supervisor might need to take
within supervision in order to meet the needs of CIT in the moment. Taking on the role of the
teacher in supervision was one of the roles Bernard (1979) discussed. Bernard (1979) highlighted
the need for the “teacher” role in relation to providing feedback to supervisees and also in the
instruction of various methods or techniques CIT might use in the room with a client. The
“counselor” role was also discussed as it applies to supporting CIT through personal or
professional struggles that may arise in their clinical work with clients. Attention to the role of
the teacher could be another area where reciprocal interventions such as Co-Wonderfulness
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Interviews, could contribute to supervision as well (Bernard, 1979). Though it is well
documented in ethical codes that supervisors are not their supervisee’s therapist (ACA, 2014;
ACES, 2011), highlighting interpersonal struggles and biases as it applies to their work with
clients is important and a responsibility of the supervisor. Discussions surrounding the ways in
which CIT’s background, culture, biases, or personal reactions might hinder the counseling
process was important in the supervisee’s awareness of themselves and how they “show-up” in
the room with clients (Bernard, 1979). The third supervisory role discussed by Bernard (1979),
was the role of the consultant. This role highlights the need for supervisees to seek consultation
and think about client struggles through various lenses or hypotheses in their work. The ultimate
goal of the consultant in the DM is to provide room for the supervisee to develop autonomy in
their work through having the supervisor to interject and help brainstorm potential ideas in
supervision that may be effective in sessions with the client (Bernard, 1979). The use of the
relationship was essential across these roles in supervision, yet the means to which supervision
could be enriched to make the use of the roles more effective and impactful in practice was not
highlighted in detail. This tendency leaves the essence or perceptions of supervision
undiscovered as is may apply to the individual tenets of the DM for supervisors and supervisees
reciprocally across the relationship in supervision.
Common Factors in Supervision
Following other models of supervision, authors began to discuss the common factors
approach to therapy and supervision and took more of an eclectic approach in what contributes
the most to change both in counseling with clients and in supervision with supervisees (Lambert,
1992; Lambert & Barley, 2001; Lampropoulos, 2002; Wampold, 2000). Through the common
factors approach, the necessity of the relationship in the change process is stated as the most
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important curative factor in the change process (Lambert, 1992). Lampropoulos (2002) stated,
“The formulation of a good therapeutic relationship is the most commonly identified common
factor in counseling, as well as the factor most strongly related with change” (p. 79). The power
of quality relationships in counseling and in supervision is within itself curative and also serves
as the vehicle or base from which effective change can occur (Lampropoulos, 2002).
The common factors approach sought to highlight the necessity and importance of
relationships in therapy and supervision as a necessary precursor to further the impact of various
techniques and interventions used in session (Lambert, 1992; Lambert & Barley, 2001;
Lampropoulos, 2002; Wampold, 2000). Lambert (1992) discussed how the therapeutic alliance,
or relationship factors, accounts for 30% of the change process, making the relationship the
largest factor in counseling outside of the 40% of change attributed to client’s extra-therapeutic
factors (personality factors, environment, support system, inner strength, etc.). Because of the
curative factors of a quality relationship, theories or techniques utilized in session only attribute
to 15% of the change process, suggesting that a focus on interventions and techniques in
counseling or supervision are not as impactful as the relationship that can develop (Lambert,
1992). If models and techniques only contribute 15% to the change process, the focus on skill
acquisition and technical mastery in supervision or counseling could be hindering the progress
and depth of the work within a truly supportive and egalitarian alliance. Further, perhaps
interventions that are geared to honor and thicken individual characteristics reciprocally within
supervision may also have an impact on how the relationship or the effectiveness of supervision
can be enhanced and enriched. Attention to shared interventions and the impact these have on the
relationship could be additive to the overall process.
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Lampropoulos (2002) expanded on the common factors literature with attention to how
these factors align within supervision through discussions of the working alliance, transference
and countertransference, and the real relationship within supervision. The working alliance has
been discussed heavily as a transtheoretical concept and highlights the need for contracts in
supervision, goal setting, and the identification of learning tasks within the alliance
(Lampropoulos, 2002). These supervisory contracts, delineated through mutual input from both
parties, are signed and created through mutual agreement and respect between the two parties,
with the ultimate responsibility of upholding the contract and responsibility for the supervisory
process and outcome being reliant on both members of the supervisory dyad (Lampropoulos,
2002). Goals are used to assess supervisee strengths and weaknesses and determine need for skill
development and theoretical applications to the population the supervisee is working with taking
into account specific needs, preferences, and the stage of development the supervisee is in
(Lampropoulos, 2002). Tasks to support the reaching of these goals is essential in the process.
Process tasks as highlighted by Lampropoulos (2002), “include the provision of structure,
guidance, instruction, feedback and evaluation on behalf of the supervisor, as well as selfevaluation, rehearsal and application of new knowledge and skills, corrective action, and
exploration of alternatives on behalf of the supervisee” (p. 82). Potential ruptures within the
working alliance must also be accounted for as well, as these can impede the effectiveness of the
supervisory process. It is possible that the use of Co-Wonderfulness Interviews in supervision
could impact this working alliance as a preemptive intervention to better support potential
struggles within the relationship across time.
Transference and countertransference are another aspect of the supervisory process that
Lampropoulos (2002) discussed. These concepts suggest that supervisees and supervisors both
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transfer some of their earlier experiences in relationships onto each other, which can impact
supervision and are potentially furthered by aspects of parallel processes as well (Lampropoulos,
2002; Morissey & Tribe, 2001). Attachment styles have also been discussed in relation to the
process of supervision and how attachment may contribute to struggles within supervision
(Lampropoulos, 2002). Accounting for these aspects of supervision may be important, yet the
means to address and work through these potential struggles is difficult to differentiate.
Perhaps one of the more essential aspects of supervision is what Lampropoulos (2002)
termed “the real relationship” (Lampropoulos, 2002). The real relationship, as Lampropoulos
(2002) discussed, includes the essential facilitative conditions discussed by Rogers (empathy,
warmth, unconditional positive regard, and genuineness), with the personal skills or qualities,
self-disclosure, trust, and social influence of both the supervisee and supervisor. The attention
and necessity of self-disclosure within the real relationship as Lampropoulos (2002) discussed,
might support the intent and needs for interventions such as Co-Wonderfulness Interviews. CWIs
could provide an opportunity to disclose and thickly describe the Wonderfulnesses of the
supervisee and supervisor. The real relationship appears to be where the use of CWIs can
contribute to supervision and the subsequent strength and effectiveness of supervision as
Lampropoulos (2002) discussed for both members of the supervisory dyad simultaneously.
Postmodern and Narrative Supervision
As the helping professions continued to expand with an understanding of counselor
development and the various processes within supervision, epistemology as well began to shift to
a paradigm of what is known today as postmodernism. Postmodernism posits that there is no
single or objective truth that is able to be measured and that our work as helper must be geared
toward an understanding that there is no single objective reality or knowledge in the world
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(Kahn, 2013). Rather, there are multiple perceptions, truths, and knowledges in the world that
can be discovered (Bernard & Luke, 2015; Kahn, 2013). The tenets of this movement were
developed in direct opposition to modernism, where there is a one truth or singular knowledge to
be discovered and measured. Postmodernism may provide a framework from which
Wonderfulnesses may contribute to the supervisory process for SIT and CIT. Research has
discovered many struggles or potential issues CIT may experience in their development and how
these struggles are highlighted within the context of supervision (Bernard, 1979; Costa, 1994;
Guest & Dooley, 1999; White, 1997; Yourman, 2003). Much remains undiscovered in regard to
the moral character and essential qualities each SIT and CIT may carry into their work and how
these qualities may support more effective supervisory practices through thick descriptions of the
Wonderfulnesses each member of the supervisory dyad may hold.
According to Shurts (2015), “Due to the ever evolving happenings of therapeutic and
supervisory encounters, counselors and supervisors can benefit from the flexibility and openmindedness offered by a postmodern approach” (p. 3). This flexibility, as Shurts (2015)
highlighted, is essential to the creation of socially constructed experiences and relationships. Due
to the inherent power that supervisors have within the relationship (Kahn, 2013), attention to the
creation of shared and reciprocal interventions could be furthered through more flexibility in
supervision. As Shurts (2015) stated:
The supervisor’s position, experience, and expertise place her/him in an elevated role.
Just as postmodern counselors seek to help clients construct their own answers to life
difficulties, thus encouraging ownership of solutions, postmodern supervisors harbor a
similar ideal. (p. 4)
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This inherent power differential in supervision is an area supervisors seek to minimize in their
work (Kahn, 2013; Shurts, 2015). Though often attended to and minimized as much as possible
in supervision, the power a supervisor has in the relationship is ever-present (Shurts, 2015;
Sparks, 2014). According to Sparks (2014), “The word super-vision, suggesting a hovering gaze
from above, is imbued with implications of power ... power may take the form of supervisory
disinterest, missed sessions, psychopathologizing the supervisee, and personal attacks” (p. 16).
Some postmodern supervisors seek to attend to this inherent power differential through selfdisclosure and co-constructing a more collaborative process in supervision (Ungar, 2006).
Attending to the uniqueness and cultural identities of supervisors and supervisees, can help
attend intentionally to the relationship, while also seeking to reduce the effects of power.
Additionally, Ungar (2006) stated:
As supervisors, the identity constructions we assume are experienced as different roles in
relation to those we supervise. Each of the roles that we perform reflects our diversity.
Each is not only an expression of ourselves as professionals, but also who we are as
individuals. Our identity as supervisors is, of course, also an expression of our different
cultures, genders, races, ethnicity, sexual orientations, and abilities. Starting with such a
plurality of possible selves, when we encounter supervisees, we have much to draw on
and much to account for. (p. 60)
The constructions and use of these multiple roles appear to be a necessary aspect of supervisor
and counselor development. Though the ability to use different roles effectively is true for many
experienced supervisors, supervisors-in-training (SIT) may struggle in acclimating to and
creating these identities within their positions of power as a supervisor. According to Sparks
(2014), first time supervisors were quoted saying “I had thoughts like, what am I going to be able
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to do for her? Who I am I to (be) trying to be a supervisor?” (p. 17). Other first time supervisors
said “I was so nervous-I think more nervous than seeing my first client. A lot of that was
worrying that I would traumatize them as I had been traumatized by some supervisors” (Sparks,
2014, p. 17). Attending to important dynamics such as power, role flexibility, and the often
shared development of CIT and SIT seems to suggest the need for reciprocal interventions of
shared stories of Wonderfulnesses within supervision.
Within the postmodern framework, Narrative Therapy, Feminism, and Queer Theory
emerged within counseling and supervision frameworks, in what Treworgy (2010) discussed as
Strength-Based supervisory practices. These Strength-Based supervisory practices are designed
to focus on what the supervisee is capable of in their work while avoiding labels and
generalizations about the supervisee’s behaviors (Hewitt, 2005; Treworgy, 2010). Further, Green
et al. (2004) discussed four factors that encompass strength-based supervisory practices:
identification and use of strengths, evidence of cultural competence, interpersonal sensitivity,
and relationally supportive behaviors. This attention to the strengths of the supervisee supported
a shift in how supervision is conceptualized. These strengths can then be used as a mechanism
from which potential struggles can be reduced within supervision (Green et al., 2004). Attention
to the strengths and qualities of both members of the supervisory dyad however, was not
discussed.
The use of the tenets of Narrative Therapy has been discussed within the postmodern and
strength-based paradigm of supervision as well (Carlson & Erickson, 1999, 2001; Kahn, 2013;
Timm, 2015; White, 1997). Narrative supervision is rooted in being non-hierarchical and
reducing the inherent power dynamics present in supervision. This is done through the use of
stories to highlight or privilege the local knowledges and preferred identities of the supervisee
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within supervision (Carlson & Erickson, 2001; Timm, 2015; White, 1997). Through providing
room to reflect on the personal stories that may have not been honored within professional
graduate training, supervisees can begin to allow their cultural understandings and unique
perceptions of the world to be incorporated into their professional development (Timm, 2015;
White, 1997). Further, Narrative Therapy is based on the understanding that struggles or
problems are not located within the person themselves but are the result of existing within
societal discourses of beauty, perfection, or what is deemed healthy or unhealthy within Western
definitions of the world (White, 1997; White & Epston, 1990).
Discourse, as discussed by Burr (2003), refers to the meanings, representations, images,
or statements that contribute to a particular version of events, and the factors in society that
further these can negatively impact the people who live alongside them. These discourses, which
are bound within historical, political, and cultural contexts within the Western world, can impact
the ways people understand and view themselves based on the reality these discourses can
perpetuate (Burr, 2003; Kahn, 2013; White, 1997; White & Epston, 1990). Narrative Therapy
through Co-Wonderfulness Interviews in supervision could create room for SIT and CIT to
reciprocally separate from the inherent aspects of academic discourses during training. This
shared separation while creating space for both members of the supervision dyad to discuss and
story what makes them the most Wonderful could contribute to current understandings of the
person of the therapist and supervisor as well (Bland, 2017; Carlson & Erickson, 1999, 2001).
The use of stories in supervision has been discussed within the literature. As Whiting
(2007) stated, “The narrative metaphor is not only helpful for therapy, but for supervision, where
multiple stories-both spoken and unspoken-are brought to bear on the process” (p. 141). Through
the use of case study and Narrative theory, Whiting (2007) discussed that “Supervision can
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provide a safe and nurturing environment that encourages therapists to be open to possibilities
and take risks. This can lead to unexpected new growth in the therapist, client, and supervisor”
(p. 148). Further, Ward and Sommer (2006) highlighted the benefits of stories as it applies to
counselor development and meaning making within supervision. As Ward and Sommer (2006)
postulated, developmental models to supervision “offer a blueprint for conceptualizing
supervisee growth; however, much of the literature on developmental models remained at the
abstract level” (p. 65). Through attention to stories and fairy tales, Ward and Sommer (2006)
discussed that various developmental stages (motivation, autonomy, etc.) can support students
through stages of development effectively. The opportunity to share stories reciprocally, may
allow the person of the counselor and supervisor to be better seen, understood, and utilized
throughout the relationship in supervision.
Attention to the Person of the Therapist and Supervisor
Authors have discussed the recent paradigm shift in counselor education programs
regarding attention to the person of the therapist (Bland, 2017; Regas et al., 2017). Attention to
the self of the therapist and personhood have been discussed in depth as they relate to counselor
development and subsequent clinical work with clients (Bland, 2017; Carlson & Erickson, 2001;
Rogers, 1961). The goal behind attending to and highlighting these personal qualities and
characteristics is to support the unique growth and identity of helpers during their training and
beyond. As White (1997) stated, “To know that we know what we know, and to consciously
embrace this knowledge as we live our lives, it is necessary for us to experience a degree of
authenticity in our knowledge claims, whatever these claims may be” (p. 13). Supervision
therefore, could be used an opportunity to highlight these inherent qualities, virtues, and
knowledges and provide room for a reciprocal “authentication” process between CIT and SIT
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together within the relationship (White, 1997). The opportunity for CIT and SIT to reciprocally
discuss their own Wonderfulnesses, their local knowledges, and personhood throughout
supervisory processes may further support sending effective and self-aware counselors and
supervisors into the field (ACA, 2014).
Carlson and Erickson (1999, 2001) discussed how the counseling field has struggled to
focus on the person of therapist in graduate programs. Initially, training in counseling programs
was in part designed to determine any issues or struggles CIT may be encountering with the
hopes of bringing awareness to the impact these struggles could ultimately have on the
effectiveness of their clinical work (Carlson & Erickson, 1999). Through attention to these
personal deficits in training, less focus is given for CIT to subsequently honor their own values
and beliefs about the field and what healing and change might mean to them individually and
within their cultural location as helpers (Carlson & Erickson, 1999; White, 1997). Through
intentionally exploring these core and inherent values of CIT through various activities and
personal explorations within supervision, counseling students can align with a theoretical model
that aligns with their own values in their work with others in therapy (Carlson & Erickson,
1999). Attention to Wonderfulnesses may also support preferred identities for counselors and
supervisors and enhance development in training as well (Timm, 2015). Carlson and Erickson
(1999) also cautioned that not all values CIT may hold are aligned with the professional ethics
counselors work from and warned against “vigilantes” or therapists who hold values on
particular issues that could subsequently cause harm to people they work with in therapy.
Additionally, Carlson and Erickson (2001) discussed the importance of honoring and
privileging the personal experience and knowledges of counselors-in-training. As the counseling
field as a whole began to embrace postmodernism and social constructionism, the training of
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new therapists still relied heavily upon modernist models in higher education. According to
Carlson and Erickson (2001), “Narrative ideas encourage us to recognize and honor the more
local and personal knowledges, skills, ideas, beliefs, and so forth that are so often disqualified
and marginalized by the privileging of professionals accounts of our work, relationships, and
lives as therapists” (p. 201).
Attending to these personal values and beliefs of therapists with the hopes of reintroducing counselors-in-training to the parts of their pasts histories that led them to the field of
counseling in the first place may further support the growth and awareness of counselors (White,
1997). These essential qualities as Carlson and Erickson (2001) discussed, are at risk of being
minimized by some of the traditional or modernist frameworks that have typically been used in
higher educational programs. Some modernist training models can prevent students from fully
bridging their work as therapists with the stories of their lives (Carlson & Erickson, 2001).
Counselors-in-training may struggle to merge their identities as unique humans with their
“formal” professional identities as helpers as well. In what White (1997) labeled “the culture of
professional disciplines,” these aspects of their moral character could be viewed as less important
in counselor training than attention to techniques and “businesslike” approaches to counselor
training (Carlson & Erickson, 2001).
An awareness of the potential impact of these cultures of professional disciplines and the
ways they can impact supervision is necessary to support the creation of effective practicum
experiences for CIT and supervisors (Carlson & Erickson, 1999, 2001; White, 1997). Further,
developing strategies in supervision to support the development and morality of supervisees and
supervisors could help reduce the prevalence of discourses of perfection, competition, and
competencies of techniques alone (Bland, 2017; Carlson & Erickson, 2001; White, 1997). As
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White (1997) stated, “In this culture of psychotherapy, therapists find it ever so difficult to
escape the sense that they have failed to know what needs to be known.” It is possible that CoWonderfulness Interviews throughout a first practicum experience can allow room for a
supervisor-in-training and counselor-in-training to acknowledge these aspects of their lives
through stories of their humanity and cultural identities. Through attention to reciprocity and
thickly described stories of what makes the members of the supervisory dyad the most
incredible, it is possible to highlight the personal values and identities of each member of the
supervisory dyad (Carlson & Erickson, 2001).
The struggles for students who are trained with Neoliberal discourses of higher education
and within the culture of professional disciplines as White (1997) discussed, could directly be
attributed to the struggles identified within the literature regarding counselors-in-training and the
obstacles they encounter throughout their training. The impact of anxiety for CIT is one area
where the impact of these Neoliberal discourses can be seen (Aponte & Ingram, 2018; Costa,
1994). The impact of anxiety on counselor growth is one example where we see discourses of
perfection that can impact supervision and clinical work (Costa, 1994; White, 1997). The gravity
and responsibility of being someone’s counselor comes with a sense of anticipation, evaluation,
and competition among peers. This can also further contribute to the fear of not being enough for
our clients (White, 1997). Another Neoliberal discourse encountered by many within higher
education is the focus on individuation, which is in direct opposition to the tenets of working
with diverse populations and identities of the clients we serve (Carr & Batlle, 2015). These
discourses within graduate programs could contribute to the prevalence of current or previous
struggles for many CIT (i.e., stories of inadequacies, anxieties, fears, self-worth, confidence,
etc.) (Carlson & Erickson, 2001; White, 1997). These stories could keep some CIT from fully

50
bringing themselves into their work in supervision as many of the aforementioned authors have
discussed (Carlson & Erickson, 2001; Timm, 2015; White, 1997).
Literature has supported the necessity of the person of the therapist in regard to treatment
outcomes within therapy as well (Bland, 2017; Lambert, 1992; Rogers, 1951; Wampold, 2000).
As educators and supervisors continue to combat how academic discourses could be contributing
to the personal development of the self of the therapist within graduate training and supervision,
how to do so reciprocally in supervision may be an important topic to study (Carlson &
Erickson, 2001; White, 1997). Some of these academic discourses of perfection can come to the
forefront of training during the first practicum experience for counselors through live supervision
with real clients (Costa, 1994; Yourman, 2003). CIT can struggle with the separation and
translation of what “success” looks like within their other graduate courses when they arrive in
practicum, due to growth and development not being measured quantitatively as they are in other
courses (Bernard & Luke, 2015; Rønnestad & Skovholt, 1993).
From an understanding of a system’s perspective, educators spend a significant amount
of time in classes working towards an awareness of how various systems in society work and
how they seek to shape mental health for the people we work with in counseling (White, 1997).
This extensive training regarding the power and prevalence of systems within our society
supports CIT in better understanding and empathizing with the clients with whom we work. We
can struggle however, to provide room for students to reflect upon how one of the most
pervasive systems, the academic system, where counselor training occurs and counselors develop
into professionals, may impact our own mental health and personhood as helpers (White, 1997).
CIT should be allowed room to reflect upon how discourses of perfection and competition
contribute to and inhibit their identity and development as counselors (Carlson & Erickson,
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1999, 2001). These struggles if not named and discussed throughout training, may hinder
counselors and supervisors from fully bringing themselves into their work and development.
Supervision within the first practicum experience may be an important time to highlight
the morality and virtues of CIT and supervisors together within their perspective roles (Carlson
& Erickson, 2001; Timm, 2015), through attention to reciprocity for both members of the
relationship. Supervisors are also not immune to the discourses of the academy in their work
with counseling students (Bernard, 1979; White, 1997). The responsibilities of gatekeeping and
ensuring that students are prepared to enter the field as counselors is an important role to
consider in the supervision process (Springer et al., 2021). A collective and reciprocal
detachment from these discourses may provide a useful approach to how we can incorporate
personhood and the self of the therapist into supervision for supervisors and supervisees
(Springer et al., 2021). The means from which this could be possible must be creative in order to
allow the moral character of each participant within the supervisory relationship to be
highlighted and thickly described within the supervisory process (Shepard & Brew, 2013).
Timm (2015) integrated the foci of the Discrimination Model (DM) with Narrative
Therapy as a means of supporting the development of preferred professional identities for
counselors-in-training within supervision. However, attention to a similar process for supervisors
was not discussed. Through the use of the DM and Narrative therapy, supervisors can support
counselors-in-training through struggles related to Neoliberalism and towards a sense of
competence through “encouraging examination of dominant discourses and moving toward a
more egalitarian relationship” (Timm, 2015, p. 117). Similar to the tenets of Narrative Therapy,
Narrative Supervision seeks to move towards competence through recognizing the relational and
performed experiences that occur within supervision (White, 1997). “Narrative therapists believe
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that the self evolves through time and that, as people enact new stories and recruit witnesses to
them, their sense of self can shift” (Timm, 2015, p. 118). The opportunity within supervision to
privilege and co-witness the Wonderfulnesses within the supervisory dyad may further
contribute to the effectiveness of supervision. Attention to honoring the evolving identities,
values, and superpowers of counselors-in-training and their supervisors reciprocally throughout
their relationship (Timm, 2015).
The Relationship in Supervision
The importance of the supervisory relationship has been discussed in the literature
(Bernard & Luke, 2015; Lampropoulos, 2002; Skovholt & Rønnestad, 2003; Stoltenberg et al.,
1998; Tangen & Borders, 2016). As Tangen and Borders (2016) stated, “the essential
components of strong and positive supervisory relationships are of great interest to supervising
practitioners and researchers” (p, 159). The essential relationship in supervision constructed
during graduate training and beyond “is a broad, nuanced construct and one that is difficult to
describe in full” (Tangen & Borders, 2016, p. 159). Authors have focused attention on how to
better understand the many complexities that exist within the supervisory relationship as well
(Bernard & Luke, 2015).
In a comprehensive review of clinical supervision articles across a 10-year span, Bernard
and Luke (2015) stated “there is rich and robust interdisciplinary theory and research that has
developed through the 100 year history” (p. 242). Other authors have discussed the similarities
between the supervisory and therapeutic relationship as well. According to Bell et al. (2016):
The supervisory relationship parallels the therapeutic relationship in many ways, and as
the therapeutic relationship is critical to counseling, the supervisory relationship is critical
to supervision. Conditions such as trust, empathy, respect, and genuineness form a
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foundational part of the supervisory relationship. Thus, there is a strong similarity
between the supervisory relationship and the therapeutic relationship. (p 182)
The facilitative conditions within the supervisory relationship provide important conditions from
which the counseling relationship can be furthered as well (Bell et al., 2016; Rogers, 1951, 1957,
1961). These facilitative conditions discussed earlier within this chapter (psychological contact,
genuineness, unconditional positive regard, empathy) interact with the personalities of the
supervisee and supervisor, their cultures, and gender. The intersections of these qualities suggest
that each supervisory relationship is unique (Bell et al., 2016; Lampropoulos, 2002). It would
appear that attending to this uniqueness intentionally for both members of the supervisory dyad
reciprocally, may be beneficial in supervision.
The working alliance is a construct that authors have studied extensively within the
supervisory relationship (Tangen & Borders, 2016). A variety of quantitative scales and
measures have been designed to better understand how supervisees and supervisors experience
facilitative and other factors within the supervisory relationship (Bahrick, 1990; Efstation et al.,
1990; Lizzio et al., 2009; Rønnestad & Lundquist, 2009; Schacht et al., 1989; Smith et al., 2002;
Szymanski, 2003). A number of measures have been empirically validated to better understand
the supervisory relationship. But according to the conceptual and psychometric review of the
supervisory relationship conducted by Tangen and Borders (2016), “several variables that
characterize the supervisory relationship were lacking in the measures” (p. 176). Only one
measure, the Feminist Supervision Scale developed by Szymanski (2003), measured both the
inherent power dynamics and multicultural considerations in supervision. As Tangen and
Borders (2016) stated:
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We continue to question, as have other researchers, whether supervision scholars have yet
achieved a comprehensive depiction of the breadth and depth, the complexity and
simplicity, of the supervisory relationship. It may be that, in creating a supervision
measure, researchers must choose a “focal range” that reveals limited details of the forest;
nevertheless, a broader perspective of the supervisory relationship forest is warranted as
well. (p. 178)
It is possible that qualitative research could help better understand the depth and breadth of this
supervision forest; a forest that could be better understood through thickly described
Wonderfulnesses witnessed reciprocally throughout the supervisory process.
Other factors that have been discussed by authors within the supervisory relationship are
the struggles members of the supervision dyad can experience (Bautista-Biddle et al., 2020;
Tigranyan et al., 2020; Tsai, 2015; Wallace et al., 2010; Yourman, 2003). Struggles related to
shame, imposter phenomenon, parallel process, role-conflicts, skill deficits, emotions, and
problematic behaviors all have the potential to impede the relationship in supervision (Costa,
1994; Morissey & Tribe, 2001; Nelson et al., 2006; Nuttgens & Chang, 2013; Yourman, 2003).
These struggles have been highly discussed in the literature, yet the knowledge of their potential
occurrences alone, does not position the supervisory dyad to counter them collaboratively.
Supervisors are more inclined to be aware of the influence of these struggles due to having more
clinical experience and supervisory training (Nelson et al., 2006; Waalkes et al., 2017).
Counselors-in-training may not be aware of some of the potential issues that could arise within
supervision due to less experience and knowledge, creating more opportunities for them to be
“blindsided” by them (Tigranyan et al., 2020). The focus on deficits within supervision has been
discussed (Carlson & Erickson, 1999, 2001), and both members of the supervisory dyad are

55
likely to struggle both individually and collectively in supervision due to their inexperience
within these professional roles. What seems to be missing is strategies that deliberately seek to
attend to the other qualities and virtues that members of the dyad bring into supervision before
struggles have the chance to occur. Attending to these intentionally, early, and often through
reciprocity within the relationship may help the relationship persevere through these struggles
more effectively. It is possible that reciprocal interventions such as CWIs may better position the
supervisory dyad to counter and overcome potential struggles successfully.
Wonderfulnesses and Re-Membering Practices
“Given that meaning is negotiated relationally, how we come to know ourselves is more a
consequence of social engagement than the result of private mediation” (Marsten et al., 2016).
The potential for relational meaning and better knowing of oneself and another is where
Wonderfulness Interviews in supervision can take flight. If meaning is relational, and the
effectiveness of supervision is best understood within the context of the relationship, the sharing
of our personal stories of Wonderfulness can provide a reciprocal witnessing, or seeing of one
another in more preferred ways, across the supervisory relationship for members of the dyad
(White, 1997; White & Epston, 1990). Wonderfulness Interviews are similar to other remembering conversations that have been discussed within Narrative Therapy (White, 1997;
White & Epston, 1990). Re-membering conversations are centered upon purposeful recollections
with pivotal figures and significant events of one’s history and life through storytelling (White,
1997). Wonderfulness Interviews provide a creative and non-hierarchical exploration of the
inherent superpowers that have carried us forward in our personal and professional lives
(Marsten et al., 2016).
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As White (1997) stated, “re-membering practices become a source of sustenance to
therapist’s lives, and an inspiration in their work ... it is also an antidote to despair, to fatigue,
and to burnout” (p. 56). These re-memberships of our histories include the telling of rich
descriptions of our family-of-origin, our unique understandings of the world, and the preferred
ways of how we seek to define ourselves as unique humans, and as therapists and supervisors
(White, 1997; White & Epston, 1990). There are a multitude stories that are told about what it
means to be a counselor or supervisor-in-training and these stories inevitably find their way into
their practicum experiences (White, 1997). These stories do not have to be the only ones that
enter into the supervisory relationship however, or the only ones that should be told.
Re-membering conversations are furthered through having people witness and immerse
themselves within another person’s telling of these stories, in what White and Epston (1990)
refer to as “definitional ceremonies.” Definitional ceremonies are based on having “outsider
witnesses” listen to the telling of these preferred stories of another person and have a chance to
respond to the story through their own re-telling of the aspects that they found the most
significant and powerful (White, 1997). The supervisory dyad creates a very useful opportunity
to reciprocally witness and respond to the telling of these stories across the relationship (White,
1997).
Through the use of creative means to better explore the “forest” of the vast supervisory
processes, Co-Wonderfulness Interviews may provide the foundation from which that forest does
not have to be explored alone, but collaboratively within supervision. Wonderfulness Interviews
and Co-Wonderfulness Interviews have not been researched within clinical supervision. The
reciprocal storying of Wonderfulnesses between a supervisor-in-training and counselor-intraining throughout a practicum experience, may provide useful information regarding how
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Wonderfulnesses contribute to the supervisory relationship. Results from this study could help
better understand how Wonderfulnesses and Co-Wonderfulness are experienced within
supervision and may provide insight into how we can best situate counselors-in-training and
supervisors-in-training reciprocally throughout practicum.
Conclusion
As discussed in Chapter II, the literature supports the rational for further study into
strategies that can further the effectiveness and depth of supervision. While authors have studied
various supervisory practices and the supervisory relationship in detail, there are limited studies
that have examined reciprocal interventions for both members of the supervisory dyad. It is clear
that better understanding the unique perspectives and stories of each member of the supervisory
dyad and their experiences of Co-Wonderfulness Interviews may contribute to the relationship
and quality of supervision. Chapter III further discusses how data were gathered and the
methodology that was used to address the research questions.
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CHAPTER III
METHODOLOGY
The review of literature surrounding the supervisory relationship and models of
supervision within the field of counseling provides the foundation for discussion of this study’s
methodology. As counselor educators seek to enhance their understanding of counselor
development and the supervisory process, understanding how Co-Wonderfulness Interviews
(CWIs) may contribute to the process of supervision is warranted. Given the scarcity of
literature, researching the experiences of a CIT and a SIT through the use of CWIs will
contribute to the current understanding of the supervisory process for each member of the dyad.
The following chapter with describe the epistemology and theoretical foundation for this
study. I will describe the procedures for recruitment, data collection, and data analysis. A case
study is the methodology that was used for this study to better understand the perspectives of the
participating CIT and SIT within the bounds of their supervisory relationship. The following
procedures were chosen based on the case study method to ensure consistency within the
methodology.
Qualitative Research
A research design using qualitative methods can explore human interactions and
experiences within a specific context (Glesne, 2016). Through this form of inquiry researchers
seek to discover and make meaning of an individual’s perceptions, emotions, and attitudes by
immersing into the ways in which interactions and experiences form in participants’ lives
(Creswell, 2013). Qualitative researchers are not interested in numerical data points or
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quantitative measures for further understanding of the world, as these statistics do not represent
the totality and uniqueness of experiences in a person’s individual environment and context.
The purpose of this study was to better understand a counselor-in-training and their
supervisor’s experiences of Co-Wonderfulness Interviews conducted within a supervisory
relationship. The proposed case study was designed to understand the experiences of supervisors
and CIT’s experiences of Co-Wonderfulness Interviews conducted within a bounded supervisory
relationship.
Research Questions
The following research questions guided the current study:
Q1

What is the experience of a counselor-in-training of Co-Wonderfulness Interviews
within a supervisory relationship?

Q2

What is the experience of a supervisor-in-training of Co-Wonderfulness
Interviews within a supervisory relationship?

Q3

What is the experience of the supervisory relationship for a counselor-in-training
with Co-Wonderfulness Interviews in supervision?

Q4

What is the experience of the supervisory relationship for a supervisor-in-training
with Co-Wonderfulness Interviews in supervision?

A single case study design was used to examine these research questions for several
reasons. The evidence supporting the importance of effective supervision exists within the
literature and these findings continue to guide the training of counselors and supervisors in the
field (ACES, 2011; Bernard & Luke, 2015; Timm, 2015). Supervisors use a variety of methods
to increase the quality of supervisory practices and the clinical growth of CIT in graduate
training and beyond (Bernard & Luke, 2015; Carlson & Erickson, 1999, 2001; Timm, 2015;
White, 1997). It is likely that as reciprocal interventions were implemented in supervision with
SIT and CIT (White, 1997), that the experiences of the members of the supervisory relationship
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will change. By conducting this study, I sought to understand the experiences of a
counselor-in-training and a supervisor with specific interventions. More specifically,
Co-Wonderfulness Interviews with a CIT and their supervisor throughout a supervisory
relationship. I also investigated how individual members of the supervision dyad experienced
supervision and the supervisory relationship through incorporating Co-Wonderfulness Interviews
into their supervisory work.
Theoretical Perspective
The theoretical framework of a research study is essential as it articulates the researcher’s
understanding and perceptions and therefore also the context of the research (Mertens, 2009).
Understanding the world through a theoretical paradigm identifies the researcher’s view of the
nature of reality or ontology, the nature of knowledge or epistemology, and the methods used for
research design and implementation. Within qualitative research, the researcher is the tool for
conducting research and subsequently, researchers must immerse themselves deeply within the
experience or topic of inquiry, as objectivity and maintaining distance from the process of
research are not required in qualitative inquiry (Mertens, 2009).
The theoretical paradigm influences the researcher’s decisions, how they interact with
participants, and the way data is interpreted (Creswell, 2013; Merriam & Tisdell, 2016).
Consequently, it is essential to the process of qualitative research that the researcher takes
continued efforts to be aware of their frame of reference and direct experiences from which the
study is developed and subsequently analyzed (Moustakas, 1990). Constructivism was the
theoretical framework for this research study.
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Constructivism
Constructivism is a theory of knowledge which posits that meaning and experiences are
uniquely created and understood by each individual (Gergen, 1985). These experiences and
unique understandings from which meaning are created, are formed through interactions within
the social and physical environment around us (Heppner et al., 2008). The creation of meaning is
constructed and fostered in our constant and fluid interactions with others in the world (Gergen,
1985). As this study’s methodology was a bounded case study, the concepts of constructivism
align well with this methodology as the purpose was to understand the unique experiences and
perceptions of a CIT and their supervisor. The use of a case study design under the constructivist
paradigm allowed me to further understand how a CIT and a supervisor made meaning of their
experiences with Co-Wonderfulness Interviews and their unique perceptions of the supervisory
relationship with the implementation of CWIs (Merriam & Tisdell, 2016). This information from
participants may help further the literature regarding supervision and the supervisory process.
Within the constructivist paradigm, there is no universal truth or absolute reality that can
be measured. Consequently, from this perspective, experiences cannot be generalized across
individuals and contexts (Heppner et al., 2008). Constructivist’s value the ways in which people
make meaning in their lives and recognize these individualized interpretations of their vast
experiences (Creswell, 2013). Participants in this study, a supervisor and a CIT being supervised
directly by this supervisor, had different perceptions and experiences of the Co-Wonderfulness
Interviews within the study. These differing perceptions are highly valued within the
Constructivist paradigm and were important in understanding the multiple experiences that were
discovered.
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By researching perceptions of an experience through a case study under the paradigm of
constructivism, it is important for the researcher to not hold rigid views about the phenomenon
under investigation (Creswell, 2013). As I had many biases and views regarding the power of
Wonderfulness Interviews and what I believe contributes to quality supervision, I bridled my
experiences to ensure I was being open to the individual meaning participants shared and where
their experiences diverged. I have experience in the use of Wonderfulness Interviews in my work
as a counselor and supervisor and conducted the Co-Wonderfulness Interviews personally. This
experience made it difficult to fully bracket my experience, which is why I also engaged in
bridling, to ensure that I allowed room for the experiences of the CIT and SIT to emerge within
the study. The perceptions of CWIs were unique and different within the context of the
supervisory relationship. The active and continual reflection of my own experiences with
Wonderfulness Interviews through bridling, allowed “elbow room” for the participants’
experiences to be heard and analyzed as their own truths (Stutey et al., 2020). Later in this
chapter, I will discuss my researcher stance and my own experiences with Wonderfulness
Interviews to help ensure they did not influence the participants’ unique experiences with CWIs
or the way data were analyzed and subsequently interpreted.
Additionally, constructivism posits that reality and truth are rooted in the unique
interpretation of people based on biology and social relationships (Cottone, 2001). This reality is
unique to each individual that participates within a social-relational dynamic, which contributes
to the ways in which meaning and perceptions are formulated and understood (Cottone, 2001;
Gergen, 1985). I looked at the individual experiences of both CWIs and the supervisory
relationship for a supervisor and a counselor-in-training, being supervised by this supervisor. The
individual perceptions formed by members of the supervisory dyad through the use of CWIs
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were essential data to collect and analyze. The vast experiences and realities formulated by the
counselor-in-training and the supervisor were best utilized within the current case study through
constructivism, where each participants voices can be fully heard and incorporated. Under the
paradigm of constructivism, the focus was to understand the perceptions and experiences of CoWonderfulness Interviews and the supervisory relationship with a counselor-in-training and their
supervisor. Because I expected to have a variety of individual experiences and perceptions within
this study, using a paradigm that values and validates multiple experiences was highly valued.
Myself as the researcher interacted with the participants throughout the study, though my
experiences and perceptions of the interviews were not a part of analysis. It was important to
acknowledge the voices and experiences of participants to ensure that my opinions did not
overshadow the data and voices of participants.
The use of constructivism as a theoretical paradigm in research has been discussed in the
literature and has been referred to as radical or psychological constructivism, due to its
differences from constructionism (Crotty, 1998). The differences between constructivism and
constructionism are that constructivism supports no attempt to critique or analyze the unique
culture from which individual constructions are developed and made (Crotty, 1998).
Psychological constructivism supports the tenets of immersing within a single case study because
it seeks to discover the unique meanings that may come from the individualized experiences of
all participants (Gergen, 1985). Because the goal of this study was not to critically examine the
environment or context from which the supervisory relationship exists, it allowed me as the
researcher to look directly at the specific experiences related to the perceptions of CoWonderfulness Interviews and the supervisory relationship. The purpose of this research was not
to look at supervisor or counselor efficacy and impact, the university’s counseling program, or
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theoretical implications of supervisors or counselors, but to discover the meaning of experiences
from a CIT and supervisor by conducting CWIs within an entire supervisory relationship. The
differences between constructionism and constructivism lie in not making assumptions or
interpretations about the environment or culture where supervision exists, rather a focus on the
experiences and perceptions of the CIT and their supervisors’ perceptions of the use of CWIs and
the supervisory relationship over time. As Crotty (1998) highlighted, constructionism is a way to
assert critique or actually shape social constructions within a given context. Because the focus of
the research was the experiences with CWIs and the supervisory relationship for a CIT and their
supervisor, the use of constructivism was the most effective paradigm for the current study.
Ontological Framework
Ontology refers to reality, which is the shared and mutual construction of experiences
within a specific context. The premise behind constructivist theory, lies within the social
construction of reality (Mertens, 1998). The ontological perspective asserts that reality is
subjective and interpretive. The ways in which a person makes meaning or interprets their own
unique experience holds more meaning and significance than the assumptions surrounding the
reality of those experiences (Heppner et al., 2008). How a CIT discussed the experiences of the
Co-Wonderfulness Interviews was not the same as how the SIT described their own unique
experiences. All of the individual perceptions of the supervisor-in-training and the counselor-intraining recruited in this study regarding CWIs and the supervisory relationship were essential to
this research.
The existence of multiple and often conflicting realities is rooted in constructivist
ontology (Mertens, 1998). It was anticipated that each participant had different constructions of
reality regarding Co-Wonderfulness Interviews and the supervisory relationship. It was essential
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that I sought to fully understand and value each participants’ worldviews, perceptions, and
statements surrounding these interviews and the supervisory relationship. Because of the desire
to understand these perceptions through participants’ words, attention to hermeneutics was
important in making meaning out of the interviews used in the study (Creswell, 2013).
The construction of reality within the research process is an instrumental aspect of
constructivism (Heppner et al., 2008). The reality attached to these experiences were particularly
relevant to this research. How participants internally constructed the meaning of their
experiences were then externalized through prompts for discussion within two supervision
sessions, and follow-up interviews with each participant following each Co-Wonderfulness
Interview as described in detail below. The experiences that were formed during this research
will not be reported as objective reality, rather these perceptions will interact with the
experiences and perceptions of the other member of the supervisory dyad through attention to
dialectics within the study (Creswell, 2013).
Creswell (2013) discussed dialectics as an evolving and continual process of
investigation within a research study that occurs through discussions surrounding interpretations
of meaning and perceptions. Because of my position within this study both as the researcher and
the person who conducted the CWIs, I was closely connected to this research through dialectic
experiences with the participants in the study. Since my values and beliefs were ever-present
within this research, these will be impossible to completely separate from the research and
participants’ interpretations (Heppner et al., 2008). Because of this connection and immersion
within the research and the direct engagement with participants, researchers within a
constructivist framework should bridle these beliefs to ensure the participants’ interpretations
and perceptions are represented in the findings (Stutey et al., 2020). The use of bridling, similar
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to bracketing, guides the researcher in actively reflecting and remaining open to the phenomenon
being investigated (Stutey et al., 2020). Because I was unable to fully detach from my previous
experiences with Wonderfulness Interviews, bridling helped me “loosen” my previous
understandings of the phenomena but “animates and illuminates” more of an intentional
relationship with Co-Wonderfulness Interviews (Stutey et al., 2020, p. 146). In addition to
attempting to remove my own assumptions through bracketing in data analysis, the active
process of bridling and reflecting on my own experiences with WI was important.
Because these perceptions and interpretations of reality are in fact subjective, meaning
can form and shift across time and experience as people interact with one another socially
(Creswell, 2013). My role in this research had the potential to influence the meaning or
interpretations discussed by participants. It was essential throughout this research process that I
was aware of the potential of influencing participants through my position within the study
(Creswell, 2013). The ways in which I bridled and was mindful of my own influence, including
trustworthiness and credibility, will be discussed later in this chapter.
Epistemological Framework
The nature of where knowledge comes from and who this knowledge belongs to is
referred to as epistemology (Mertens, 2005). Because of the use of the constructivist framework
within this study, the knowledge gained and interpreted within this study was socially
constructed through critical inquiry. Critical inquiry explores the relationship between power and
intersecting cultures and dominative relationships (Crotty, 1998). The purpose of the critical
perspective is to change, empower, and emancipate (Merriam & Tisdell, 2016). This was
important due to the power differentials present within the supervisory relationship. Through this
research, I hoped to discover more about how CWIs can tend to the power differentials within
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supervision and the relationship. Critical inquiry assumes that there are multiple realities that are
positioned politically, socially, and culturally (Merriam & Tisdell, 2016). The counselor and
supervisor-in-training had unique perspectives and experiences due to their specific locations
within the supervisory relationship. My goal was to provide room for these multiple realities to
emerge.
Due to social constructions, the participants and the researcher share a reciprocal
influence on one another throughout the research process (Mertens, 2005). The researcher’s
background, history, intersectionality of identities, and cultural location influence their
understanding and interpretation of the data in the same way participants’ unique backgrounds
influence knowledge. The knowledge gained through social construction is therefore considered
subjective (Lincoln & Guba, 1985). The experiences of each participant throughout the research
was collected and analyzed. These experiences were subjective and sometimes differed between
the counselor-in-training and the supervisor-in-training. Even when these experiences were
vastly different, the knowledge gained through each member of the supervisory dyad was
analyzed individually and within the social relationships created. The multiple experiences and
perspectives collected were not an attempt to establish universal truth, but to understand the
multiple knowledges that were created within the formulated social constructs (Merriam &
Tisdell, 2016).
The information gathered from this research study was co-created through myself as the
researcher and from the Co-Wonderfulness Interviews, follow-up interviews, and prompts for
discussion within two supervision sessions (Mertens, 2005). Because supervision is a fluid and
evolving process, highlighting the uniqueness of the constructions created throughout the
supervisory process for each member of the dyad was important throughout this research.
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Because of the interaction with participants in a single case study design, researchers
must be aware of how the social construction of knowledges intersect with their own individual
and unique experiences. The assumptions and biases that researchers hold in a qualitative study
are informed through individual and unique experiences in the world (Merriam & Tisdell, 2016).
Previously held assumptions and biases may contribute to the researcher over-emphasizing
themes during analysis or maneuvering the questions asked during an interview to match the
researcher’s assumptions. Because of the unique position I had in this research study both as the
researcher and as the person who conducted the CWIs in supervision sessions with a counselorin-training and their supervisor, I needed to be intentional with my role and worked continuously
to decrease my personal bias in interpreting the data collected (Mertens, 2005).
Researcher Stance
The descriptions of a researcher’s stance in relation to a topic of inquiry within
qualitative research is an essential aspect to the trustworthiness of the findings (Merriam &
Tisdell, 2016). The stance held by the researcher must be detailed and explicit to determine
whether the researcher contributed to the construction of experiences in relation to the
phenomenon under investigation (Creswell, 2013). Continually reflecting on my research stance
was critical. I had many biases, assumptions, and expectations which needed to be attended
throughout the research. This continual process was structured at the beginning of the project
(see below) and I also kept an active bridling journal (Stutey, et al., 2020) to process my
reactions and reflections throughout my interaction with participants and during the research
process.
First, I will outline some of my assumptions below in regard to the current study. Then I
will discuss my identities, personal and professional experiences, and beliefs regarding
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Wonderfulness Interviews. With attention to trustworthiness and full transparency, it is essential
to describe who I am and how this research is connected to my identity as a counselor educator.
Within these descriptions, I will highlight the impact Wonderfulness Interviews have had in my
own practice as a counselor and supervisor, my own intentions in my work as a supervisor, my
experiences as a supervisee in multiple supervisory contexts, and my assumptions and biases
regarding the essence of the supervisory relationship.
One of the assumptions I had was that practicum is a pivotal experience for counselors
and supervisors-in-training. This assumption was the basis for all of my subsequent assumptions.
Through practicum has been discussed as it relates to counselor development and growth, there
is less attention to how supervisors and counselors are both entering into practicum with novelty
within their new roles. This creates a lot of pressure for both members of the supervisory dyad.
CIT are aware that they are being watched closely, and that the experience will determine
whether they can continue forward with their degree of study. Similarly, supervisors-in-training,
also begin to feel the immense power and responsibility that come from overseeing client care,
while teaching and supervising a beginning counselor for the first time. The first practicum
experience is the defining experience for CIT and SIT within their programs and the experience
can be beautiful, stressful, scary, fulfilling, and heartbreaking. Though CIT and SIT have had a
variety experiences and training before and while entering into these roles, this first experience
can create a lot of anxiety and fears for both. My assumption was that attending to the shared
processes for CIT and SIT simultaneously and collaboratively throughout supervision through
Wonderfulnesses Interviews, would support the development of preferred identities for both
members of the supervisory dyad.
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Another assumption I had was that the inherent power differentials within practicum are
an obstacle that hinders the supervisory relationship and the ability for CIT and SIT to be fully
themselves in their roles. Anxiety and being evaluated constantly are difficult obstacles to
manage for both CIT and SIT. Both members of the supervisory dyad are being watched and
supervised by fellow peers and faculty throughout the process throughout every aspect of the
practicum experience. They are being watched for area of concerns, professionalism, and the
work they do in counseling and in supervision. Evaluation is an important part of the process, but
can also leave individuals feeling guarded and hypervigilant regarding who they are and how
they immerse into the experience. It was my assumption that Co-Wonderfulnesses could invite
superpowers and stories of Wonderfulnesses into the practicum experience and help reduce the
power differentials in the course. This could support more genuine and authentic connections
while also building relationships through witnesses of these powerful stories being shared by
CIT and SIT.
Wonderfulness Interviews
I recall when I was first exposed to Wonderfulnesses Interviews (WI) through the work
of Marsten et al., (2016), Ingamells (2016), and my mentor and friend, Dr. Travis Heath. The
impact of honoring the aspects of a person’s moral character through the transcripts and articles I
read was nothing short of incredible. I could see that through these interviews, the person was
able to speak to the qualities that the problem(s) tried to keep others and themselves from
honoring and appreciating in their lives. Images and metaphors emerged through WI and the way
people’s moral character shined throughout the stories told of their Wonderfulnesses is an
amazing endeavor to witness as a reader, and later to directly experience in my own practice. As
a Narrative therapist in private practice, I was immediately awe-struck by the power of this line
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of inquiry in my work with individuals of all ages in therapy. It was my belief that
Wonderfulness Interviews could have a powerful impact in practicum and supervision. Seeing
the wide-ranging effectiveness of Wonderfulnesses in my work, as people began to reauthor their
understanding of themselves and the world has provided a foot-hold from which I can develop an
understanding of who the person truly is and what essential virtues they bring into our work
together. Though Wonderfulness Interviews were initially designed for working specifically with
children and families in therapy, I have seen WI have a dramatic effect on the ways in which
people of all ages and backgrounds can position themselves differently in relation to the
problems they are experiencing in their lives.
Through using this newly developed positionality in relation to the problem through
attending to stories of a person’s Wonderfulnesses, people can begin to take a different stance
against the ways problem(s) are seeking to impact their lives. I have found that individuals begin
to endorse and mold their opinions of themselves differently through WI with an appreciation of
their own superpowers and moral character as they work towards the change they seek in their
lives. It is my belief that conversations and attention to Wonderfulnesses has positively impacted
my work in therapy as many people who come to consult with me are expecting a diagnosis or
conversations solely surrounding what is “wrong” with them or how they may be broken as
humans. This line of inquiry allows conversations in therapy to not be stolen by the problem and
allows the relationship created to be formulated through a foundation of a person’s morality and
character, not from the problem(s) that brought them to see me. Building relationships through
these Wonderfulnesses has significantly contributed to the depth and quality of my work in
counseling and supervision. It was my assumption that the relationship in supervision can be
furthered through attention to Co-Wonderfulness Interviews.
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My Wonderfulnesses
As I began to incorporate Wonderfulness Interviews into my practice with others, I soon
began to reflect on how my own Wonderfulnesses had contributed to my work clinically and my
life personally. I will be the first to admit that when I have struggled, my belief in my own
Wonderfulnesses has tried to leave me, alone, without a sense of direction in regard to who I am
as a person or what I have to bring into my professional work, clinical relationships, and personal
life. Throughout my life, I struggled in many ways with feelings of insecurities, what I have
named “enoughness,” and the ways in which this struggle has caused me to doubt and diminish
not only my capabilities, but who I am as a person, father, partner, and man. When “enoughness”
follows me, I become lost, I become scared, and I struggle to recognize the parts of me that still
believe in myself. Without the people whom I love and respect in my life, people I call a part of
my “tribe,” “enoughness” would have sought to diminish my own knowledge of my
Wonderfulnesses to the point where they could be lost forever. Without these “witnesses” within
my tribe, or people that “see” me as I am without “enoughness” clouding it, have never let me sit
alone with “enoughness” without standing alongside of me and reminding me of my
Wonderfulnesses and their power in my life and work. Witnesses are an essential component to
the process of Wonderfulness Interviews for this very reason, when we struggle, we need
witnesses that can help us see ourselves as we truly are when we are unable to do so. These
members of my tribe have helped me both identify, keep close, and develop new relationships
with my Wonderfulnesses throughout my life and work. I am forever grateful to my tribe who
have continually and consistently showed up for me and reminded me of my Wonderfulnesses
when I needed them the most. It is my belief that sharing Wonderfulnesses within supervision
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would support the supervisory dyad during struggles in their work and growth together in
practicum.
My Experiences as a Supervisor
During the many supervisory experiences I have had in my graduate work, I have seen
the ways in which I believe societal and academic discourses have negatively impacted
counselors and supervisors as they acclimate to these respective roles. As an emerging supervisor
in my doctoral work, imposter phenomenon again found me as it did early in my training as I
searched myself for ways to best support CIT in their development and work with others in
therapy. Through constant reflection and continual support from my mentors, I began to see that
what my supervisees needed from me was to be the only person I am capable of being, me. The
realization that being me and giving myself permission to be me as a supervisor was a very
freeing and invigorating realization. I am not perfect and working from a position as a supervisor
that I might be, or that I know everything in the field, contributes to CIT believing they need to
as well. Honoring my own Wonderfulnesses and how they support me through the successes and
challenges in my work has been one of the most effective ways I have supported my growth and
identity as a supervisor and educator in the field.
The discourses of Neoliberalism, primarily present in aspects of perfection for CIT and
SIT, has been particularly impactful on my experiences in Counselor Education and Supervision.
I have found that through minimizing my power, my perceived expertise, and showing my
genuine commitment to the growth of my supervisees, that the influence of perfection on their
development can be countered in very powerful and relationally enhancing ways. One of the
most effective ways I have found to reduce perfectionistic tendencies is to invite conversations
into supervision that highlight the background, culture, local knowledges, and the

74
Wonderfulnesses CIT possess. These conversations open up a rich dialogue for many CIT to be
able speak and story themselves, or discuss their lives and identity fully through stories, within
their graduate training and allows space for them to be their own person, not someone trying to
impersonate an effective professional counselor. The focus of my supervisory work is to honor
these essential virtues and local knowledges to provide room for preferred, or culturally unique
and individualized counselor identities to emerge in their work with others in therapy. I believe
attention to these personal cultural locations, stories, morality, and character as humans beings
are what contribute to effectiveness in supervision.
The Supervisory Relationship
As I reflect upon my work as a counselor and supervisor, I come back to the same
question: What is the relationship and what is it constructed of? In the field of counseling and
supervision, we discuss the importance of the relationship often as a necessary and essential
aspect in our work as counselors and supervisors. I think it is possible that as supervisors or
counselors we believe a quality relationship is there, but we do not fully understand how the
people we work with would make meaning or discuss what the actual relationship means to
them. I have a relationship with the person who delivers my mail, suggesting that all
relationships are not created equal or have the same depth and meaning within them. It seems
that often the concept of the relationship is framed through whether it is present or not. I feel this
dichotomous view of relationships misses the essence of how these relationships are coconstructed in our work. Stating the importance of the relationship, or that one is there or not,
minimizes the essence of what the relationship is actually comprised of through the meaning
people make within these relationships. If the person with the power in the relationship believes
a meaningful relationship is present, believing this without an understanding of how the other
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person perceives and understands the relationship misses necessary and essential information. I
hoped through this research to provide thick and rich descriptions of the essence of the CoWonderfulness Interviews, to better understand the factors and themes that could emerge through
attention to reciprocity in supervision. It was my belief that Co-Wonderfulnesses Interviews
throughout supervision may help better understand the ways in which relationships are
constructed and experienced in supervision.
My Experiences as a Supervisee
It is not surprising that the experiences I have had in supervision have been unique and
very different from one another. I have had some truly incredible supervisors in my training, and
I have also had some supervisors that were less than effective for a variety of reasons. From my
reflections of trying to ascertain why these experiences were so vast or what contributed to the
effectiveness of my own supervision, a few things came to my awareness. The supervisors I
remain the closest to, were the ones who allowed me to be a person and treated me as such. I
have worked with supervisors who spoke to the power they hold in supervision, yet worked from
a position of power in how they conducted supervision. I have been exposed to “games” in
supervision, been triangulated with other students with the same supervisor, and often felt like I
learned more about what not to do in supervision from some of my supervisors than anything I
would incorporate into my own work in supervision. Some of my supervisors were more
concerned with my administrative work (notes, intake paperwork, etc.) then they seemed to be
on the actual work I was doing in therapy, or who I was as a person and counselor.
What stands out among the meaningful supervision experiences I have had is reciprocity
in the relationship, and a mutual gift exchange, or the exchange of meaning and purpose between
myself and my past supervisors. I believe supervision should be a shared and reciprocal
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relationship and I found as a supervisee attention to this reciprocity was essential in effective
supervisory experiences. The best supervisors were ones who shared their struggles, their
insights, their perceptions, their morality, and allowed me to integrate this meaningfully into my
own growth as a counselor. These supervisors allowed me to “know of them” and the ways in
which they approached their work with individuals in therapy and in supervision. This
reciprocity and genuine support of my growth contributed more successfully to my awareness
than expert-laden, deficiency-focused, top-down supervisors I have worked with in the past. The
ability for a supervisor to let me know of them as a human, supported how they wanted to know
of me as we worked through supervisory process collaboratively.
Methodology
Case study has been utilized across a diverse range of settings and fields of study across
research domains (Merriam & Tisdell, 2016). The goal of a case study is to discover a complex,
thorough, and multi-layered description and analysis of a bounded system (Merriam & Tisdell,
2016; Yin, 2003). This specific design is beneficial when the goal of a research study is to
thoroughly describe meaningful aspects of various life events. The case study has a unique
advantage as it allows the researcher to understand the unique experiences of participants who
are in a biosocial interaction together across time. Through collecting data examining the
experiences of participants, commonalities or divergent experiences can be discussed and
analyzed to better understand Co-Wonderfulness Interviews and the experiences within the
supervisory relationship for participants (Creswell, 2013). The use of a case study method is
warranted when there are situations where there is complexity, multiple perspectives are
required, there is no obvious or suitable theory, and other methods of study present practical
difficulties (Walshe et al., 2005). This case study was bounded within an entire semester-long
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practicum course. The bounded case was comprised of a counselor-in-training seeing clients for
the first time, and a doctoral level student working as a direct supervisor for the first time, in a
supervisory relationship.
An essential component of case study is clear boundaries for data collection and
therefore, participant selection was based on very specific criteria (Yin, 2003). As Yin (2009)
discussed, specific relationships also can contain clear boundaries and can be the primary focus
of a case study. In this study, the relationship between a counselor-in-training and their
supervisor, was the bounded system studied. One participant was a counselor-in-training within a
master’s program, and the other participant was their direct individual supervisor during a
practicum experience. The selection of these specific participants within this bounded case was
deliberate. The literature on the struggle’s counselors-in-training may experience is vast (Costa,
1994; Kurtyilmaz, 2015; White, 1997; Yourman, 2003). Doctoral students also struggle in the
new role of being a supervisor and instructors during their doctoral programs (Borders et al.,
2017; Nelson et al., 2006). Because both members in the dyad may be struggling with feelings of
anxiety, worry, and fears, the use of Co-Wonderfulness Interviews may provide an alternative
parallel process that is centered around a reciprocal telling of stories and witnessing of
Wonderfulnesses throughout the supervisory process. Because I wanted this bounded
supervisory system to yield rich data through the use of CWIs, I collected data throughout the
participants’ experiences over the course of the semester. The length of time and the number of
experiences that occurred within the supervisory process over the course of an academic
semester allowed for the collection of rich data.
I chose to conduct this research with one supervisory dyad for this study. This decision
was made for multiple reasons. Through a multiple case study design, multiple cases are studied
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to understand what similarities or differences may exist between cases (Baxter & Jack, 2008;
Stake, 2005). Through guidance of the research questions I proposed for this study, fully
describing the experiences and immersing within one case in an immense amount of detail
seemed warranted. When multiple cases are studied, the ability to fully immerse within multiple
cases and collect a variety of sources of data becomes difficult. Further understanding of the
supervisory process and the experiences of Co-Wonderfulness Interviews within a bounded
supervisory relationship could provide rich data and experiences with CWIs. Though there is not
a guarantee that one case will contribute to rich or furthered theoretical insights (Gustafsson,
2017). I do believe, however, there are benefits to the field and the literature in thoroughly and
richly describing one bounded supervisory relationship through the context of Co-Wonderfulness
Interviews for first time counselors and supervisors as all relationships differ in meaning and
depth. The supervisory literature supports that a single case study design can result in a
deliberate and thorough understanding of a specific bounded system (Gustafsson, 2017).
For a single case study design, a variety of sources of data can be used, including
participant observation, documents, and interviews with participants. For this study, these
sources of data included two Co-Wonderfulness Interviews (one during the first supervision
session with the dyad, and the final Co-Wonderfulness Interview occurred in supervision during
week 15, before the end of the semester), individual participant interviews after each CoWonderfulness Interview, and transcriptions from two additional supervision sessions where a
prompt was provided and discussed in supervision without the researcher present. I also wrote
each member of the supervisory dyad two letters within the study through the core tenets of
Narrative Therapy (White & Epston, 1990). Full immersion was needed with multiple sources of
data within a single case study design (Merriam & Tisdell, 2016). Through the individual
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interviews and other sources of data from the supervision prompts, the tenets of a case study
were prioritized to gain rich and thorough data. Because the Co-Wonderfulness Interviews were
conducted with the supervisory pair together, an embedded design was used, with the inclusion
of data analysis from each member of the supervisory dyad and subsequent supervision sessions
without the researcher present as well. This allowed for more sources of data to emerge and be
analyzed without the researcher being present as well.
Procedures
Participants
I selected one counselor-in-training in their first master’s level practicum and one
supervisor in their first supervisory experience enrolled in a Counselor Education and
Supervision PhD program. The participants were in a semester-long supervisory experience
within the same practicum and were paired together in supervision for the duration of the course.
The use of purposeful sampling was used to ensure that a counselor-in-training in their first
practicum course and their first-time doctoral supervisor both consented to participate in the
study. Purposeful sampling is the process of selecting participants who are positioned to
contribute to a better understanding of a specific phenomenon (Creswell, 2013). A first-time
counselor and supervisor who were paired together during a practicum were the bounded case
that was selected to participate in the study. I received approval from the institutional review
board (4420) of UNC before beginning the study (see Appendix A).
I first contacted the two faculty members who were assigned to teach practicum during
the Fall 2021 semester through email on June 15, 2021 and informed them of the study
(Appendix B). This allowed time for faculty members to ask questions and understand the
research. I also asked the faculty members within the same email for permission to attend their
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first class meeting and presented information about the study and distributed informed consent
forms to all master’s students and doctoral supervisors enrolled in their specific course during the
first course meeting. It was anticipated that there would be 3-4 scheduled practicum courses
during the Fall 2021 semester with around 18-24 master’s students and 6-8 doctoral level
supervisors in the participant pool. There were two scheduled sections of practicum during the
Fall 2021 semester, with 14 master’s students and 6 doctoral level supervisors enrolled in the two
courses. All participants were enrolled at the same, medium-sized University in the Northern
Colorado region for better access to participants and data collection. Prior to faculty assigning
supervisory pairs for the semester, all enrolled master’s students and supervisors within each
practicum were able to self-select into the study separately to avoid persuasion by the instructor
or the supervisor in this evaluative relationship. Once I presented the research study to both
sections of practicum during the first week of class, I then collected all signed informed consents
forms (Appendix C), and organized them into two groups, one group for all master’s students
and another for the doctoral supervisors. I received signed informed consents forms from 12 out
of the 14 master’s students and all 6 doctoral level supervisors within the two sections of
practicum. I then randomly selected one counselor-in-training from the informed consent forms
and reached out to that student through email with the demographic form (Appendix D) and
asked them to identify their supervisor. Once I received the name of their supervisor, I emailed
the supervisor with the demographic form regarding their selection for the study. If their doctoral
supervisor would not have consented to participate, I would have followed the same procedures
above and selected another master’s student. Once I selected one counselor-in-training and one
doctoral level supervisor and confirmed again their willingness to participate individually
through email, I then contacted the pair together in an additional email and asked to schedule the
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first Co-Wonderfulness Interview. Neither member of the supervisory dyad responded to the
email to schedule the first interview. After I sent an additional 3 emails to the pair and still did
not receive a response from either of them, I repeated the steps above and selected a new
counselor-in-training and their doctoral level supervisor. Because the goal of this study was to
understand the experiences of the use of CWIs over the course of a supervisory relationship,
criterion sampling was utilized to make sure the counselor-in-training and their supervisor met
the criteria to be selected for participation in the study (Creswell, 2013).
One participant within this study was a master’s level Couples and Family Therapy
student enrolled in their first practicum experience at the graduate level. The other participant
was a doctoral student in the Counselor Education and Supervision PhD program and competing
their first course experience as a supervisor. There are several reasons that a master’s level
counselor and a doctoral level supervisor were selected during their first time in the supervisory
process together.
Masters Students and Doctoral-Level
Supervisors
The practice of supervision within graduate training has been an important area of study
in the field of counseling. Researchers have discussed the importance of supervision and themes
related to counselor development within graduate training and practicum experiences (Bernard,
1979; Stoltenberg, 1981; Stoltenberg et al., 1998). Specifically, supervision has been highlighted
in the professional organizations (ACA, 2014; ACES, 2011) as an essential mechanism in
supporting counselors-in-training as they acclimate personally and professionally to the field of
counseling and the process of counseling itself. The previous research on supervision models and
the understanding of supervisory practices tailored specifically towards master’s-level counselors
and their doctoral level supervisors, may benefit from further understandings of how a
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supervisory dyad experienced the supervisory process through the use of CWIs in a practicum
course during their first experiences in supervision. Doctoral students and master’s level
counselors share commonalities in regard to being in this specific relationship for the first time in
their respective roles. As a result, these specific participants were best positioned to be able to
speak to the experiences of CWIs and how it contributed to the work and relationship in
supervision over the course of the semester.
Recruitment
I recruited participants through contacting faculty members assigned to teach each
practicum course. I explained the study and asked to recruit participants in their first course
meeting. When course assignments were solidified with faculty instructors, I sent an email to
both of the faculty members teaching practicum and asked them if I could come to their first
class meeting and discussed the study with all students and supervisors in each course and
allowed them to self-select or decline to participate within the study. As part of the informed
consent, master’s level students who selected into the study also consented to disclosing to the
researcher the name of their doctoral supervisor through an email once those assignments were
decided by the faculty. I then randomly selected one counselor-in-training for the study and
determined whether their supervisor also consented to participate. Random selection was
necessary ensure that every participant had an equal chance of being selected for the study and
allowed all participants who self-selected into the study to be able to participate regardless of
age, gender, or ethnicity (Merriam & Tisdell, 2016). Random selection also helped ensure
objectivity and prevented bias in participant selection (Merriam & Tisdell, 2016).
Once I randomly selected the supervision pair for the study, I then notified the pair and
collaborated with them to attend their first supervision meeting to conduct the first Co-

83
Wonderfulness Interview. Due to not being receiving any email communications after multiple
attempts with the first supervisory dyad that was selected, I was able to attend the third
supervision meeting for the first CWIs with the participants in the study. I went over the
informed consents again with the participants and informed them of their rights as participants in
the study. I informed the master’s student and the supervisor that they had a right to decline to
participate any time throughout the study without any repercussions, including with their
enrollment in the practicum course itself. This process was essential as I intended to be mindful
of the power dynamic inherent within the supervisory relationship and ask participants to consent
into the study before they were assigned to their supervisors, to ensure there was no influence of
power or coercion for students or supervisors or faculty members for consenting into the current
study. Faculty instructors were not aware of the identity of participants in the study.
Trustworthiness and Rigor
I made an intentional and deliberate effort to ensure trustworthiness throughout this
study. Merriam and Tisdell (2016) discussed trustworthiness as “strategies based on worldviews
and questions congruent with the philosophical assumptions” (p. 238-239). The process of
trustworthiness is the result of following the established procedures within the research study
with attention to the philosophical underpinnings and understanding within the research design.
The process in establishing trustworthiness falls into five categories: credibility, transferability,
dependability, confirmability, and authenticity (Merriam & Tisdell, 2016). Through attention to
these processes, the findings of the study were more likely to reflect the experiences and
descriptions participants have with Co-Wonderfulness Interviews and the supervisory
relationship. The steps taken to establish trustworthiness will be outlined next.
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Credibility
Credibility is demonstrated through presenting perceptions of participants in a credible
and valid way based on the data collected (Merriam & Tisdell, 2016). In short, credibility is
based on the validity of the data presented. Credibility was ensured through prolonged
engagement with the supervisory dyad and the use of multiple data points. Credibility was also
demonstrated through collecting and reporting data accurately. I conducted two CoWonderfulness Interviews with the supervision pair, one during week 3 of the practicum
experience and one at week 15, towards the end of the practicum experience. I also held separate
interviews with the CIT and the supervisor after each of the CWIs were conducted. One of the
essential aspects in ensuring trustworthiness is prolonged engagement with data collection and
analysis of the data itself (Creswell, 2013). I ensured this by engaging with the supervisory
relationship and participants together at the beginning and end of practicum, while also
interviewing each members of the dyad individually after each Co-Wonderfulness Interview was
held within the semester long practicum experience. Additionally, I provided two separate
prompts for the supervisory dyad that were discussed within two additional supervision sessions
as additional data points that were analyze within the bounded system.
Transferability
The extent to which the results of a qualitative study can be generalized or applied to
other contexts is known as transferability (Merriam & Tisdell, 2016). Though the idea of
generalizability is usually associated with quantitative research, it can also be used in
understanding the transferability of data across contexts within qualitative research (Creswell,
2013). Transferability and the quality of the process is dependent upon how the researcher
describes the processes and findings (Lincoln & Guba, 1985). An effective way to ensure this
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occurs is through rich and thick descriptions of the results, which includes detailed descriptions
of participants, the setting where data were collected, and the findings generated from the data
(Merriam & Tisdell, 2016). All of the findings generated are supported by direct quotes from
participants to ensure the reader can ascertain specific aspects of the context of the bounded case
and the experiences of the participants. I provided thick and rich descriptions of the experiences
of participants across the supervisory relationship through multiple data points to increase
transferability of findings from the study.
Dependability
Dependability is the process of determining whether the data collected is dependable,
consistent, and make sense to the reader (Merriam & Tisdell, 2016). The use of researcher
reflexivity and an audit trail are some of the means that can be used to increase dependability. As
researcher reflexivity has been discussed earlier in the chapter, I will discuss the use of my audit
trail. I kept a detailed audit trail, which is the process of documenting decisions made by the
researcher throughout the research process. The audit trail included decisions made about the
design of the study, the process of collecting data, and the decisions made in data analysis
(Merriam & Tisdell, 2016). The audit trail was also used to further process my own reflections,
any questions that arose, potential issues or concerns, or any ideas or thoughts emerged during
the process of collecting and analyzing data (Merriam & Tisdell, 2016). The use of an external
auditor was also used. The external auditor reviewed all of the transcripts, the letters I sent, and
my researcher journal to help address the accuracy of coding and to identify any potential biases.
The steps taken by the external auditor helped to ensure the accuracy and quality of data
collection and the subsequent analysis in the study.
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Role of External Auditor and Research
Consultant
The external auditor performed an extensive audit of the data collected and of my
researcher journals. The goal of the audit was to further assess for my biases and to ensure the
themes I coded were accurate and represented the data collected. The external auditor I chose is a
PhD and had taken a variety of qualitative courses at the doctoral level and has also conducted
qualitative research. The auditor was given all of my researcher journals, the transcripts of both
Co-Wonderfulness Interviews, the letters I sent participants, all the individual follow-up
interviews, and the transcripts of the prompts in the two supervision sessions. After reading
through these materials and the codes I had created, the auditor determined that my biases and
reactions had not impacted the data significantly. The auditor did add an additional code to the
data that she felt was relevant that I will discuss further in Chapter IV. The auditor also gave
some feedback on combining some codes and removing some codes where I was summarizing in
my own words what the participant stated where they replied with a “yeah” or “yes” to ensure
their own voices and specific words were captured and coded. The external auditor did not read
the bridling journal I created during the study to ensure they had their own experiences with the
data.
Confirmability
Confirmability involves “how congruent are the findings with reality?” (Shenton, 2004,
p. 64). Credibility is one of the most important aspects of qualitative inquiry according to
Lincoln and Guba (1985) and involves demonstrating that the researcher has made efforts to
“promote confidence that they have accurately recorded the phenomena under scrutiny”
(Shenton, 2004, p. 64). Because the researcher directly impacts the interpretation of results
(Merriam & Tisdell, 2016), these interpretations must be linked to the data collected from
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participants. The external auditor, an audit trail, and member checking were some of the aspects
that contributed to confirmability within the current study. All of the transcripts throughout the
study were sent to both participants to ensure their words were captured accurately with the
opportunity for them to change any discrepancies. The participants also were sent the
preliminary themes that I identified from the data and were allowed to clarify or change any
discrepancies.
Authenticity
Authenticity is the proper representation of all the potential perspectives captured during
the interpretation of data (Mertens, 1998). The main tenet of authenticity involves fairness during
the research process (Mertens, 2009). The concept of fairness involves respecting and valuing
different perspectives and values of participants, ensuring they are represented fairly in the
findings. It was important to discover varying perceptions and experiences. I represented these
vast experiences fully through attention to fairness during the research process. Each statement
and experience shared within the research was given equal weight and attention in analysis
regardless of its content. If there were conflicting themes for the participants, each theme was
presented with direct quotes to honor the perceptions of all participants. This is an important
characteristic of constructivism. I sought to highlight and value the vast perceptions that
participants shared. Even if these views were in direct opposition to the other member of the
supervisory dyad or me, they were presented and subsequently honored in the final findings of
the study. I approached each of the two CWIs with the supervisory dyad and the subsequent
individual interviews with the upmost respect and consideration for the CIT and their supervisor.
The use of external audits and member checks was also an essential mechanism in demonstrating
authenticity and fairness within the study. The external auditor confirmed the themes identified
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by myself and ensured that the findings and themes were valid and representative of the
experiences shared by participants. The external auditor provided additional support in
credibility of the voices of participants being shared in a way that represented their full
experiences as well.
Data Collection
Interviews
Semi-structured interviews were the primary source of data collected. I conducted two
Co-Wonderfulness Interviews with the supervisory pair together: one during their first
supervision session and another during week 15 towards the end of the practicum course. My
goal was to conduct these interviews at the beginning of the supervisory experience as the
relationship started and one towards the end of practicum as the relationship came to an end. Due
to the struggles with participant communication with the first supervisory pair selected that I
discussed earlier, I attended the third meeting with the supervisory pair instead of the first
meeting. These were important time periods in the supervisory relationship, and one where CWIs
could have merit experientially and within the bounds of the case study. I conducted a CoWonderfulness Interview with the supervisory pair together during their third supervision
session, and then interviewed each member of the supervisory dyad individually after the CoWonderfulness Interview the next week. This was the same process for the Co-Wonderfulness
Interview and individual follow-up interviews during week 15 as well. All of the individual
follow-up interviews were transcribed and analyzed by the researcher. Both of the CWIs and the
letters I wrote are transcribed and presented in the results but will not be analyzed as a part of the
data, as the research questions were geared towards the experiences of the CWI and the
supervisory relationship, not the contents of the CWIs or the letters themselves.
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I also provided two separate prompts for two supervision sessions for the members to
process their experiences of the CWIs and the supervisory relationship without myself as the
researcher present during the practicum. Both of these conversations were transcribed and
analyzed as a part of the data. The prompt served as a discussion point for the supervision dyad
regarding their experiences with the CWIs and their relationship together. The prompt was
provided and discussed by the supervisory dyad during week seven and week 12 supervision
sessions within the practicum course. The prompt for each of these two supervision sessions was
“How are you experiencing each other’s Wonderfulnesses and the relationship in supervision up
to this point?” I also conducted a final Co-Wonderfulness Interview with the supervisory dyad at
the end of the practicum course during week 15 before the semester ended and held individual
follow-up interviews with each participant after the final Co-Wonderfulness Interview was
conducted. These were also used as data points and analyzed for the current study.
All signed consent forms were stored in my private practice office, in a locked filing
cabinet, with myself only having keys to the office and the file cabinet. The Co-Wonderfulness
Interviews were conducted by me and focused on the stories told by the supervisor-in-training
and counselor-in-training of their Wonderfulnesses. I intended to inquire about the aspects of
their moral character and guided them to the current relationship in supervision based on their
personal and educational journeys thus far. My hope was that within the CWIs, the supervisory
dyad would be able to identify and discuss these aspects of their Wonderfulnesses and allow
space for the other member of the supervision pair to inquire and ask questions about these
Wonderfulnesses themselves as a means to enter into their work in a reciprocal way.
Aligned with the interview protocols Moustakas (1994) recommended, I positioned the
participants within the Co-Wonderfulness Interview and then guided and elicited stories
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regarding each participant’s Wonderfulnesses and asked participants to describe their
experiences fully. To develop a full textual description, I focused on the emotion, feelings, and
meaning attached to the stories participants shared with me within the Co-Wonderfulness
Interviews and within subsequent individual interviews after (Moustakas, 1994). The interview
protocols I used for the subsequent individual follow-up interviews can be found in Appendix E.
As the researcher is the considered the primary instrument for data collection in
qualitative research, I used my own intuition, knowledge, clinical experience, rapport building,
and other relational skills to facilitate depth within the Co-Wonderfulness and follow-up
interviews. To ensure trustworthiness within all of the CWIs and subsequent individual
interviews thereafter, I established interview protocols that were informed through previous
literature on Wonderfulness Interviews and were discussed with my research advisor and
dissertation committee. The use of Wonderfulness Interviews within my own clinical work and
my work as a supervisor also guided the questions I asked and how all of the interviews were
conducted as well. Though I cannot guarantee the honesty or level of truth from participants
within the interviews, I hoped to create a sense of safety and trust to allow participants to feel
secure in sharing their experiences. As the sharing of these stories may feel like a vulnerable
endeavor considering the importance of the practicum and supervisory experience, I used a
thorough informed consent form to outline to the participants the focus of the current study. My
hope was that the informed consent forms helped ease any feelings of fear or anxiety for
participants through sharing their experiences within the Co-Wonderfulness and follow-up
interviews. Faculty practicum instructors had no knowledge of who participated in the study.
There may have been secondary benefits from participating in the study however, that may have

91
contributed to performance in practicum and the quality of supervision. I received approval from
the Institutional Review Board before conducting the current study.
Data Handling
Both of the Co-Wonderfulness Interviews and the subsequent individual interview were
recorded on a password-protected digital recorder. The two supervision session with the prompt
were recorded by the supervisor through Microsoft Teams and uploaded to a password protected
SharePoint, where the recordings were transferred to the same password protected digital
recorder and deleted from the SharePoint. All of the recordings were then uploaded on my
personal computer, which was also password protected. All identifying information was removed
during the transcription process to ensure anonymity and I have used only the pseudonyms
participants each selected in the representation of data. I transcribed all of the interviews myself,
to ensure full immersion with the data. I then deleted the digital recordings after the interviews
were fully transcribed as well.
Data Analysis
I analyzed the data collected in the study through the method discussed by Moustakas
(1994). I uploaded all of the transcriptions into the data software NVivo. The Co-Wonderfulness
Interviews were transcribed and are presented for context of the interviews and the participants
themselves, but they were not analyzed as data. Only the follow-up individual interviews with
each individual participant after each Co-Wonderfulness Interview and the two supervision
sessions responding to the prompts were analyzed and coded as data points. I first attended to
and analyzed my researcher’s stance before I began to look at the data. I then bridled and wrote
my own reflections and experiences throughout the study. This helped ensure that I limited my
personal biases before analyzing the data. To analyze the data transcribed, I did the following:
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1.

Read each statement individually and determined whether it described the

participant’s experiences with Co-Wonderfulness Interviews and the supervisory relationship.
2.

Coded each of these statements that described the experiences of Co-

Wonderfulness Interviews and the supervisory relationship under “description.”
3.

Reviewed the list of statements and quotes that I coded into the “description”

heading use a constant comparative method as discussed by Leech and Onwuegbuzie (2011) and
created a list of nodes with descriptive names (e.g., “feelings of excitement”).
4.

I then synthesized these themes through individual meaning components into a

textural description of each of the participants’ experiences, with specific examples and quotes.
5.

I reflected on these experiences using imaginative variation to create a structural

description of the experiences.
6.

The combination between Steps d) and e) were used to create a textural-structural

description that captured the essence and meaning of the experiences within the study of the use
of Co-Wonderfulness Interviews and the supervisory relationship.
The above process occurred with each of the follow-up interviews conducted after the
Co-Wonderfulness Interviews with the supervisory pair and for the two supervision sessions with
the prompt. Once I completed the process above, I provided the combined textural-structural
description to each participant. This helped me determine whether my analysis and
understanding of the participant’s experiences was accurate to the participants. I presented this
analysis to each participant as a member check.
Summary
In this chapter, I discussed the research design, my researcher’s stance, theoretical
underpinnings, methodology, and epistemology for this single-study case design. I discussed
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trustworthiness and rigor as well as my researcher stance. Finally, I described the participants,
how I recruited, and the procedures associated for subsequent data collection, handling, and
analysis. In Chapter IV I describe the results of the interviews in the study.
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CHAPTER IV
FINDINGS
In this chapter, I introduce the participants of the study through direct quotes from the
first Co-Wonderfulness Interview, the letters participants received after the interview, and
through information they shared on the Demographic Form (Appendix D). The entire CoWonderfulness Interview that was conducted with the supervisory pair can be found in Appendix
F for a comprehensive introduction of each of them. Next, the individual interviews that were
conducted and analyzed as data after the first and final CWIs are presented along with excerpts
from the two supervision prompts which were analyzed as data. Excerpts from the CoWonderfulness Interviews and the letters I sent are presented for additional context and were not
analyzed as data. The research questions were based on experiences of CWIs and the subsequent
experiences within the supervisory relationship for a supervisor-in-training (SIT) and a
counselor-in-training (CIT). Though the CWIs themselves were a part of the process within the
study, they were not analyzed as data to answer the research questions. Capitalizations of the
Wonderfulnesses that were named are used to demonstrate the power of the language shared.
The themes are presented with a visual table to help readers orient to the research
questions and the themes that emerged from the research questions. This table also includes
definitions of the themes alongside direct quotes to provide a more thorough understanding of
the participants’ experiences. The themes describe the participants’ experiences of the CoWonderfulness Interviews for Q1 and Q2. The themes also describe the participants’ experiences
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of the relationship in supervision for Q3 and Q4. Finally, I discuss my researchers stance and
reactions to the participants in the study.
Participants
The participants in this case study were a counselor-in-training (CIT) and a supervisor-intraining (SIT) who were paired together for supervision in their first practicum experience as a
new therapist and new supervisor. Because potential participants for the study were enrolled in
two sections of practicum in a small University located within the Rocky Mountain region, there
is a potential for readers to identify the participants. As a result, the demographic information is
presented broadly to protect their identities. As a more fitting introduction of participants for the
readers, I use some direct quotes from the stories of their own Wonderfulnesses, to introduce
them and some aspects of their journeys. I also present the letters I sent to each participant after
the first Co-Wonderfulness Interview concluded. Letters are used in Narrative Therapy as a
means to immortalize specific moments during the conversation that felt impactful or
momentous (White & Epston, 1990). Impactful moments and the power of conversations can be
forgotten over time. Letters ensure that the specific language and effectiveness of a specific
conversation are saved in a commemorated way through letters (White & Epston, 1990).
The Supervisor-in-Training: Violet
Violet, as she stated, “always had this perspective of perseverance, like, it never felt like,
and my parents were I feel, like a really big part of that, but there was never anything I couldn’t
deal with.” Throughout the Co-Wonderfulness Interview, Violet discussed the ways she had to
“adapt” and “persevere” in a variety of ways and likened these moments to a sense of defiance.
As Violet discussed:
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I think a lot of it felt like defiance almost, like um, kind of like a big like “fuck you” to
everyone (Laughs), like, you’re here, these situations are, these pieces are really weighing
me down but I don’t want that and I’m mad at you, like I’m mad at this experience, and
so I’m gonna say like fuck you and do it anyways (Laughs). So, it felt like a yeah, it’s
kind of like my own little mini revolution, or my own little mini, um like being able to be
defiant and revolt.
As Violet described from earlier in her childhood, staying in one place and having the
opportunity to fit in with her new surroundings was something she struggled with. As Violet
discussed:
So I guess from the beginning, I was born in Utah, in Salt Lake City, actually a little
outside of Salt Lake City, Utah. I think culture-wise, it was actually really interesting
because my parents are atheist, and Salt Lake City is very traditionally, you know, very
Mormon, and I grew up around a lot of people who were Mormon, and we were taught
and my parents were very, very incredibly vocal about that and apparently, I don’t quite
remember this, but part of the reason why we moved from Utah, is um because children
stopped inviting me to birthdays and houses and stopped including me in things.
These many moves and other various circumstances throughout her life seemed to suggest the
power of Violet’s Wonderfulness to persevere, to push through things, to confront the odds. As
Violet described:
I feel like it was, it was always an expectation. Like, there was just never um, and I mean
that in the best way, like there was always just knowledge of like, and “we’re going to be
fine, like we’re going to make it through and we’re going to be fine” and “it’s going to
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suck and it’s going to hurt, but at the end, you’re gonna do it and you’re gonna do what
you want to do and there’s nothing that, yeah, there’s nothing that can stop you.”
As a result of moving to many different cities and states while growing up as a child,
Violet remembered “always feeling like I was in one place long enough to make friends, and
then my life was totally toppled and I would be moved” and feeling like she was always “the odd
person out.” From a story Violet shared from when she was in 7th grade, when she again found
herself in a new city and a new school dealing with more adversity and challenge, she stated:
At the very end of the year. Grace, the girl who had been bullying me for the entire year,
came up to me and we were like picking up our desks and like cleaning out our lockers,
she comes up to me and she goes “just so you know, (inaudible) is not your friend
anymore.” And I turned around and said, “You know what, Grace? Fuck off” like little
7th grade me who had like never been mad at a person in my life, I was like “fuck off”
and she went and told the teacher and so the teacher came up to me and was like, “Grace
told me that you told her to fuck off?” I was like, “Yeah, I did. I told her to fuck off” and
so I got sent to in-school suspension and immediately started crying. They made me call
my mom. So, I called my mom and told her what I did and that I told Grace to “fuck off’
and she goes “Good for you! It’s about time.” ... I just didn’t want to take her shit
anymore. She was such a mean person. And I was gonna continue on no matter what she
said and so it felt like time to stand up for myself.
At the time the research study began, Violet also discussed some very recent losses she
had experienced and reported feeling that her personal life was a “complete mess.” The stories
she shared with me and her supervisee seemed to carry this thread of needing to persevere, or
needing to adapt, striving to overcome, and always “being ready, for whatever.” It was clear that
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Violet had been through a lot in her life. Violet was also experiencing some recent loses,
including the death of a parent and recent breakup with her partner. Violet was determined that
these struggles were not going to get in the way of her commitment to supervision and to
Kimberly throughout the semester. The letter I wrote to Violet after the first Co-Wonderfulness
Interview is presented below.
Dear Violet,
I hope this letter finds you well after our meeting together in supervision with Kimberly.
I will admit, I have thought of the stories you were brave enough to share with Kimberly
and I often since we met, and the ways in which your Wonderfulnesses have helped carry
you through some very challenging times.
Without a doubt, the stories of “Perseverance” throughout your life are something
to behold. I can’t help but imagine what it would be like to hear more about these “minirevolutions” you embarked upon. Have you also had to participate in some of these
“mini-revolutions” during your work as a counselor, and even now as a new supervisor?
Are there more moments when your Wonderfulnesses acted as the admiral and positioned
you properly to persevere through other difficult “revolutions?” Do you suppose these
“revolutions” were the chance for you to take back the parts of you that volleyball
coaches or others from your childhood tried to steal away from you?
You clearly have “fought hard” throughout your life as you mentioned, and I
imagine your journey into higher education and work as a counselor and supervisor has
been no different. Are there some additional Wonderfulnesses that you feel were in your
corner coaching you as you continued to push forward during these transitions in your
life? Have you consulted them often in moments of need in your work as a counselor?
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Have there been other times some of these Wonderfulnesses have helped you say “fuck
off” in other situations and to other people that needed to hear it? What else would they
say if they were able to speak on your behalf more?
You mentioned that wondering how your “mom would feel about things” was
something you thought of a lot while growing up. I cannot help but wonder about how
your mom would feel about the determined and adaptable person you have become
today? Something tells me she would share many stories of the person she came to know
as her daughter and the regard and awe she held for you. My hope is that the exact person
she came to know and love will be the guiding force for all your future endeavors,
including this journey with Kimberly in practicum. “The Adaptanators” shall prevail
through these Wonderfulnesses I suspect, what do you think? If only those volleyball
coaches that doubted you could see you now!!
Thank you for sharing some of the vulnerable and incredible parts of your journey
with us. I cannot help but wonder how the next chapter of that journey will look for you
as a person and as a supervisor going forward.
With the upmost respect and regard,
Dave
At the time of the study, Violet, was a second year PhD student in the Counselor
Education and Supervision program and was supervising for the first time in a graduate level
practicum course. Violet identifies as female and Caucasian. The pseudonym she specifically
selected for the study was Violet. Violet had participated in supervision as a counselor-intraining throughout her master’s work as a therapist and as a first-year doctoral student. She also
worked for a few years in a post-master’s training group with master’s students as she worked
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towards licensure. At the time of this study, she reported having had 11 different supervisors
across her various educational and training experiences.
The Counselor-in-Training: Kimberly
Kimberly, similar to Violet, was no stranger to change or needing to adapt to various
events throughout her life. As Kimberly discussed during the first Co-Wonderfulness Interview:
Honestly, as I was hearing Violet’s story, I honestly have a really similar parallel that I
was moved around as a kid quite a bit and there were times where I didn’t even unpack
boxes because I’m like, “ah no, we’re just gonna move again” and I, some of the
strengths that I had with that was that I learned to meet friends really easy and kind of
just, jump in wherever and, so we moved around a lot.
Due to her parents’ divorce, Kimberly found herself sometimes stuck in the middle within the
relationship with her parents. As Kimberly described:
My parents divorced, there was a lot of triangulation between my parents so it was
always me trying to like, be that calming piece between either of my parents that, you
know, whether that was just the in-between or the, the triangle, I was the piece that was
constantly trying to fix whatever it was ... I always felt growing up I had to be the adult in
the family and, the one who just kept the pieces rolling, is what I kind of would equate
that to. Um, I’m trying to think, you know and, just having to be finding the good or
persevering through those and um yeah, finding the good and accepting that I was
probably better than anyone at accepting change. I mean, if change came my way, I was
like, “I got this” and I just tried to, you know, “when life gives you lemons, you make
lemonade.”

101
As Kimberly shared some of these stories from her life, Violet and I smiled together,
almost in a shared moment of acknowledgement and awe. Something seemed to be happening
during this first conversation, almost as if Violet, as well as myself were being better introduced
to Kimberly for the first time. As Kimberly continued:
If something came my way I could just tackle it because I had to adapt to so many
different, you know, situations or dealing with mean friends or not feeling, you know
wanted by friends or groups and especially being an only child, I really was always
wanting like deeper connections with friendships and sometimes that may not have been
something that they wanted and I had to learn to be like, I have to accept that, that may
not be something that other people need, like an only child would want. So that was also
something I had to deal with, with the constant moving and transitions.
After sharing some of the stories and experiences Kimberly had while growing up, it seemed
these moments of persisting while trying to build deeper connections with others came to her aid
later in her life as well. As Kimberly described:
Whooo, this will make me cry but, honestly (Tearful), it was when I started working with
children with autism and just helping other people really was where I was like, this, that
felt the greatest to me was giving back to others. I know that sounds like really silly, but
learning even from them, like, how do I say this? I felt like all of the people I ever
worked with or families, kind of taught me about the things that I maybe was missing in
my life (becomes tearful) and so I got a lot of unique perspectives of different families,
different structures, and I grew from even just working with other kids, their families and
that’s where I felt like I persevered was through all of like, these other experiences. So
almost like, where I shined.
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The letter I sent to Kimberly after the first Co-Wonderfulness Interview is presented below.
Dear Kimberly,
I hope this letter finds you well since our meeting together with Violet in supervision.
I want to first thank you for allowing Violet and I to witness and hear some of the stories
you shared regarding your Wonderfulnesses. There were quite a few stories you shared
that have remained very close to me since our meeting and I imagine this was the same
for Violet too. “The Adaptanator” has shown some true prowess in your life to say the
least.
You mentioned how you “accepted change better than anyone” and the ways this
seemed to help you “tackle things” throughout your life. “The Adaptanator” was there
with you during these moments too, yes? I imagine there were other Wonderfulnesses of
yours standing in support of “The Adaptanators,” do you have a sense of what those other
Wonderfulnesses might be? Do you suppose these additional Wonderfulnesses will come
to your aid often during this experience in Practicum? Might they too need an invite
through Microsoft Teams to ensure they participate fully in sessions with you? I suspect
these Wonderfulnesses will be important things to consult in addition to Violet during
mid-session breaks. Those essential parts of you may have some important pieces of
feedback too I suspect.
I can’t help but wonder how these Wonderfulnesses have guided your journey
thus far into the ways you wish to be as a counselor. Yet as you mentioned, the
experience in Practicum can be a difficult one. How might you invite these
Wonderfulnesses to directly combat the pressure and stress this experience might try to
bring? Can they join and watch recordings of sessions alongside you perhaps? Is it
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possible you might better see the essential parts of yourself as a person and counselor if
they join you in every session throughout the semester?
You also discussed a Wonderfulness of being able to build “strong connections”
in your life, even with your very quiet and reserved English grandfather. Is it possible
that people simply can feel close to you without the use of much language? I am
imagining this was the case with many of the kiddos you have worked with previously,
perhaps that “calming piece” you discussed with us may say more than words ever could
about how people feel by simply being near you? What do you suppose this “calming
piece” would say about the effectiveness of your work if you consulted it? My hope is
that through the combined powers of “The Adaptonators” that is you and Violet, that you
will both make sure these essential parts of you get a chance to flourish within your
sessions, and into the future too.
Thank you for sharing some of the vulnerable and incredible parts of your journey
with us, I cannot help but wonder how the next chapter of that journey will look for you
as a person and as a counselor going forward.
With the upmost respect and regard,
Dave
Kimberly was in her second year as a master’s student at the time of the interview and
majoring in Couples and Family therapy. She selected the pseudonym of Kimberly for the study.
She identifies as female, religious, married, and as a mother. Outside of her work with
individuals and families who are supporting someone with special needs, she had no previous
clinical experience.
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Their Work in Supervision: Becoming
the Adaptanators
In this section I present some additional context of Kimberly and Violet’s work in
supervision before the data collection began while providing further context of their
conversations during the first Co-Wonderfulness Interview. At the time the first CoWonderfulness Interview was conducted, Violet and Kimberly had met twice for individual
supervision. The Co-Wonderfulness Interview was the first contact I had with the supervisory
pair and created the foundation from which the subsequent data is based. The Co-Wonderfulness
Interview occurred during week three of the semester and occurred during the third supervision
meeting between Violet and Kimberly. To read both Co-Wonderfulness Interviews and get better
acquainted with the stories and experiences Violet and Kimberly shared during them, please see
Appendix F and Appendix G. The final letter that was sent to Kimberly and Violet is included in
Appendix H as well. The first data points that were collected for the study began the week after
the first CWI during the follow up interviews. Additional context that occurred within the first
Co-Wonderfulness Interview between Violet and Kimberly is provided next. After hearing some
of the stories that Kimberly had shared during the first Co-Wonderfulness Interview, Violet
stated:
Because I think like what came up for me was first with like, perseverance was again, a
piece of knowing that together we have the training and the ability and the background
and, and everything that’s needed to be able to persevere and get through anything that
comes up this semester and a piece that was also coming up for me was a lot of like
curiosity around how that adaptability could also then open you up to learn about yourself
from your clients and, I’m just really, I feel like that’s such a beautiful process that I’m
picturing throughout the semester of how that, what that adaptability could bring out in
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them and then what you could learn about yourself as a counselor-in-training and all of
those pieces that flow and fit together.
Kimberly then interjected her thoughts after Violet:
I agree I, I’d love to use the experience to continue to grow from my clients, I always
look at it from everybody who I ever sit with or anything, I always want to grow from
that process and I’m always looking to better myself through that. So I hope I can gain
that throughout this semester ... Absolutely, especially just, I’ve been learning new
things, and I’m growing in my skills and as a counselor, and just relying on that and
leaning on the, that idea in those moments. Yeah.
When I invited the supervisory pair to reflect and invent some language surrounding the stories
of Wonderfulnesses they shared with each other throughout their journey, they linked some
aspects of their lives and the stories they shared with each other. The following are excerpts
towards the end of the first Co-Wonderfulness Interview:
V (Violet): Okay, (Laughs) what’s coming up for me is determination, and there’s like
this determination to, to grow, this determination to keep moving forward, this
determination to learn, because I feel like I hear that from both of us.
D (Dave): Yeah, it’s pretty loud.
V: Yeah. A determination to get as much out of this experience as possible.
D: Yeah, what do you think Kimberly? How does that word land on you?
K (Kimberly): I would echo that same thing. It’s just, you know, determination to get as
much out of this experience as possible.
D: Yeah. Do you have a sense of how determination may be a Co-Wonderfulness that can
carry you together past difficult moments? Like do you have a sense of how you
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can both recruit that together? Whether that’s after a challenging session or
challenging supervision? How you can both collaboratively lean into that
together?
V: I feel like as the supervisor, I really want to hear what Kimberly is thinking.
K: I guess what’s coming up for me is just, maybe in those difficult moments hearing
like, okay, I, you know, maybe hearing those words brought up throughout, like
naming it, labeling it as we sort of go on as we kind of have to go through those
hurdles, or, you know, when things come our way.
D: Yeah, what do you think Violet?
V: Yeah, I really appreciate that. Like, they’re almost like, like our buzzwords (Laughs)
for like, being able name when those pieces show up and, and call it out and
acknowledge it and comment on it. Yeah, to acknowledge when it’s either needed
or when it’s when it’s showing up and it’s there. Yeah, I’m trying to I feel like I
need like a note card or something on my computer that says Like, adaptability,
perseverance and determination.(everyone laughs)
D: We need like a Determined bat-signal or something that we can pull up.
V: The Determinators! The Adaptanators! (everyone laughs)
K: The Adaptanators!
V: I really loved hearing your story and I really loved, I felt like, I mean we’ve been
meeting for supervision for a couple of weeks now and I felt like I got to know
and see so much more of you and I just really am appreciative of that opportunity.
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K: Same, and it was really nice to hear and maybe just some of our parallels which are
interesting and I appreciated hearing, and I wish I could air hug but..
V: Air hug! (Laughs)
At the end of the first Co-Wonderfulness Interview, the Adaptanators were forged and
began the rest of their journey in supervision. This first Co-Wonderfulness Interview created the
context and initial contact with the supervisory pair from where the subsequent data is analyzed
for the study.
Results
I first read and coded all the individual follow-up interviews and the supervision session
prompts as discussed in Chapter III. As a reminder, both participants had individual follow-up
interviews after the first and last Co-Wonderfulness Interviews (CWIs), and discussed the
prompt in two additional supervision sessions between the two CWIs. The prompt for both
supervision sessions was “How are you experiencing each other’s Wonderfulnesses and the
relationship in supervision up to this point?” The first Co-Wonderfulness Interview occurred in
week three and the second occurred in week 15. The first prompt occurred during week six and
the second prompt was discussed in week 11 of the practicum experience without the researcher
present. As a reminder from Chapter III, the two CWIs and the letters I sent were not coded as
data, only the experiences the participants shared during the follow-up interviews and the
prompts were analyzed as data for the study.
As I discussed in the data analysis section, I did the following: read each quote and
determined whether it described an experience with the CWIs or the experience of the
relationship in supervision; coded each statement that described experiences with the CWIs or
the supervisory relationship; reviewed the list of quotes that I coded; created a list of codes with
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descriptive names (e.g., fear of disclosure); synthesized the themes and meaning components
into a textural description of their experience with direct quotes as examples, and reflected on the
experience using imaginative variation to develop a structural description of the experience. The
structural description that surfaced is an expanded metaphor will be discussed in more detail in
Chapter V.
As discussed earlier, I coded each statement that described any of the following concepts
from the research questions: an experience of the Co-Wonderfulness Interviews, or an
experience of the relationship in supervision for both the counselor-in-training and the
supervisor-in-training. I then coded each statement that fit into these two categories for both
participants. 45 themes arose under the broad theme of experiences with the CWI. 41 themes
emerged under the broad theme of experiences of the supervisory relationship. There was
overlap of the themes across the CWIs and the relationship in supervision. I continued to read
and combine the themes that arose through a constant comparative method. I combined themes
when warranted and organized the themes for readability. I also sent the transcripts and themes
that emerged to the CIT and SIT to ensure they felt their words and the themes were accurate
based on their experiences.
Themes
This section includes the final themes with direct quotes that provide thick descriptions of
Violet’s and Kimberly’s experiences in the supervisory relationship and with the CoWonderfulness Interviews. I have organized the following information in relation to the research
questions, which were:
Q1

What is the experience of a counselor-in-training of Co-Wonderfulness Interviews
within a supervisory relationship?
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Q2

What is the experience of a supervisor-in-training of Co-Wonderfulness
Interviews within a supervisory relationship?

Though these questions were important to ask separately, there were many themes that
emerged from the data that described both the counselor-in-training (CIT) and the supervisor-intraining’s (SIT) experiences. Though the follow-up interviews after the CWIs were held
individually, participants spoke to similar experiences within them. The two prompts were given
to the supervisory dyad together and they were also discussed during their sessions together,
which could be a reason why their experiences seemed to overlap. The prompt for both
supervision sessions was “How are you experiencing each other’s Wonderfulnesses and the
relationship in supervision up to this point?” The themes that emerged from Q1 and Q2 that
developed through the study was that the use of Co-Wonderfulness interviews was important to
the growth and development of both the CIT and SIT. Due to the nature of supervision, this
foundation appeared to impact both Violet and Kimberly throughout their work in similar, yet
sometimes unique ways. The CWIs provided the foundation for the experiences of themes that
emerged. These themes are: the vulnerability of storying my personhood, collective confusion,
witnessing holistic and shared growth, evidence of the existence of my Wonderfulnesses, and the
cultivation of Wonderfulnesses.
Q3

What is the experience of the supervisory relationship for a counselor-in-training
with Co-Wonderfulness Interviews in supervision?

Q4

What is the experience of the supervisory relationship for a supervisor-in-training
with Co-Wonderfulness Interviews in supervision?

The themes that emerged from the research questions about the experiences of the relationship
are that the relationship in supervision was challenging, unique, beautiful, and eventually
successful, according to Violet and Kimberly, due to the “foundation” of Wonderfulnesses they
shared with each other during the study. Similarly to Q1 and Q2, while I analyzed all the themes
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that occurred for both the CIT and SIT, there was not a theme that only described one of the
participants’ experiences. The results for Q3 and Q4 are presented together because the
experiences of the relationship in supervision were similar for both of the participants as they
were for Q1 and Q2. The relationship in supervision is discussed through the metaphor of the
geode in Chapter V, which was a gift that Violet presented Kimberly at the end of their
relationship. The relationship in supervision for Q3 and Q4 are explained through the following
themes: “in the thick of it:” tentativeness in supervision, setbacks and movement through
Wonderfulnesses, gratitude and witnessing the grit towards cohesion, and Wonderfulnesses as
scaffolding towards closeness. Table 1 provides a visual aid to help orient readers with the
totality of the themes that emerged.
The Foundation of Co-Wonderfulnesses
In this section I will first describe the themes that emerged related to Q1 and Q2
following the Co-Wonderfulness Interviews. The foundation of Co-Wonderfulnesses was the
broad theme that emerged from Q1 and Q2. The CWIs provided a “foundation” and a “structure”
to their work as Violated stated. Engaging in CWIs in supervision provided, as Kimberly stated,
a “scaffolding” across their practicum experience. The two CWIs occurred during week three
and week 15 of the practicum in which Kimberly was enrolled and Violet was supervising. Both
participants spoke to the uniqueness of the CWIs and expressed appreciation for the chance to
engage in the interviews with each other across their work in supervision. As Violet stated about
the CWIs, “I don’t think we would have gotten to the place in our relationship that we did by the
end without it.”
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Table 1
Themes Identified from Co-Wonderfulness Interviews and the Relationship in Supervision
Research Question

Themes

Experiences of Co-Wonderfulness Interviews
Q1 What is the experience of a
counselor-in-training of CoWonderfulness Interviews within a
supervisory relationship?

The Foundation of Co-Wonderfulness

Q2

Witnessing Holistic and Shard Growth

What is the experience of a
supervisor-in-training of CoWonderfulness Interviews within a
supervisory relationship?

The Vulnerability of Storying My Personhood
Collective Confusion
Evidence of the Existence of My
Wonderfulness
The Cultivation of Wonderfulness

Experiences of the Supervisory Relationship
Q3 What is the experience of the
supervisory relationship for a
counselor-in-training with CoWonderfulness Interviews in
supervision?
Q4 What is the experience of the
supervisory relationship for a
supervisor-in-training with CoWonderfulness Interviews in
supervision?

The Relationship and the Geode in
Supervision
“In the Thick of It:” Tentativeness in
Supervision
Setbacks and Movement through
Wonderfulness
Gratitude and Witnessing the Grit towards
Cohesion
Wonderfulness as Scaffolding towards
Closeness

The Vulnerability of Storying My
Personhood
The vulnerability of storying my personhood is defined as the act of sharing vulnerable
and personal stories from their pasts with each other in an intimate way during the CWIs. The
CWIs were a vulnerable experience for Kimberly and Violet. The CWIs highlighted the context
of their personhood, or how their culture and past experiences shaped who they are as unique
people. Both participants spoke to the vulnerability of sharing the information they did with each
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other because it was a risk in choosing to do so. They spoke to how the various stories of their
lives would be received by the other. They reflected on whether these stories would “change”
opinions of one another or how they would be “seen” as a result of the stories they shared.
Through embracing the vulnerability of storying their Wonderfulnesses together, they dove into
their pasts experiences, to better share how they came to be as unique individuals in their work.
As Violet stated:
One of my favorite quotes and one of, I think the motto that I have learned to live by
because of being in therapy, is speak your truth even if your voice shakes, and so I feel
like I’ve gotten to the point within my education and within this career where it’s like,
you just are vulnerable, and it’s scary and you just do it anyway (Laughs). So that was
very much how I felt was like, alright, here we go again. This is normal. I bare my soul
and you hear all my deep dark secrets and we’re going to be fine (Laughs).
There was an aspect of “safety” in having a third party join the session to invite vulnerable
reflections and stories into their work in supervision together. Violet was “unsure” whether these
parts of her past were “ok” to invite into supervision with Kimberly. As Violet discussed, “I do
think that at least knowing myself, like the fact that you were kind of a third party who came in
to do this was what I felt made it possible for me to be more vulnerable as a supervisor.” Violet
seemed prepared to engage in the process of CWIs with a lot of vulnerability, but later in the
study stated, “it does make me think about like when we first talked, I told her that like I was
suicidal that like I dealt with all these things and was like, what is more personal than that?!”
Even after the completion of their work together, Violet still wondered whether such personal
vulnerability was something that was “professional” in supervision. Kimberly however, clearly
valued the risks through vulnerability Violet took.
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Through the vulnerability that Violet shared during the first CWI as the supervisor, it
opened a door for Kimberly to reciprocate and share vulnerable stories from her own life. The
door of vulnerability that Violet opened, allowed Kimberly a sense of “safety” in engaging in the
process. Kimberly also shared about the process of her own vulnerability and hearing her
supervisor engage in vulnerability first during the CWIs. As Kimberly stated, Violet storying her
Wonderfulnesses first, gave her the permission to reciprocate as the supervisee. As Kimberly
stated:
I think hearing from her obviously first made it easier. Like to hear your supervisor go
first makes it definitely feel like a safer place to do that. So but it was good to hear her
experience and yeah, so I felt like it opened the door to then just, later being more, more
vulnerable throughout all of our prac experience.
The safety surrounding her supervisor being vulnerable, helped Kimberly develop her own
vulnerability throughout their work together and within her personal life too. As Kimberly stated:
I know we touched on like being vulnerable throughout and that definitely was something
that throughout that process that, learning to be more vulnerable and whether that was
like in my personal life, or in my prac experience.
The theme of vulnerably walked hand-in-hand with the discourse surrounding disclosure within
the supervisory relationship. Violet and Kimberly struggled with what was considered
“appropriate” or “too much self-disclosure” in supervision. They both spoke to the process of
sharing such vulnerable information from their pasts with each other during the CoWonderfulness Interviews and whether this was “professional” in the supervisory context. As
Violet discussed:
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I think, I have an idea of what “professional” or “professionalism” within the supervisory
relationship is supposed to be, so I’ve always kind of struggled with how much selfdisclosure is too much self-disclosure and so I usually err on the side of extreme caution.
Though Violet usually approached disclosure with a level of cautiousness, she nevertheless
allowed Kimberly to come into the knowing of her in a more vulnerable way through the stories
of her life. “Like, that (caution) was like totally thrown out the window (Laughs). Like “Let me
tell you about my suicidal ideation in seventh grade!!” Violet valued getting the chance to let go
of that caution and share more of herself with Kimberly during the interviews. As Violet
discussed:
So there was a part of me that liked sharing my whole story, because it felt like a better
way of showing, like who I am, rather than just going through a list of qualifications, or
like a list of degrees, because, who cares? Sometimes like that doesn’t always show
expertise.
The CWIs allowed Violet opportunities to share through a more “structured” process, one that
highlighted what makes her the most Wonderful as a person and supervisor, which she felt was
important across her work with Kimberly in supervision. As Violet stated:
I think the structure of the Co-Wonderfulness Interviews is what helped with that
(vulnerability) process. Because without it, there’s no way I would have ever shared
those pieces of me, it would have felt like crossing a line. So I think if it was like, me
doing this by myself with the supervisee, there would still be that barrier of like, don’t
know how much I can disclose. I don’t know what feels appropriate.
Violet spoke to the safety she felt as a new supervisor participating in the CWIs with someone
“outside” of their relationship and how this contributed to her willingness to take such risks. As
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Violet discussed, “I felt more comfortable taking risks and just going for it, knowing that there
was somebody else there and we were kind of outside of our normal supervisor/supervisee
relationship structure.” This sense of safety and comfort that Violet felt, impacted Kimberly as
well. Kimberly felt that the chance to engage in a vulnerable process helped get to know more of
who Violet is as a person and to relate more to the person she was learning more about. As
Kimberly discussed:
I thought it was great to dive deeper and to, well, not only my experience, but the
experience of my supervisor, and to be able to relate to her on another level, or a different
level. I think just going into our personal history, and how our personal history may have
defined our current realities or current situations, and maybe how those transcend through
our work, and maybe how we relate to our work.
Kimberly and Violet spoke of the ways in which engaging in this type of vulnerable disclosure
helped them “know” of each other in a “deeper” and more “connected” way. The use of
disclosure in counseling also arose in their work together and was connected to the process they
engaged in during the CWIs. As Violet stated regarding the theme of disclosure in her work with
Kimberly. As Violet discussed:
Kimberly and I were talking about self-disclosure in counseling and she was talking
about, how the messages that she’s received from the university are really that like, selfdisclosure is bad and you should never do it ... but like my experience with Kimberly, I
feel like it shows that it wasn’t crossing a line. Like at no point during our supervision
experience did that seem to come up as a hindrance.
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The act of disclosing within counseling or within supervision was a concept they spoke about
during their work. Neither regretted the stories they had shared with each other or what they
disclosed during the CWIs, however.
Collective Confusion
Collective confusion is defined as the shared sense of feeling “uncertain” and “unsure”
with the CWIs and in their work in supervision for Kimberly and Violet. These feelings and the
shared experience of collective confusion, included being new to their roles, feeling unsure how
supervision “should look” for them within practicum, and feelings of anxiety as well. They both
were unsure of how the interviews would proceed and how to give the “right answers” to the
questions I was asking. The Co-Wonderfulness Interview came at a time where confusion was an
experience they both were having within their work. At the time of the first Co-Wonderfulness
Interview, during only their third meeting together in supervision, neither Kimberly or Violet
were sure how supervision “should look” and they were both confused about their roles. The
CWIs were another source of confusion to them, but one that they were able to join in “together”
during the interviews. Both participants discussed that there were aspects of the questions that I
asked that they felt “unsure” of, which parallels to the sense of confusion they were experiencing
before the first Co-Wonderfulness Interview began. As Kimberly discussed:
What did come up for me is the question that you asked, was not particularly clear for
me. So she kind of took it from like a perspective of going into her history, which was
interesting, because had you asked me that question, and I was first, I wouldn’t have
known that, that’s what you were looking for.
Violet and Kimberly struggled with what to expect from the questions and what the “right
answers” were or “where to take” the questions within the CWIs. Engaging in the interviews
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“correctly” with a supervisor who is also evaluating you meant the CWIs were confusing, just as
supervision was for Kimberly. As Kimberly stated, “Not that I wouldn’t have been willing to
share it, but I don’t know, maybe I just didn’t hear it correctly, but I think had I gone first (during
the CWIs), that may not have been the first place that I went. Like reflecting correctly.” Similar
to Kimberly, Violet also spoke to feeling like the process of sharing stories within the CWIs, was
something she felt confused about. As Violet stated:
It was definitely a little surprising ... I think I was expecting you to ask me just about like,
so what are your strengths? And then I talk about my strengths (Laughs). So starting, like,
tell me about your life. I was like, Oh!
Both Violet and Kimberly spoke to feeling unsure and confused with some of the unexpected
ways the CWIs elicited something from them they normally “would not have shared otherwise.”
The CWIs were a way for them to “connect” and see parts of the other that would have otherwise
remained hidden in spite of the confusion they were experiencing together during their first time
in supervision. This shared experience seemed to position the supervisory pair to use
Wonderfulnesses in ways to work through the confusion they were experiencing together.
Despite the confusion they were experiencing, the CWIs created something “shared” amongst
them that they could “come back to.” As Violet stated about the CWIs:
It was this piece that I could always come back to with her and it was this, this
connecting thread that we had I felt throughout the whole experience that just we shared
and like there were things that I knew about her and pieces that I could see that I could
pull in from the interview that I wouldn’t have known about otherwise.
Kimberly discussed the ways in which she felt the CWIs allowed them to develop and identify
shared language despite feelings of confusion. As Kimberly discussed:
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I think the first one (CWI) I wasn’t sure about like what to expect, again, from it ... I just
remember thinking like, oh, wait, I wouldn’t have taken it that direction. It was also
useful to have a language that we might be able to use in our time together.
Confusion within the CWIs and in supervision could be related to anxiety. Anxiety was
described as feelings of uneasiness or the various fears that Violet and Kimberly discussed in
their work. The presence of anxiety was directly tied to fears of taking on a “new role” and
engaging in a “new process” of supervision itself; one as a new counselor and the other as a new
supervisor. As Violet discussed in relation to sharing what she did during the CWIs:
So, I think I am a little concerned she doesn’t see me as somebody who could really be
telling her anything about counseling, and so I was a little nervous that, hearing my
whole story might make her confirm those thoughts if she had them. So that made it scary
... Yeah, really not an expert, not informed. Yeah, my anxiety comes up and is like, “Who
is this person to be telling me what to do?” Like, I don’t actually know anything
(Laughs).
There was a parallel process of struggles with anxiety which both participants spoke to in their
experiences of CWIs as well. Despite these struggles with anxiety, Kimberly and Violet used the
foundation of CWIs as a means to “join” together in their work through more “cohesion.”
Kimberly discussed feeling “jolts” during supervision in regard to what it should look like and
how it should transpire and anxiety of being recorded in a “strict” environment such as
practicum. As Kimberly discussed:
I think any little jolts for me with, is just not knowing about the process, I have never
done this before, so, you know, it’s just all new to me ... I think it’s more just the nature
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of supervision (Laughs), rather than anything that’s coming up between us (Violet and
Kimberly). It’s a very strict environment and sensitive being recorded.
In another shared experience between them, Violet stated that she felt the presence of her
anxiety, which she refers to as “Pearl,” and about having concerns in her work as a new
supervisor. As Violet described:
This is both of our first experiences with it I have been really struggling with self-doubt
and with just feeling broken down and really, really torn down and so it was, a really
Interesting time for the Wonderfulness Interview to come in ... Um, I think a lot of it had
to do with well, so I think some of it had to do with my own anxiety. Um, this being my
first experience.
Though confusion and anxiety was something they both were experiencing, CWIs seemed to
help them traverse these struggles collaboratively. The stories of their Wonderfulnesses helped
them join together “cohesively” despite the feelings they were struggling with in supervision.
Witnessing Holistic and Shared
Growth
Witnessing is the intentional process of seeing someone more fully, in who they truly are
as an entire and unique person (White & Epston, 1990). Witnessing holistic and shared growth
is defined as how Violet and Kimberly witnessed each other’s growth across time. They
witnessed each other’s growth both personally and professionally in their specific roles, but also
a shared growth in supervision based on what they learned of each other within the CWIs. Codes
such as a shift, gaining confidence, empowerment, and depth were all coded under this theme. It
is natural to assume that there was growth across Kimberly and Violet’s time together in
supervision. What occurred between them was something that they described as “depth,” due to
being able to witness each other across time based on the knowledge they gained through each
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other’s Wonderfulnesses. The knowledge Violet gained of Kimberly through the stories that she
shared, helped Violet recruit her own Wonderfulnesses of “determination” during their work.
This determination along with the process of witnessing each other more fully as themselves
through the CWIs supported this process through shared growth and witnessing in their work. As
Violet discussed after the final Co-Wonderfulness Interview:
I feel like Kimberly and I struggled to connect at the beginning (before the CWI) and I
think for me, at least there was this connecting factor of like, I’ve seen you be vulnerable
and I know these things about you and you know these things about me and that makes
me want to continue to pursue this relationship in this way. It was it was just very cool to
witness her and see all of the growth cause, like, from the first interview that we had all
the way through this one, to see the change in what she was willing to talk about was so
cool.
Kimberly spoke to what it was like to have her growth witnessed by Violet during the final CWI.
Hearing how Violet witnessed her, both as a person and as a counselor was important. As
Kimberly stated:
It was really nice. I definitely, it was good to hear from Violet, about her personal, like
what was going on for her during the supervision process but then also hearing like her
take on my growth and yeah, it was good. I did feel closer to her. I felt maybe more
comfortable (in supervision with Violet) is the right word (due to CWIs).
The process of participating in the CWIs was one that helped Violet and Kimberly connect with
the person in a unique and collaborative way, a way that helped them join together more
holistically as themselves. As Kimberly stated:
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It’s an important part of it (CWIs) because I feel like when you humanize or normalize,
somebody, you talk and treat them differently, because you understand that, when you’re
relating to somebody, you’re humanizing the person and normalizing it. I think I
mentioned it before, it just humanizes the experience knowing also, what the supervisor
is going through at the same time.
Violet discussed the process through the lens of feeling able to better connect to who Kimberly
truly is as a person. As Violet described after the first CWI:
Um, I actually did feel more connected this week, because I pulled out the adapt, um the
Adaptanator (Laughs) I was able to connect that and I did feel more connected when we
were talking about how similar our stories actually were in some of those pieces, which
was really cool, because I’d been struggling to feel that connection.
Kimberly and Violet both spoke to what it was like to get to truly know of one another
throughout the Co-Wonderfulness Interviews and using this knowledge of each other during their
work. The process of sharing so much depth together seemed to allow them both to engage in the
relationship more fully as themselves, through the reciprocal depth of their Wonderfulnesses.
There was also a shared appreciation that Kimberly and Violet discussed for each other
and for the journey of CWIs they embarked upon together. Kimberly spoke to the ways in which
she enjoyed how Wonderfulnesses allowed her to get to know Violet more. Violet also expressed
similar feelings of gratitude and appreciation for having a structured process that she could use
throughout supervision together. As Kimberly discussed:
It was like a connecting point equally like highlighting our strengths and like what we
bring to the experience ... I thought it was, I thought it was wonderful. It was Wonderful
in the Wonderfulnesses (Laughs). It was great.
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Violet also expressed her enjoyment in the process of storying her Wonderfulnesses during the
interviews. Violet felt that attention to the parts of her that make her the most Wonderful was a
welcomed change from other experiences she had encountered. As Violet stated:
I think, um, for this past year, maybe more, there’s been so much talk about my deficits,
and like my areas of growth, which is important, but it gets heavy after a while and so I
think being able to take a break from that and remember, what I have done was really
helpful and really nice for a change. Yeah. Sometimes it’s nice to be the center of
attention for a little bit and like be told how Wonderful you are (Laughs).
Violet felt that the CWIs helped her feel seen in a more holistic way, not only through her areas
of growth, but through her Wonderfulnesses as well. Being witnessed in the other areas of who
she is as person beyond deficits, was “helpful” for her growth and development as a new
supervisor.
Evidence of the Existence of My
Wonderfulnesses
Evidence of the existence of my Wonderfulnesses is defined as the experiences Kimberly
and Violet had with the letters that were sent to them after the CWIs. The letters seemed to be
particularly important for each of them and helped “remind” them of the Wonderfulnesses that
were uncovered during the interviews. The letters provided tangible and concreate “proof” of
their Wonderfulnesses and how they were seen as a person and within their role in supervision.
They were used as a “reminder” for them both, when things became challenging, of the parts of
them that make them the most Wonderful. As noted previously, the letters were written
consistent with the process of Narrative Therapy and were sent to the supervisory dyad
individually in accordance with the core tenets of Narrative Therapy after each CWI. The letters
were a way to immortalize the conversation that occurred and create a permanency to the
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experience that was shared together during the CWIs (White & Epston, 1990). As Violet
discussed in relation to the letters she received during the study:
The letters really helped me, they made me feel so much better. ... The letters helped me
remember that (tearful), and I don’t think they helped me remember because I didn’t
believe it in the first place (Laughs), but I think they showed me that other people saw
supervisory strengths in me, that I was trying to feel like didn’t exist. Or was trying to
convince myself that they were not, never going to be good enough. They had a big
impact on me (Laughs).
Kimberly also discussed the letters she received and the importance they had on her and her
experience with CWIs. Kimberly reflected on how the letters connected aspects of the CWIs
with the overall experiences she had. As Kimberly stated, “I really appreciated the
Wonderfulness letters. I thought those were really nice to hear, it kind of again brought like a
cohesion and a like a structure to our time together.” Kimberly felt the letters helped symbolize
and remember the experiences that occurred and also felt they provided a source to remember
what her and Violet each brought to the experience together. As Kimberly stated:
It was sort of like a recap of like what we talked about and highlighting the things that
were important about the conversation, or about each of us individually or collectively
and kind of bringing us, like joining us in our Wonderfulnesses. So it was like a
connecting point equally like highlighting our strengths and like what we bring to the
experience.
Both participants used the letters as a way to remind themselves of the Wonderfulnesses
that were storied together during the CWIs. Both participants appreciated having something
tangible to remind themselves of their Wonderfulnesses throughout supervision and these were
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used as a means to help them witness themselves and remember the most Wonderful parts of
them throughout their experience.
The Cultivation of Wonderfulnesses
The cultivation of Wonderfulnesses is defined as the moments when Wonderfulnesses
were both named and processed together by Kimberly and Violet within supervision.
Wonderfulnesses were “leaned on” throughout the practicum experience for both members of the
supervisory dyad through naming them during supervision sessions. They nurtured each other’s
Wonderfulnesses together through discussing moments where they had seen and felt them from
each other, which helped further nurture them in their work. This cultivation of their
Wonderfulnesses through attention to them in supervision, was felt individually in their own
personal development and together in their work as well. A discussion Violet and Kimberly had
during one of the prompts demonstrated this cultivation of Wonderfulnesses. Their conversation
from the first prompt in supervision is detailed next:
V (Violet): So how have we seen each other’s Wonderfulnesses show up in supervision?
K (Kimberly): Okay.
V: Yeah, and I so, and I was hoping I could go first this time because I feel like it’s been
kind of a tumultuous couple of weeks and I know we have put you through a lot
um I just felt like it was really important to, to talk about how I feel like, I feel
like I’ve seen your Wonderfulnesses the whole semester and seen your dedication
and how committed you are to this field and to your skills, and to this practicum,
and to improving, and I know that like in the Co-Wonderfulness Interview, we
talked about like adaptability and those pieces and you are adaptable, you’re
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incredibly adaptable, within session, outside of session, it’s absolutely one of your
strengths, and I feel like there’s so much more to you as well and (Laughs)
K: That’s going to make me cry (Laughs), no thank you.
V: No and I am serious and I was thinking about it a lot because I knew that this was
coming um, but just really seeing and even though like your strength of
adaptability, your steadiness, and you’re just you this, you just exude commitment
and exude determination. Yeah, and I just feel like that’s really shown itself. So
yes, you’re adaptable and I feel like there’s so much more depth there and so
much more to that Wonderfulness. So I just really wanted to, I feel like it’s really
important to recognize that and recognize all the hard work that you have put in
this semester, because you absolutely have.
K: Thank you and I appreciate it. I think you’re wonder, your Wonderfulness as a
supervisor, um just all the help that you’ve given me over the last few weeks and I
am just like eternally grateful because I know like, the process didn’t quite make
sense of how it all would look and I definitely like it was a process of like, oh, this
is how it works and like coming to that and just your support throughout. So just
so supportive, and um like I just, I couldn’t do without you, so I feel more
connected to you as well and I feel like you always have a smile on your face and
I’m always happy to see you and um yeah, I’m just really grateful for everything
you’ve done for me over the semester and helping me, so.
V: Well, and I kind of feel like, and um you can correct me, or put in your own piece as
well, but I feel what we’ve gotten to now feels a lot more cohesive and like a lot
more team-oriented whereas, I feel like both of us are really, we’re really like,
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we’re in the thick of it together (Laughs). Yeah, and your job is doing the work,
um and I hope it feels like I’m coming alongside you, that’s how I feel and I can
see the work that you’re doing and see the depth and the effort that you’re putting
in and um, and I’ve seen the result of it, even just within our interactions, I also
feel much closer to you as the semester has gone along and I’m just really grateful
for your persistence, and your willingness to stick with it and really be there cause
that’s, I think that’s like the, we talk a lot about, about it in um our PhD program
where it’s like, there’s so many growing pains and it’s so uncomfortable (Laughs)
and like you learn so much about yourself and you learn so much about your
process.
K: For sure, I think I just didn’t even imagine what this process would look like or what
to expect from it and so that was like a big hurdle of like, “Oh okay, this is how I
use the time or how I just all those things,” um yeah, growing pains so.
V: And figuring out that process of like, what does this look like for us together? And I
think that’s been something for both you and I, cause I am new, like I’m not new
to supervision, but I’m new to being a supervisor and so figuring out how to
structure that time and I appreciate your adaptability in working with me figuring
out what that really looks like together, and I think what’s helpful yeah, and
effective.
K: And now we’re just awesome.
V: Yeah, it’s awesome, it’s just great (Both Laugh), its Wonderful (Both Laugh).
K: Everything is Wonderful (Singing) (Both Laughing).

127
This exchange highlighted that the presence of Wonderfulnesses within their work in supervision
was not just a singular occurrence during the CWIs. The supervisory pair seemed to use CWIs as
a way to reconnect and reestablish closeness through the challenges and struggles that arose in
supervision. As Violet discussed:
I know that Kimberly got some tough feedback during her midterm eval. Um, that was
definitely a challenge and I think without those prompts, it would have been very easy
just to continue to focus on those deficits, and have those deficits disrupt the relationship
in some ways.
Wonderfulnesses seemed to provide something tangible, beyond struggles, that helped the pair
move together through struggles like “disconnection” that arose. As Violet stated regarding how
Wonderfulness nourished their work through a difficult moment, she stated:
Whereas I think that continued focus on positive aspects, the Wonderfulnesses, helped us
maintain that relationship even through, I don’t know if I would call it a rupture, but
through that difficult time, and again, like, I don’t know what our relationship would
have looked like if it hadn’t been for that original connecting thread and that safety that I
feel like was built.
The process of cultivating Wonderfulnesses was utilized often during the semester for Kimberly
and Violet. The use of CWIs seemed to provide room for them to acknowledge these parts of
each other often during their journey and even identify more of them together. Violet spoke to
Kimberly within the first supervision prompt as she privileged and spoke directly to Kimberly’s
Wonderfulnesses, to make sure they were also validated and seen by her. Violet was naming and
witnessing more Wonderfulnesses in Kimberly as they spoke during the prompt, identifying
more of the Wonderfulnesses she had witnessed from Kimberly. As Violet stated:
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Yeah I think I definitely experienced your Wonderfulness in just your willingness to try
new things and to, um to work on different aspects of counseling and of your craft. I
think I also experience it in your, your openness in supervision, your self-reflection and
you were taking really that time to really reflect for yourself what was going on, I felt that
adaptability in there.
In another moment from the second prompt, Violet again took the opportunity to make sure that
Kimberly and her Wonderfulnesses were being seen and nurtured. Violet had intentions during
this second prompt, she was eager to continue to nurture and cultivate the parts of Kimberly that
she had been witnessing. As Violet stated:
I was thinking about it a lot because I knew that this was coming um, but just really
seeing and even though like your strength of adaptability, your steadiness, you just exude
commitment and exude determination. Yeah, and I just feel like that’s really shown itself.
So yes, you’re adaptable and I feel like there’s so much more depth there and so much
more to that Wonderfulness. So I just really wanted to, I feel like it’s really important to
recognize that and recognize all the hard work that you have put in this semester, because
you absolutely have.
Through an act of reciprocity in the gift of witnessing that Violet offered Kimberly, Kimberly
too felt the need to acknowledge and witness the parts of Violet that have meant the most to her.
Kimberly also discussed with Violet during the same conversation with the prompt:
I think your Wonderfulness as a supervisor, just all the help that you’ve given me over
the last few weeks and I am just like eternally grateful because I know like, the process
didn’t quite make sense of how it all would look and just your support throughout. So just
so supportive, and um like I just, I couldn’t do without you, so I feel more connected to
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you as well and I feel like you always have a smile on your face and I’m always happy to
see you. I’m just really grateful for everything you’ve done for me over the semester and
helping me.
These quotes demonstrate the ways in which the supervisory dyad spoke to and witnessed the
Wonderfulnesses they had shared and seen with each other. Acknowledging each other’s
Wonderfulnesses created more space for them to be nourished and cultivated across their
relationship in supervision, so they continued remain at the forefront to further the foundation
they had created in their work.
Conclusion for the Foundation of
Wonderfulnesses
Many of the themes that emerged from the individual interviews with Kimberly and
Violet seem to interconnect and overlap. The themes build off one another based on the
foundation of the Co-Wonderfulness Interviews at the beginning of the study. An example of this
is how participating in CWIs gave both participants more permission to be open and vulnerable
with one another within a new process in supervision. As a result of the CWIs, Kimberly and
Violet both nurtured and supported each other through knowledge of the stories of their
Wonderfulnesses. They felt engaging in the process of Co-Wonderfulnesses Interviews together
was one that helped them grow individually and collectively. They both spoke to the confusion
they had about the process of supervision and their new roles together, yet CWIs gave them a
structure and foundation from which they could engage in the process in a more authentic and
collaborative way. The next section addresses the themes that were identified based on
experiences within the relationship in supervision.
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The Supervisory Relationship and
the Geode
The supervisory relationship Kimberly and Violet described was complex. They
described their relationship as having changed, grew, and was impacted by the stories they
shared together in the CWIs. The process of supervision, with their new roles, was a challenging
one for both Kimberly and Violet at times, yet they “adapted” and “pushed forward” as Violet
stated, through challenges from knowledge of each other’s Wonderfulnesses. At the end of the
study, Violet presented a geode as a gift for Kimberly to symbolize their relationship.
Geodes are similar to relationships in life, including the supervisory relationship. Each is
unique and not made out of the same exact materials as another. They are special and unique in
every way. Geodes are not only difficult to find, but the contents of them can be even more
challenging to crack open to learn what is hidden inside. What is later found inside is difficult to
see from its exterior, its size and shape can often be misleading to the beauty within. The
following is an excerpt from the second supervision prompt Violet and Kimberly participated in
where the gift of the geode is discussed. Within Chapter V, I will expand upon the metaphor of
the geode as a way to further contextualize the findings from the study and the journey that
Violet and Kimberly embarked upon.
V (Violet): I actually, I have a gift for you. I’m hoping that we’ll be able to meet um at
some point (Laughs) in person, but at some point, I have a gift for you, um to
hopefully symbolize you know, your growth, and your, your work this year and
this semester and it’s kind of a weird metaphor so (Laughs) ...
K (Kimberly): It’s a metaphor! I was not thinking that would happen! (Both Laugh)
V: It would never be related to a metaphor! (Both Laugh)
K: That’s funny. I love it.
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V:(Laughs) And the metaphor that it’s connected to is, um clients are often like kids who
bring us their rock collection, and they show us they are like look at all these
beautiful rocks and as counselors it’s our job to go in and be like, “oh my gosh,
that one looks so beautiful, tell me about that rock?” and you’re kind of sifting
through this beautiful rock collection um and so ...
K: Until you find a geode, right?!
V: Yeah until you find a fossil, a gem, a geode ... and you’re going along on that journey
with them as you’re listening to them talk about their rock collection and what
they love about it and they don’t like, and um yeah, so I have a, I have a rock for
you (Laughs), it’s a um special one that cause my dad and I go fossil hunting.
K: That’s really cool.
V: (Laughs) Yeah, so it was found by me and my dad, so it was our hunt for this rock, so
hopefully we remind you of the rock collections that you’ve looked at with your
clients.
The relationship in supervision was unique and challenging for Violet and Kimberly.
They both spoke early in their work about the lack of connection they felt, yet they both pushed
forward and “adapted” together to develop it through their Wonderfulnesses they shared and
identified. The depth, connection, and care they both discussed in relation to the beauty of their
relationship is discussed. Some of themes include previous quotes used to describe experiences
within the Co-Wonderfulness Interviews, as these were discussed often across the relationship in
supervision. Some quotes appear twice because they encompassed multiple themes and because
there is some overlap between the experiences with the CWIs and the relationship in supervision
for Kimberly and Violet.
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“In the Thick of It:” Tentativeness
in Supervision
“In the thick of it” was a term Violet used to describe the overall process of supervision
with Kimberly. Tentativeness is defined as feeling hesitant and uncertain about the relationship
in supervision as a new counselor and supervisor in practicum and how the relationship would
unfold across time. When the first CWI occurred, there was a sense of “uncertainty” in the
supervisory relationship for Violet and Kimberly. There were some struggles within the
relationship before the first CWI occurred that they both discussed. The relationship in
supervision was a challenging one at times. Kimberly discussed some of the struggles she was
having in supervision during the first follow-up interview. She was wanting something more
from supervision after the first CWI. As Kimberly stated:
Sometimes I want more but it’s like I’m not getting, I don’t know, I don’t know how to
even describe this. So I might say, “What are you thinking of my session?” and it’ll be
thrown back “What do you think of your session?” so it’s not really a conversation and I
definitely miss that, that feels really strange to me. It feels very like, like an empty
feeling.
Violet also discussed feeling like their supervisory relationship started on a “shaky foundation”
which she felt was due to feeling “unsure” about her abilities as a supervisor. The feeling that
Kimberly was missing something in supervision, was discussed further. As Kimberly stated:
So it’s like, “well, what do you think, what should you be doing? So it’s missing this, like
validating, this, I don’t know and maybe that’ll happen outside of supervision but um, it
just seems like it’s, like thrown back on me to come up with where things are at inside of
myself. I get that, I get why, but it feels empty.
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Kimberly wanted more out of supervision; she was yearning for something but was “unsure”
whether what she was experiencing was “normal.” Kimberly felt that the work in supervision
with Violet left her feeling “empty” and was wondering how the experience in practicum and
their relationship would unfold. As Kimberly stated:
Yeah, I think in the beginning, I mentioned like the word empty because it’s like, you’ve
never been through that, like a prac experience and you don’t know the fullness of what it
should be and so, you know the literature, you read like what a prac experience is, but
really until you get there, you don’t really know what it should look like or what it should
be with your supervisor.
These descriptions and feelings were not something Kimberly was experiencing alone in
supervision. Violet described feeling unsure and having “doubt” about the role of being a
supervisor. As Violet stated:
I think I have been struggling a little bit with being a new supervisor. I know there’s a lot
of doubt in my mind that this is something, you know, I’m nervous about being good at
this and I know that that’s a normal process, like and it’s still there.
As Kimberly and Violet expressed early within their relationship, they both had concerns
regarding how the process of supervision would unfold together. Throughout the study however,
it appears that the relationship they developed across their experience together became a truly
meaningful one, though they did struggle, as all relationships do. Though early in their
relationship they felt unsure and “disconnected,” the CWIs helped them recruit “the
Adaptanators” as they pushed forward together collaboratively. Tentativeness shifted towards
cohesion and closeness in their work together. As they discussed together during the first
prompt:
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V (Violet): Well, and I kind of feel like, and um you can correct me, or put in your own
piece as well, but I feel what we’ve gotten to now feels a lot more cohesive and
like a lot more team-oriented whereas, I feel like both of us are really, we’re
really like, we’re in the thick of it together (Laughs). Yeah, and your job is doing
the work, um and I hope it feels like I’m coming alongside you, that’s how I feel
and I can see the work that you’re doing and see the depth and the effort that
you’re putting in and um, and I’ve seen the result of it, even just within our
interactions, I also feel much closer to you as the semester has gone along and I’m
just really grateful for your persistence, and your willingness to stick with it and
really be there cause that’s, I think that’s like the, we talk a lot about, about it in
um our PhD program where it’s like, there’s so many growing pains and it’s so
uncomfortable (Laughs) and like you learn so much about yourself and you learn
so much about your process.
K (Kimberly): Yeah.
V: Yeah, and it’s, it’s really hard (Laughs).
K: For sure, I think I just didn’t even imagine what this process would look like or what
to expect from it and so that was like a big hurdle of like, “Oh okay, this is how I
use the time or how I just, all those things,” um yeah, growing pains, so.
V: And figuring out that process of like, what does this look like for us together?
K: Yeah.
The supervisory relationship that was developed through CWIs helped them share the
feelings of “uncertainty” and “doubt” they were experiencing with each other. These shared
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moments and feelings that they discussed together, allowed Kimberly and Violet to move
towards more “cohesion” and “collaboration” together.
Setbacks and Movement through
Wonderfulnesses
Setbacks and movement through Wonderfulnesses is defined as the various struggles
Kimberly and Violet encountered in their relationship, and how the experiences of the CWIs
helped them “move” and work past them “collaboratively” within their relationship. There were
setbacks and struggles that Kimberly and Violet encountered in their relationship and work
together. Struggles with “disconnection,” “feedback,” and how to use their time more effectively
during supervision were all discussed. These struggles were introduced into the data after the
first CWI during the follow-up interviews a week later. As Violet discussed:
So I have to admit that, I am struggling a little bit. I’m struggling with feeling connected
within supervision ... I think we’re still figuring out connection within supervision. This
is both of our first experiences with it.
Violet discussed that their relationship felt “shaky” due to her own struggles as a new supervisor.
She discussed feeling like her newness as a supervisor created some of the setbacks that they
were experiencing in supervision. As Violet stated:
I feel like we built our relationship on kind of a shaky foundation. So what I would like to
use this for (CWI) is basically to go in and reinforce our foundation, so kind of backtrack
a little bit and like build that up so that I can then challenge and build a little bit more,
have some more growth.
Violet seemed to be discussing a similar theme as Kimberly did in regard to the struggles they
were experiencing in the relationship. Kimberly seemed optimistic that CWIs would be useful
for them as they were figuring out how to continue fostered in their work. As Kimberly stated:
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I feel I’m always missing something from the supervision piece, because it’s definitely, I
mean one being that it’s recorded, people are guarded. Yeah, it’s not like a normal,
normal human interaction so you know, this, having this outside of that experience is
helpful, because it doesn’t feel natural. It leaves you wanting something more out of the
session and it isn’t quite what I thought supervision would quite be like, I thought it’d be
more of like, a meeting of minds and like, you know, like a back and forth.
Regardless of what struggle the supervisory pair was experiencing, the Co-Wonderfulness
Interviews seemed to provide “safety” for the pair as they moved forward together in practicum.
Violet recruited her Wonderfulness of Determination in their work together as a means to push
forward in their work. As Violet discussed:
I do think it (CWIs) also made me more determined to continue that relationship
(Laughs) and to find those pieces because I knew they were there. Whereas I don’t know
if I would have had that, I would not have had that same perspective (of CWIs).
Violet discussed one particular struggle they encountered in more detail. The struggle they
encountered was in relation to some feedback that Kimberly received and how CWIs and the
prompts provided some room for them to maintain their Wonderfulnesses and relationship
together. As Violet discussed:
I know that Kimberly got some tough feedback during her midterm eval. Um, that was
definitely a challenge and I think without those prompts, it would have been very easy
just to continue to focus on those deficits, and have those deficits disrupt the relationship
in some ways. Whereas I think that continued focus on positive aspects, the
Wonderfulnesses helped us maintain that relationship even through, I don’t know if I
would call it a rupture, but through that difficult time, and again, like, I don’t know what
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our relationship would have looked like if it hadn’t been for that original connecting
thread and that safety that I feel like was built.
It seems that the knowledge and stories the pair shared with each other helped them continue to
engage in the relationship despite various struggles. The CWIs and the experiences they shared
helped Kimberly and Violet move forward in their relationship “together” despite the struggles
they felt individually and collectively.
Gratitude and Witnessing the Grit
Towards Cohesion
Gratitude and witnessing the grit towards cohesion is defined as a shared appreciation
and acknowledgment of the hard work and continual effort Violet and Kimberly gave to their
supervisory relationship. There was a shared appreciation that Kimberly and Violet had for the
ways they engaged in their relationship and for what they shared with each other during the
CWIs. Grit is defined as a combined effort of perseverance and passion towards something
meaningful. Kimberly and Violet displayed grit despite what they were encountering within their
relationship. Across the semester, a shift happened which they felt was tied to the witnessing
each other in their Wonderfulnesses more fully together on their relationship. As discussed with
Kimberly during the second supervision prompt. As Violet stated, “Yeah, it was it was just very
cool to witness her and see all of the growth cause, like, from the first interview that we had all
the way through this one, to see the change in what she was willing to talk about was so cool.”
Kimberly reflected on her gratitude for getting to see Violet through the lens of Wonderfulnesses
and the impact it had on their relationship. As Kimberly discussed, “To hear about her
Wonderfulnesses and how, like they like things that are her strengths or her, the things that are
Wonderful about either of us and how those might present in the room. It really did, like, create a
platform for us in that in that relationship.”
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Gratitude was a theme that both participants spoke to within their supervision meetings
and in the individual interviews. This sense of gratitude was tied to their care for each other and
for the chance to engage in the research process together. Each spoke to seeing the other and
what they were up against during the semester and a shared appreciation for how they still
“showed-up” for one another. As they reflected together during the first supervision prompt:
K (Kimberly): Right, um I think for me, just knowing, even just reflecting on you, just
knowing how much you have going on, I can only imagine with being a doctoral
student and how stressful that must be and all the rest of everything else in your
life you know despite all those things you show up every week, just really being
present with me, and um, which I appreciate, and I feel cared about in our
sessions and so, I appreciate that a lot.
V (Violet): Oh thank you (Laughs), yeah I think I definitely experienced your
Wonderfulness in just your willingness to try new things and to, um to work on
different aspects of counseling and of your craft. I think I also experience it in
your, your openness in supervision. I’ve never experienced as um, like combative
or pushing back or any of those things. You’re always very open and interested in
what we’re talking about, and prepared to talk about things and, I think I’ve
definitely seen that and even last week, um you know, we had that really heavy,
we had that long conversation even in just your, your self-reflection and you were
taking really that time to really reflect for yourself what was going on, I felt that
adaptability in there, it was like “okay, this is a new situation, I’m not used to this,
how do I adjust, how do I adapt? What’s this going to look like? What’s the need?
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What’s the client’s need?” Yeah, definitely saw that there and experienced that
and yeah, and it was very cool to watch.
K: Thank you.
V: Yeah, so and I think our relationship has grown (Laughs). I think there have been, ups
and downs um, but I think another way, because we both kind of talked about in
Wonderfulnesses like we both just keep showing up and keep trying and I feel
like that’s come through in our supervision a lot is that like we’re both here every
week and we’re both trying and, yeah.
K: Yeah.
V: Is there anything you want to add about how you experience the relationship in
supervision or any, any reflections there?
K: Ummm, I don’t have really any specific reflections, um, I think it’s more just the
nature of supervision (Laughs), rather than anything that’s coming up between us,
but I definitely always feel like, um, you know, you bring a lot of warmth and
care and I really appreciate that every week, so yeah.
V: Thank you. I think you bring a lot of warmth and care too.
The above quotes describe how the relationship was developed across time for the
supervisory pair through a sense of grit, determination, and their Co-Wonderfulness of “The
Adaptanators.” The first CWI occurred when they were struggling with their relationship in
supervision. The lack of connection they both expressed early in their relationship was
supplemented by a new sense of gratitude and care for each other based on the growth they
shared.
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Wonderfulnesses as Scaffolding
Towards Closeness
The definition of Wonderfulnesses as scaffolding towards closeness is how CWIs created
a “foundation” and a “scaffolding” that brought more “connection” and “depth” to their
relationship across time in practicum. Through the CWIs and the prompts, the pair were able to
name and use Wonderfulnesses as a means to build their relationship “collaboratively.”
Throughout their time together, Wonderfulnesses seemed to be the “thread” that kept them tied
together and connected in their relationship, the thread of “The Adaptanators.” Kimberly and
Violet spoke to the importance of the CWIs throughout their relationship and how they were
used to maintain a “foundation” forward in their relationship. As Violet discussed:
I was trying to understand what might have been a barrier for her or what might have
been coming up for her or how I could connect with those pieces and I kept thinking
about that adaptable part and yeah, I thought about it all semester (Laughs).
Kimberly stated that she felt the CWIs created a “scaffolding” in their relationship. Kimberly
also spoke about the ways she felt the CWIs supported the relationship that was developed in
supervision. As Kimberly discussed:
I feel like it helped just to hear from her on a personal level, and that connection outside
of the supervisory role. So our connection increased, and our communication increased as
a result of those meetings. To hear about her Wonderfulnesses and how, like they, like
things that are her strengths or her, the things that are Wonderful about either of us and
how those might present in the room. It really did, like, create a platform for us in that in
that relationship.
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Violet spoke to the strength of the relationship they formed across the semester. It seemed Violet
helped the presence of Wonderfulnesses continually as a way for them to better connect and
build the closeness they sought. As Violet discussed:
I feel like we developed a strong relationship, but it took some time and it took some
work and again, I, I will say this until the end, but I don’t believe that we would have
developed the relationship we did without this process also being part of it and to me, that
to me was really powerful. I was so thankful every time for that Wonderfulness Interview
at the beginning and that continued thread of connection throughout the semester and
being able to remind her of her Wonderfulnesses and also remembering that um, like I
had been vulnerable and I had worked to create safety in that moment, and that we could
do this together.
Kimberly also discussed in regards to the relationship with Violet at the end of the semester, “It’s
always a positive, and you know, it feels supportive, and yeah, I feel like it’s a positive place. It
(CWIs) was impactful for the relationship as a whole, totally.”
Researcher Reflexivity
As discussed within Chapter III, there were steps that I took to support researcher
reflexivity. This included the use of researcher journals where I processed my experiences
throughout the study including after each of the CWIs I held with the supervisory pair and after
the individual follow-up interviews with Kimberly and Violet. These journals were given to the
external auditor to understand my own reflections and better ascertain whether there was any
bias within the data collected. Next, I will outline my general reactions to the study and for each
participant to support truthfulness and transparency in the analysis.

142
General Reactions
To prepare for the individual follow-up interviews, I ensured that I reviewed the research
questions and the guidelines for the semi-structured follow-up interviews. The interviews were
all conducted through Microsoft Teams due to Covid restrictions. I ensured that I was in a quiet
space and that I had time in between my sessions in my work as a counselor to be present and
calm for the entirety of the interviews. I worked hard to not guide the responses of the
participants and used open-ended questions to allow them to fully speak to their experiences. I
used summarizing and clarifying statements to ensure I was capturing their experiences
accurately.
The most significant emotional reaction I found myself having throughout the study and
after each interview was a sense of awe and appreciation. I felt honored to be allowed into such
an intimate relationship within such a vital experience for a new counselors and supervisor. I
valued very much the bravery, vulnerability, and willingness for both participants to engage in a
case study of this length during a very busy semester for each of them. I experienced Kimberly
and Violet as being open, honest, and extremely willing to engage in the process of CoWonderfulness Interviews in supervision. After the first Co-Wonderfulness Interview I stated:
Wow, I am just feeling such an amount of regard and awe for how they went for it during
this interview. I think the interview went in some directions I didn’t think it would, but it
wouldn’t be a true Wonderfulness Interview without some surprises (Laughs). I have so
many questions I wished I would have asked that I didn’t!
Though I had some regrets about things I wish I would have asked, or would have asked
differently after each interview, I felt they captured the voices of Kimberly and Violet well. I
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also said in my first journal, “I wish we had more time together, it felt like there was so much
more I could have asked that I am really curious about.”
After the first follow-up interviews with Violet and Kimberly after the initial CWI, I
found myself struggling to limit the Narrative Therapy questions I desperately wanted to ask and
had to work hard to maintain my focus on being more open-ended and broad in my questions.
After these follow-up interviews, I stated:
Man, I really found myself pulled to continue to thicken the stories of Wonderfulnesses
they shared during our first interview all together, shutting down the Narrative Therapist
in me to honor the research was an unexpected challenge. I search for Wonderfulnesses
in literally every conversation I have in my life every day, and I had to tell myself
internally to “pump the brakes, that is not what we are doing right now!”
When the first follow-up interviews were completed, my role in the research process
paused as the supervision pair then discussed the prompts together during the next phase of the
research. I felt like I was alone sitting in the awe of the entire process by myself. I was constantly
wondering how supervision was going for Violet and Kimberly. During this period away from
the supervisory pair, I discussed in my journal:
This feels like when I have had a really powerful couple of conversations with someone
in my work and now they are on vacation for 2 weeks and we won’t be able to continue
the process together for what feels like forever. It feels almost like I am sitting in a dark
movie theatre and a movie is playing but I have no idea what is happening and can’t
actually see it. I think of Violet and Kimberly every Wednesday and Thursday when I
know they are in prac together and I don’t know how they are doing and what is
happening at all!
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Getting to transcribe the prompts once they were completed helped me feel more connected to
Violet and Kimberly again, but I felt like the prompts did not seem to open as much dialogue
between them as I had hoped. After transcribing both of the prompts, I stated in my journal
afterward:
Well, it seemed like the prompts started some dialogue, but I found myself just wishing
there was more discussed there. The first one was about seven minutes and the second
was more like ten minutes, but I wish I could have invited some more reflections from
each of them there somehow. I have to say too, there was a clear progression in their
relationship from the first prompt to the second, something has clearly changed. They
seem to be much closer and much more connected now, something really cool is
happening.
The final Co-Wonderfulness Interview was perhaps one of the more powerful
experiences I have had. I became quite tearful during the final CWI with Kimberly and Violet
and just had so much awe and gratitude to get to witness their growth and connection across the
semester. It felt like I was able to see them together more fully as themselves and fully joined
together in their work. In my journal I stated:
I am really struggling with words right now (Tearful). I just can’t believe the power and
beauty of that experience we just shared together. How cool is it that this is what I get to
do to complete my degree?! To get to share in such an amazing experience with people
who I genuinely respect and admire like this, was really something else. I feel so
eternally grateful to them, to sign up for this, knowing the time commitment and
invasiveness they could feel from the study, I am just so in awe right now. I don’t know
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what else to say, that was incredible. There is something here, something that
Wonderfulnesses bring to this experience that seems to really be important.
The same thread of awe and gratitude occurred during the follow-up interviews with
Kimberly and Violet as well. Their bravery, their vulnerability, and witnessing how far they had
come collectively and individually, was something I will remain eternally grateful for. In my
journal I stated, though still struggling with words to match my experience:
Well, wow. I mean what a privilege that was. How did I earn the right to be so welcomed
into this process with them? When you’re already under so many microscopes in prac, to
share so much with me and speak to how Wonderfulnesses came to their aid, I feel like
they have helped me rediscover some of my own here now. Unreal. What an honor.
I will remember the conversations we all had together for the rest of my life. The awe and
appreciation I have for Kimberly and Violet will remain with me always. I was honored to be
able to join them in their work across the semester.
Reaction to Participants
Kimberly
From the first time I met Kimberly, I could tell she was a person who carried a lot on her
shoulders throughout her life. She had a very calm and stoic demeanor, but I could tell that she
had an inherent emotional depth to her too. It is safe to say I liked her from the start, though I
always found myself wanting to hear more from her. I am intrigued by people who carry what
has been called “the poo-poo factor.” People who have clearly been through a lot in their lives
and have overcome many things, yet never present with ego for fear of being perceived as cocky
or arrogant. That is how I experienced Kimberly; she had a strong yet reserved nature to her that
I was very curious about from the start. As I stated in my journal:
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I feel really intrigued by Kimberly, she does not speak many words, but is very deliberate
in what she says. It seemed like Violet as the supervisor being really open and vulnerable
gave her some permission to throw some things out there that she didn’t plan to. I always
appreciate someone who is willing to take risks, especially in a space where evaluation
and power is there. There is a quiet bravery to her that I really admire for sure. There was
a sense of wisdom and depth to Kimberly. As I learned throughout the study in meeting
with her, that became louder and louder for her as she began to trust it. I feel she became
more vulnerable and open during a new and unknown process and I will always admire
her bravery.
Violet
Violet was truly dealing with some very painful personal losses when the study began.
When she sent me the demographic form, she disclosed some difficult losses she had recently
experienced, including the death of a parent and the end of an engagement to her partner. I
immediately felt for her. When we met, I was greeted with a huge smile. That smile was
something I think I will always remember. Even though she was going through some very
difficult times, her smile never faded and was the first thing I was greeted with whenever we
met. There was such a bravery to how Violet showed up. The vulnerability and openness she
shared during the first interview left me astonished. To willingly speak with such an openness
with everything she was facing was truly incredible. I was very fond of her from the start. As the
study progressed, I found myself continually humbled by the ways she showed up as a person.
As I reflected in my journal:
I cannot even imagine what Violet must be going through. This semester in the program
for doc students is incredibly demanding and I have never seen her waiver or just playing
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a part or a role in our interactions. She is the epitome of genuine and has never shied
away from being incredibly vulnerable and open with so much happening in her life right
now. I really admire her for that. It takes something quite powerful for a person to go so
deep, with such painful losses in her life. She is truly remarkable.
Conclusion
Data analysis yielded five themes for the experiences of the Co-Wonderfulness
Interviews and four themes for experiences of the relationship in supervision. Direct quotes from
both participants highlighted these themes to provide descriptions of their experiences for the
reader. The findings were organized into themes that describe the participants’ experiences with
CWIs and their relationship in supervision. The findings add to the extant literature surrounding
the process of supervision, the use of Co-Wonderfulness Interviews in counselor education and
supervision, and the complexity of the supervisory relationship. I will discuss these findings
within the next chapter and how they interact and supplement the current literature base.
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CHAPTER V
DISCUSSION
This chapter summarizes and contextualizes the results of the study beginning with an
overview of the data through an expanded metaphor of the geode, based on the gift that Violet
gave to Kimberly at the end of their work. The themes that address each of the research questions
with a discussion of the findings within the current literature are provided. Potential implications
based on the results are presented. Lastly, limitations and areas for future research are discussed.
The Results as a Metaphor
The geode was introduced by Violet to Kimberly as a gift, at the end of the practicum
experience, as a testament to their relationship. I felt it was important to discuss the themes and
connect them together through an expanded metaphor of the geode to honor the relationship
Kimberly and Violet developed in supervision. This metaphor will provide the reader with a
structural description of the themes uncovered and a way to cohesively organize the data. I also
ensured that Violet and Kimberly both felt that expanding upon the geode was a proper metaphor
to discuss their journeys and experiences together through the process. Kimberly and Violet both
agreed that the metaphor accurately symbolized their process and work together. I expand upon
the metaphor below in more detail to enrich the reader’s experiences with the findings. The
metaphor of the geode is comprised of six components: the geode, exploring a new creek bed,
rapids, searching for a new geode, finding and cracking open the geode, and witnessing the
beauty of the geode reciprocally.
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The geode symbolizes the personal Wonderfulnesses that were uncovered during the
CWIs. All geodes have a story to their creation. Not a single geode is the same as another. The
stories Violet and Kimberly shared together during the CWIs allowed them to immerse within
each other’s Wonderfulnesses and see their unique individual geodes. Each member of the
supervisory dyad brought their own Wonderfulnesses into the relationship in supervision, their
own personal geode. These geodes of their Wonderfulnesses accompanied Violet and Kimberly
and were carried across their journey of supervision.
Exploring a new creek bed represents the new roles and new process of supervision
Kimberly and Violet embarked upon. Kimberly and Violet both discussed how the process of
supervision and their new roles as a counselor and supervisor felt uncertain and confusing at
times. This shared experience represents exploring a new creek bed they had never been to or
seen before.
Rapids symbolize the struggles and setbacks that Kimberly and Violet experienced
during their work in supervision. There were a few unexpected turns and rapids in the creek bed
that Kimberly and Violet fought through during their work. These included feelings of
disconnection and various worries regarding the status of their relationship.
Searching for a new geode symbolizes the ways in which Violet and Kimberly persisted
and adapted together. Having knowledge of each other’s personal geodes helped them stay
committed to each other and the relationship, despite the rapids they encountered. Through this,
Kimberly and Violet found their relational geode together. This new shared geode they found
represents the depth and beauty of the relationship they developed.
Finding and cracking open the geode represents the ways in which their Wonderfulnesses
allowed them to adapt and persevere cohesively while searching for their relational geode
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amongst the rapids in the creek bed. They both displayed an enormous amount of grit to develop
their relationship, they used this to develop their relationship. They both spoke to the need to use
their own Wonderfulnesses to continue forward in their work. Their shared grit helped them find
their relational geode in the new creek bed and crack it open, to discover what was inside.
Witnessing the beauty of the geode reciprocally represents the ways in which Kimberly
and Violet acknowledged the uniqueness of the geode they uncovered together within their work,
the geode of their relationship. They witnessed each other’s Wonderfulnesses down the creek
bed with the hopes that this would lead them to finding more geodes. This represents their
closeness and the discovery of the relational geode they both sought. The beauty and depth of the
relationship they worked towards was eventually seen by them both.
Sharing the Wonderfulnesses of My
Life: The Geode
Sharing the Wonderfulnesses My Life: The Geode, represents the Wonderfulnesses that
were uncovered during the Co-Wonderfulness Interviews. The stories that were shared in these
interviews were vulnerable, personal, and brought the contexts of Kimberly and Violet’s lives
and culture to the forefront of their work together. This was discussed in the data through the
vulnerability of storying my personhood. Their stories were unique and beautiful, as is each
geode in the world. Understanding the history of where that geode came from and how it was
formed is important to appreciating each unique stone. This was similar to the Wonderfulnesses
that emerged during the CWIs. The CWIs helped Violet and Kimberly learn what was inside the
geodes of their own Wonderfulnesses. Geodes are sometimes hidden and unknown to the outside
world. Geodes are sometimes deep underground or hidden in spaces that make them difficult to
see. The uniqueness and vulnerabilities of each geode is what makes them special. Some people
may overlook a geode, mistaking it for another piece of granite or limestone. Without the
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vulnerability Violet and Kimberly demonstrated, it is possible that their own personal geodes, the
stories of what made each the most Wonderful, could have remained hidden from each other
within their work. Geodes, like Wonderfulnesses, can tell stories. The history of what they have
been through, where they have been, the weather and storms they have encountered, and times
when they were fragile or broken. These experiences all tell a story necessary to understanding
the uniqueness of each geode. Similar stories were shared during the CWIs. Without this context
and a willingness to learn about what makes a geode unique and powerful through stories, it
could remain just another rock hidden in the creek bed. The vulnerability of sharing of stories of
perseverance, adaptation, struggles, and overcoming obstacles positioned Violet and Kimberly to
understand the context of their personhood. These stories provided the evidence of the existence
of their Wonderfulnesses during their work. They learned of the beauty and power of the person
they were joined with through an understanding of each other’s geodes. They got to show the
other what was inside of their own geode, their own unique Wonderfulnesses they would carry
forward during their journey.
Exploring a New Creek Bed: The
Process of Supervision
The process of supervision and their roles within the supervisory relationship were new
for Kimberly and Violet, it was a creek bed their geodes had never seen or been to before. Violet
discussed this new process as being “in the thick of it” and the “tentativeness” they both
expressed in supervision. Kimberly had never engaged in any type of clinical supervision or had
any previous work as a counselor. Though Violet had participated as a student and counselor-intraining with many supervisors, she struggled with the new role of being a supervisor and how to
best support Kimberly. This meant exploring a new territory for Violet and Kimberly, a new
creek bed. They were experiencing a collective confusion about where to go and what they
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should do in this creek bed. They had no map. They had no compass. No way for each of them to
know where the creek bed would lead them. They did not know if the creek would be dry or if it
would be winding and full of whitewater rapids. Kimberly and Violet did have evidence of the
existence of each other’s Wonderfulnesses, their geodes, and they had to navigate the confusion
of this new creek bed together while holding them tightly. There were times where Kimberly and
Violet felt confused and concerned about whether this exploration of the creek bed in supervision
would lead them anywhere. Regardless of the uncertainty and collective confusion they felt,
Kimberly and Violet held their geodes of Wonderfulnesses tightly along the way, trusting the
knowledge they had gained about each other as they explored this creek bed. Their
Wonderfulnesses helped them continue to move forward in unchartered territories. Holding the
geodes of their Wonderfulnesses, they embarked upon this new exploration together, unsure of
what they may find or what this new creek bed had in store for them.
The Rapids: Struggles in the
Relationship
Rapids represent the struggles and setbacks that Kimberly and Violet discussed in their
relationship. During the exploration of a new creek bed in supervision, neither Violet nor
Kimberly knew what rapids they may encounter. They experienced setbacks and unexpected
rapids along their journey down this new creek bed. Rapids vary greatly. Some have the power to
submerge, others alter your course. Many of the rapids that Kimberly and Violet encountered
were unexpected and propelled them in uncertain directions individually. One rapid was the lack
of connection that Violet expressed. Another rapid was Kimberly feeling like there was
something lacking in supervision and their conversations together. It seemed that the knowledge
of Wonderfulnesses and holding their geodes tightly through these rapids allowed Kimberly and
Violet to navigate these rapids together. Their Wonderfulnesses helped them traverse and move
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past these unexpected setbacks. Their knowledge of their geodes kept them dedicated to the
exploring the creek bed, regardless of the rapids and setbacks they experienced.
Searching for a New Geode: Developing
the Relationship
Searching for the geode of the relationship represents the ways in which Violet and
Kimberly persisted together, despite the presence of unknown rapids and struggles during their
journey down the creek bed. This search for a new relational geode is tied to their commitment to
each other through the Wonderfulnesses they knew of each other. Wonderfulnesses humanized
them and helped them see their shared growth even through the rapids they experienced. Despite
the rapids they encountered and the unexpected directions they were carried, they did not give up
on each other or their journey. They were both dedicated to exploring the new creek bed together
and wanted to develop closeness, to find more geodes together. The knowledge of their own
personal geodes helped them continue to search and believe that there were new geodes to be
discovered together, the Wonderfulnesses of their relationship. Despite the rapids they
experienced along the way, both Kimberly and Violet expressed a sense of hope that things were
still moving forward, and they were moving together. They were both developing into their roles,
and leaning into each other collaboratively. They were witnessing each other’s Wonderfulnesses
and cultivated them in their relationship as they traversed the creek bed looking for more geodes.
They displayed a shared grit while acknowledging their Wonderfulnesses in each other down the
creek bed. The search for new geodes was tied to sharing stories of Wonderfulnesses as well.
They both knew of their geodes and the type of relational geode they wanted to find in the creek
bed. Both Violet and Kimberly expressed the power of better knowing each other as a means to
continue forward to find the type of relationship they were each hoping for, the relational geode
they knew they could find.
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Finding and Cracking Open the
Geode: The Supervisory
Relationship
Finding and cracking open the geode symbolizes the ways in which Violet and Kimberly
eventually developed the relationship they were seeking. The relationship they built took time,
investment, dedication, and grit. They used their Wonderfulnesses as scaffolding towards the
closeness they both sought down the creek bed as they eventually found their relational geode
amongst the rapids. There were times when Kimberly and Violet seemed unsure about whether
their relationship would develop. However, both Kimberly and Violet described a shift.
Something happened for both of them in the creek bed as they fought through the rapids. They
found connection and closeness, the shared geode of their relationship. They found ways to more
cohesively traverse the new creek bed and uncharted waters together. The differences between
the two supervision prompts seemed to showcase this shift. It seemed the setbacks and rapids
they encountered enlisted a new sense of trust and empowerment in their relationship. A shared
gratitude for the journey they were traversing. As they found the Wonderfulnesses of their
relationship along the creek bed, it seemed the trust and safety they built through
Wonderfulnesses, helped them crack open the geode they found through their grit and shared
adaptation. The Wonderfulnesses of their relationship that they found, was a relational geode that
was filled with love, gratitude, and the regard they had for one another. They witnessed the
growth they shared together along the creek bed. This newly discovered geode and the ability for
them to collaboratively crack it open together, highlights the success of their persistence,
adaptation, grit, and shared vulnerability during the journey. The relational geode highlights the
knowledge of the individual geodes that they brought into their supervisory experience. They
saw each other holistically and the shared growth they worked towards, and expressed immense
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gratitude for each other. These all encompassed the geode of their relationship, their CoWonderfulnesses together.
Witnessing the Beauty of the Geode
Reciprocally
Witnessing is tied to the seeing of the other, to being able to acknowledge and validate
something truly unique and powerful within them. Violet and Kimberly witnessed and cultivated
each other’s Wonderfulnesses in supervision, across the creek bed and the rapids they
encountered. Their knowledge of Wonderfulnesses kept them searching and working towards
finding their relational geode together. Being seen by others through these parts of us, helps us
better recognize these qualities within ourselves. Towards the end of their work, Kimberly and
Violet spoke to this process of witnessing each other and the relational geode they found during
their journey. They spoke to the Wonderfulnesses they had discovered in each other in the creek
bed and the ways this brought them closer together in their determined search for their relational
geode. This seeing of each other allowed them to more fully appreciate the geode they initially
brought into their work together, while also discovering more geodes of Wonderfulnesses in each
other while traversing new territories. Their relational geode was comprised of the beauty and
depth they nurtured and fought for along the creek bed. They cultivated their relationship
through the seeing of each other across their shared journey. Their relationship was now rooted
in safety and trust, not uncertainty, distance, and confusion. Kimberly and Violet both spoke to
the ways in which Wonderfulness and privileging their own personal geodes reciprocally, made
the beauty of their relational geode possible to find and crack open. Without the attention to
sharing stories of their Wonderfulnesses together, neither of them felt they could have started
and finished their journey in such a meaningful way. They traversed the rapids and a new creek
bed successfully and found what made their relationship the most Wonderful reciprocally. The
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love and care they had for each other made finding and cracking open the geode of their
relationship possible. What was inside was something they both hoped was there. They found the
love, care, connection, and closeness they fought for along the creek bed. Without traversing the
journey alongside one another, their relational geode may never have been found and the
closeness they sought would have remined hidden in the creek bed. Their own Wonderfulnesses
became the map compass and helped them scaffold towards the closeness and cohesion they
eventually found in their relationship.
Research Questions
The first two research questions are: What is the experience of a counselor-in-training of
Co-Wonderfulness Interviews within a supervisory relationship? And, what is the experience of
a supervisor-in-training of Co-Wonderfulness Interviews within a supervisory relationship? I will
address these research questions together as the experiences Kimberly and Violet spoke to during
the study were similar.
The data suggests that the Co-Wonderfulness Interviews (CWIs) created a foundation for
the relationship in supervision to be developed. This finding aligns with the importance of the
relationship in supervision as an essential mechanism for the growth and development of
counselors (Hardy & Bobes, 2016; Kurtyilmaz, 2015; Mehr & Daltry, 2021). The data suggests
that the process of participating in Co-Wonderfulness Interviews created room for the
supervisory dyad to grow personally and develop a closeness in their relationship. The initial CoWonderfulness Interview helped Violet and Kimberly come into the knowing of each other
through the depth and vulnerability of the stories of their lives, which created the foundation for
their work across time. Co-Wonderfulness Interviews with the supervisory dyad created
experiences of the vulnerability of storying my personhood, collective confusion, witnessing
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holistic and shared growth, evidence of the existence of my Wonderfulnesses, and the cultivation
of Wonderfulnesses. These themes are discussed in more detail later in the chapter.
To remind the reader, Research Questions 3 and 4 are: What was the experience of the
supervisory relationship for a counselor-in-training with Co-Wonderfulness Interviews in
supervision? And, what was the experience of the supervisory relationship for a supervisor-intraining with Co-Wonderfulness Interviews in supervision?
The data suggests that the process of supervision is a challenging one for a first-time
counselor and supervisor. The process of supervision and the practicum experience is complex
(Kurtyilmaz, 2015; Mehr & Daltry, 2021). There were moments of struggle and of deep
connection within Violet and Kimberly’s relationship. Kimberly and Violet spoke to the
uncertainty and persistence they needed to build and develop their supervisory relationship. The
experiences Kimberly and Violet spoke of within their relationship were “in the thick of it”
tentativeness in supervision, setbacks and movement through Wonderfulnesses, gratitude and
witnessing the grit towards cohesion, and Wonderfulnesses as scaffolding towards closeness.
Discussion and Implications
In the following section, I discuss the findings within the existing literature surrounding
supervision, the supervisory relationship, and the use of Co-Wonderfulness Interviews in
counselor education and supervision. Additionally, I discuss these findings and the implications
they have on the field of counseling, practicum experiences, supervision, and counselor
education and supervision programs.
The Foundation of CoWonderfulnesses
Because the study began with Kimberly and Violet participating in the first CoWonderfulness Interview, I feel it is important to first discuss the foundation of Co-
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Wonderfulnesses. This intervention at the start of the study created the foundation for the data
collected. The experiences with the CWIs contributed to the experiences within the supervisory
relationship and throughout their shared experiences in practicum. The themes experienced
during the CWIs are presented first as the foundation for the relationship developed in
supervision. The power of the individual geodes Violet and Kimberly carried into supervision are
important to highlight, as they were carried into the exploration of the new creek bed as they
embarked upon supervision together.
Themes of the vulnerability of storying my personhood, collective confusion, witnessing
holistic and shared growth, and the evidence of the existence of my Wonderfulnesses are
discussed next as these have been discussed to some degree in the existing literature. Though
these concepts have been addressed to an extent within the literature, they have not been
discussed within the context of Co-Wonderfulness Interviews. In closing, I discuss the
cultivation of Wonderfulnesses that Violet and Kimberly discussed and connect it to similar
areas of research, though Co-Wonderfulness Interviews have not been previously researched. As
a reminder, the geode represents the individual Wonderfulnesses they brought to their work
together. Without the Co-Wonderfulnesses Interviews, Violet and Kimberly would not have
knowledge of the various stories of their lives that they brought into their work together.
The process and vulnerability of sharing stories of Wonderfulnesses was an experience
that neither Violet nor Kimberly expected, yet they both felt was essential to their work. The
importance of the shared bravery and vulnerability they displayed was important to how they
engaged in their relationship. Vulnerability has been linked to supporting the depth and meaning
attached to quality relationships (Brown, 2015; Kreider, 2016). The Co-Wonderfulness
Interviews provided a structure and language in supervision. The foundation of CWIs helped
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them traverse their first experiences together within practicum through knowing what made the
other the most Wonderful as a person.
The Vulnerability of Storying My
Personhood
Vulnerability has been linked to effective counseling and supervisory experiences
(Bradley et al., 2019; Jordan, 2003; Kreider, 2016). Though struggles with vulnerability have
been discussed within counselor and supervisory development (Loganbill et al., 1982; Nelson et
al., 2006), less has been discussed on how to reciprocally highlight vulnerability as a parallel
process for CIT and SIT together within supervision (Contrastano, 2020). Vulnerability has been
defined as “uncertainty, risk, and emotional exposure” (Brown, 2015, p. 34).
Within various approaches to supervision, including Relational-Cultural Theory (RCT),
vulnerability is openly welcomed by supervisors working with students in supervision (Bradley
et al., 2019). Yet counselors-in-training are innately more vulnerable within the supervisory
relationship due to evaluation, power, and gatekeeping (Lizzio et al., 2009). Participating in a
reciprocal form of vulnerability through CWIs allowed the supervisor and counselor to engage in
vulnerability collaboratively through CWIs. It is clear based on the data that Violet and Kimberly
engaged in a reciprocal process of vulnerability during the Co-Wonderfulness Interviews through
the stories they shared. This was not an intervention that the supervisee engaged in alone, it was
a process they participated in reciprocally. Reciprocal vulnerability has been shown to enhance
trust and connection in supervisory relationships, while also reducing fear and anxiety
(Contrastano, 2020). The CWIs allowed the supervisory dyad to be vulnerable during discussions
surrounding their personal histories and their Wonderfulnesses, while also witnessing each
other’s stories. As Kimberly discussed regarding hearing her supervisor lead with her
vulnerability during the first CWI:
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I think hearing from her obviously first made it easier. Like to hear your supervisor go
first makes it definitely feel like a safer place to do that. Um, I didn’t mind the being
vulnerable. I think hearing from her obviously first made it easier. Like to hear your
supervisor go first makes it definitely feel like a safer place to do that.
Violet’s vulnerability and the stories she shared in the initial CWI, gave Kimberly permission to
then reciprocate and share stories of her own Wonderfulnesses during the interview.
Collective Confusion
The sense of feeling unsure as a new counselor and supervisor has been discussed by
authors in the literature (Bernard, & Luke, 2015; Loganbill et al., 1982; Skovholt & Rønnestad,
2003). Additionally, the prevalence of anxiety for counseling students and supervisors has been
researched extensively in the field of counselor education and supervision (Borders et al., 2017;
Costa, 1994; Nelson et al., 2006; Tsai, 2015). Counselors-in-training (CIT) and supervisors-intraining (SIT) can both struggle with anxiety in relation to their new roles in the supervisory
process (Nelson et al., 2006; Tsai, 2015). The presence of anxiety can be reduced in supervision,
or it can be amplified (Tsai, 2015). The presence of anxiety for new counselors and supervisors
is a challenge that researchers have discussed (Bernard, 1979, 2006; Carlson & Erickson, 2001;
Krumboltz, 1966; Lampropoulos, 2002). Anxiety can hinder honesty, counselor development,
and the effectiveness of supervision (Tsai, 2015). Struggles related to anxiety are amplified when
CIT and SIT enter their first practicum experiences together (Lizzio et al., 2009; Tsai, 2015).
Both members of the supervisory dyad may fear their own abilities and whether they can be
successful in their roles (Lizzio et al., 2009). Struggles with anxiety are sometimes attended to
separately, and less frequently are processed together within the relationship due to feeling
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anxious about naming anxiety in supervision (Mehr & Daltry, 2021). As Violet discussed during
her first follow-up interview:
I have been really struggling with self-doubt and with just feeling broken down and
really, really torn down and so it was, a really interesting time for the Wonderfulness
Interview to come in. I think some of it had to do with my own anxiety. Um, this being
my first experience. So my anxiety’s name is Pearl (Laughs). It helped me remember that
Pearl can sit down and shut up, and that we’re gonna be fine. So it helped me basically
tell Pearl to sit down and shut up. So she’s still there, she’s still listening, but she’s not
talking (Laughs).
Kimberly also spoke to anxiety, which she referred to as “jolts” early in the research and how
they were connected to not knowing how to best engage in the supervisory process having
“never done this before.” It is clear anxiety was present for both Kimberly and Violet, yet they
felt the CWIs helped them know of each other more through the stories of their
Wonderfulnesses. They both felt CWIs helped reduce their struggles with anxiety in supervision.
Effectively combating struggles with anxiety can enhance counselor development and the quality
of the supervisory relationship (Costa, 1994; Timm, 2015).
Disclosure and its benefits within counseling and supervision has been discussed by
researchers previously (Batiste, 2020; Contrastano, 2020; Mehr & Daltry, 2021). Disclosure
within the supervisory relationship has been linked to creating safety, trust, and honesty (Batiste,
2020; Contrastano, 2020). The use of intentional disclosure has also been linked to successful
clinical outcomes (Mehr & Daltry, 2021). Self-disclosure is defined as the intentional sharing of
personal information as a therapeutic tool (Contrastano, 2020). Disclosure and vulnerability are
also linked. Sharing stories of Wonderfulnesses in supervision is clearly an act of disclosure in
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the supervisory process and one that Violet and Kimberly engaged in together. The use of
disclosure by counselors and supervisors is a complex topic in the field (Batiste, 2020; Mehr &
Daltry, 2021). Self-disclosure involves the sharing of intimate or personal information between
individuals and can help normalize the other’s concerns (Mehr & Daltry, 2021). According to
researchers, self-disclosure can create issues if it is not properly implemented (Batiste, 2020;
Contrastano, 2020). As Rogers (1951) suggested, the interpersonal process of self-disclosing
promotes authenticity, trust, knowledge, and increased intimacy. Further, from a Narrative lens,
the witnessing or immersing within the personal stories or disclosures of people can lead to
feelings of pride and meaning (Heath & Arroyo, 2016; White, 2007; White & Epston, 1990).
Violet discussed her fears surrounding disclosure and how these fears seemed to shift across their
relationship as well. During her follow-up interview, Violet discussed:
I have some nervousness around how much I shared with Kimberly. Sharing with her that
(loss of a parent) over the summer and sharing with her about my ex-fiancé. I was not
intending on sharing that with her because it felt more like it was about me and I really
wanted to keep the focus on her. So even now there’s like some worry in me that I shared
too much, or that I like crossed a boundary. Well, but like my experience with Kimberly,
I feel like it shows that it wasn’t crossing a line. Like at no point during our supervision
experience did that, like did that seem to come up as a hindrance.
Counselors-in-training can struggle with disclosure because of fears that they may be
evaluated or seen differently by supervisors (Batiste, 2020). As Mehr and Daltry (2021) stated,
“despite the importance of being forthcoming with supervisors, nondisclosure by trainees is a
common event within supervision, and most often involves supervision-related issues, clinical
issues, and personal concerns” (p. 1). It appeared that the disclosure of Wonderfulnesses felt like

163
a more preferred way for Violet and Kimberly to disclose and helped them be more open and
honest in supervision. Disclosing through the lens of Wonderfulnesses felt different for Violet
and Kimberly. Their disclosure was based on their cultural and personal histories as unique and
Wonderful individuals. Kimberly highlighted how this type of disclosure “opened doors,” for
their work in supervision. As Kimberly discussed:
Ok. Um, I, I thought it was great to dive deeper and to, well, not only my experience, but
the experience of my supervisor, and to be able to relate to her on another level, or a
different level ... Um, I think just going into our personal history, and how our personal
history may have defined our current realities or current situations, and maybe how those
transcend through our work, and maybe how we relate to our work, yeah ... I feel like it
helped just to hear from her on a personal level, and that connection outside of the
supervisory role. So our connection increased, and our communication increased as a
result of those meetings.
The process of disclosing Wonderfulnesses increased the connection and depth they felt
in their relationship (Batiste, 2020; Contrastano, 2020; Mehr & Daltry, 2021). Having an outside
person guide them through the process of sharing their Wonderfulnesses seemed to aid the
supervisory pair in being more open and vulnerable as well. Getting to know more of Violet
outside of her role as a supervisor, was “helpful” for Kimberly as they worked through the
confusion surrounding their roles.
The process of supervision is complex for CIT and SIT to successfully navigate,
especially during their first experiences (Morissey & Tribe, 2001; Nelson et al., 2006). This can
impact whether members of the supervisory dyad feel safe to be authentic. The literature
supports how feelings of uncertainty are tied to the early developmental stages for CIT and SIT
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(Loganbill et al., 1982; Skovholt, & Rønnestad, 2003). This suggests why CWIs early in the
supervisory relationship may also feel like an unsure process. Uncertainty is discussed in
developmental models of supervision (Loganbill et al., 1982; Skovholt, & Rønnestad, 2003).
Evaluation and being recorded during practicum also can cause a lot of doubt for therapists and
supervisors (Mehr & Daltry, 2021). It is a parallel process that CIT and SIT both experience
(Morissey & Tribe, 2001), yet they tend to work through these difficulties separate from one
another out of concern for the other within the supervisory dyad, or do not disclose this at all
(Mehr & Daltry, 2021). CWIs seemed to provide room for Violet and Kimberly to engage in an
unsure and unexpected process, but they did so reciprocally through witnessing their
Wonderfulnesses. As Violet discussed regarding the unexpected nature of CWIs:
Um, it was definitely a little surprising, I think because I wasn’t expecting to kind of,
bare all of my, (Laughs) yeah, there’s a lot of stuff in it, which I always think is
interesting and so it was, it was kind of a moment of like (Laughs), “Okay, here we go,
we’re doing this. We’re just diving in.” I think I was expecting you to ask me just about
like, so what are your strengths? And then I talk about my strengths (Laughs). So starting,
like, tell me about your life. I was like, “Oh!” (Laughs).
Kimberly also discussed the ways in which she felt like CWIs helped find some “richness”
amongst some of the struggles and confusion she was experiencing in supervision. As Kimberly
discussed:
Yeah, I think in the beginning, I mentioned like the word empty because it’s like, you’ve
never been through that, like a prac experience and you don’t know the fullness of what it
should be and so, or how to, you know the literature you read like what a prac experience
is, but really until you get there, you don’t really know what it should look like or what it
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should be with your supervisor. So yeah, I mean, yeah, it provided some richness, some
like like a tangible thing to sort of leap from.
What was shared during the CWIs was unexpected for both, yet also appreciated and valued.
They felt it provided the foundation for their work in supervision.
Witnessing Holistic and Shared
Growth
Attention to the person of the therapist in counselor development and clinical outcomes
has been discussed in the literature (Bland, 2017; Carlson & Erickson, 1999, 2001; White, 1997).
Facilitating the development of the person of the therapist helps counselors combine their
personal and cultural backgrounds with their new emerging identities as helpers (Bland, 2017;
Carlson & Erickson, 1999, 2001). Having these unique qualities witnessed, or seen and validated
by the other, gives them purpose and meaning (Carlson & Erickson, 2001; White, 1997; White &
Epston, 1990). The prompts were used as reminders of their Wonderfulnesses which were named
and discussed together across time. The naming of Wonderfulnesses or other aspects of preferred
identities and these being seen and acknowledged is important in supporting development across
time (Carlson & Erickson, 2001; White, 1997; White & Epston, 1990). Reflecting and sharing
stories of cultural and personal backgrounds in such an intimate way invites authenticity into
counselor development (Bland, 2017; Carlson & Erickson, 2001).
Kimberly and Violet both spoke to the growth they experienced. A synonym for growth
is change. Theories of change and the conditions that support this process in therapy and
supervision have been researched extensively (Adler, 1963; Beck, 1976; Ellis, 1988; Glasser,
1975; Rogers, 1951; White & Epston, 1990). Change is difficult and complex. Rogers (1951)
suggested the core conditions of psychological contact, genuineness, unconditional positive
regard, and empathy as the necessary factors that contribute to change within the therapeutic
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relationship. Growth and change have also been discussed within the supervision literature
(Lampropoulos, 2002; Pearson, 2000, 2006). Growth for CIT and SIT have similarities and
differences across time (Glenn et al., 2015). Various struggles within supervision including
anxiety, fear of evaluation, and power differentials can hinder the growth of CIT and SIT in their
relationship (Hardy & Bobes, 2016; Kurtyilmaz, 2015; Tangen & Borders, 2016). Across the
various theories and models of supervision, the quality of the relationship is identified as the
most important factor leading to change (Bernard & Luke, 2015; Bradley et al., 2019; Glenn et
al., 2015).
Kimberly and Violet discussed the ways sharing stories of Wonderfulnesses supported
their growth by inviting their preferred identities, or their personhood into their work together.
Inviting students to discuss their preferred identities and stories of their unique culture can
enhance counselor and supervisor development (Carlson & Erickson, 1999, 2001; Timm, 2015;
White, 1997). The stories they shared helped invite the contexts of their lives into supervision,
which fostered connection and growth. Having witnesses to the stories they shared allowed
Violet to trust that who they were as individuals was “enough” in their roles. As Violet
discussed:
I feel like the Wonderfulness Interviews helped me feel a little bit more settled within
myself and within our relationship, so I felt steadier. Which then made it easier for me to
take that role, like I felt more settled in my role as the supervisor.
Kimberly also expressed the growth she felt as a result of participating in the Co-Wonderfulness
Interviews and the impact they had on her personal and professional development. Kimberly
stated:
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I think they were important throughout it, just things that I learned about myself, and I
definitely think there’ll be important for, you know, my future and how, just how I’ll be
as a counselor, for sure, or just me as a person in general.
The idea of humanizing, or seeing each other more fully as unique humans, through the stories
they shared was discussed as well. As Kimberly stated:
Well, I think always by sharing your history and, you know, expressing a deeper part of
yourself to somebody, you, you normalize and you humanize an experience, or the person
and so, you know, from that, you gain a deeper sense that of the human being that you’re
with, or your supervisor. ... Um, I do think it’s an important part of it because I feel like
when you humanize or normalize, somebody, you talk and treat them differently.
The process of feeling humanized or fully “seen” as a unique human being has been discussed
within the literature through attention to multiculturalism in counseling and supervision (Dressel
et al., 2007; Hardy & Bobes, 2016; Ratts, 2009). One of the most dangerous issues within
multicultural competence in supervision is ignoring, failing to respond to, or avoiding differences
in culture between supervisor and supervisee (Dressel et al., 2007). Conversely, the behavior
conducive for the most successful supervisory relationship is providing a safe environment for
multicultural issues to be highlighted and understood (Dressel et al., 2007). It has been suggested
that conversations in supervision surrounding culture and ethnicity are essential (Hardy & Bobes,
2016; Ratts, 2009). CWIs are one way to invite these essential conversations into the forefront of
supervision conversations. Failing to discuss culture and how a person views their position in the
world and in their work can lead to less successful outcomes in counseling and supervision and
clinical work (Dressel et al., 2007).
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The process of sharing stories through CWIs allowed Kimberly and Violet to introduce
themselves to each other through their own unique cultures. This process allowed them to share
the parts of their unique cultural upbringings they may have not known otherwise. As Kimberly
stated:
Yeah, it did feel different and this is just my, my personal like, I feel like it helped just to
hear from her on a personal level, and that connection outside of the supervisory role. So
our connection increased, and our communication increased as a result of those meetings.
Feeling more humanized and seeing the other as more human was important for Kimberly and
Violet. Through highlighting Wonderfulnesses, counselor educators can use this reciprocal
intervention as a source of support throughout graduate training to further counselor and
supervisor development collaboratively. Stories can be a useful approach in facilitating counselor
development (Timm, 2015; Ward & Sommer, 2006). Privileging and highlighting
Wonderfulnesses in supervision could reduce potential struggles in supervision, while also
developing preferred identities within the first supervisory relationship in practicum (Carlson &
Erickson, 2001; Timm, 2015; White, 1997).
Evidence of the Existence of My
Wonderfulnesses
The use of therapeutic letters has been discussed in the literature (Timm, 2015; White,
1997, 2007; White & Epston, 1990). In Narrative therapy, the purpose of writing letters is to
capture specific language and opportunities for counter-stories, or new and developing stories
that are being constructed outside of the dominant problem story (White, 2007). Letters help
document that a therapist has heard the correct language used in a session, create opportunities
for counter-storying paths to be developed outside of session times, extend meaningful
conversations, and can enhance the relationship and trust with the therapist (White, 2007; White
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& Epston, 1990). The use of letters helps ensure that powerful and impactful moments are
documented and preserved in written form as therapy progresses (White & Epston, 1990).
Letters can expand on and nourish a person’s preferred story through written text, which
supports meaning and permanence (White & Epston, 1990).
The letters Kimberly and Violet received during the study were especially impactful for
them. Violet spoke to the ways that the letters provided a permanence and reminder to the
Wonderfulnesses she shared. As Violet stated:
The letters really helped me, they made me feel so much better. ... The letters helped me
remember that (tearful), and I don’t think they helped me remember because I didn’t
believe it in the first place (Laughs), but I think they showed me that other people saw
supervisory strengths in me, that I was trying to feel like didn’t exist. Or was trying to
convince myself that they were not, never going to be good enough. They had a big
impact on me (Laughs).
Violet illustrated how the letters, particularly letters written through the context of her
Wonderfulnesses, helped her resist moments when she was struggling with whether she was
capable or “good enough” as a supervisor. They helped support and remind her of the parts of
her that made her the most Wonderful when she needed them. Because the specific details of
every conversation cannot be remembered in their entirety across time, letters help capture the
meaningful moments so they can be re-discovered in times of need (White & Epston, 1990). This
occurred through Kimberly and Violet’s work together. Kimberly spoke to the impact the letters
she received had and how she felt they supported and “joined” her and Violet in their
Wonderfulnesses across supervision. As Kimberly discussed:
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It was sort of like a recap of like what we talked about and highlighting the things that
were important about the conversation, or about each of us individually or collectively
and kind of bringing us, like joining us in our Wonderfulnesses. So it was like a
connecting point equally like highlighting our strengths and like what we bring to the
experience.
Though letters have been discussed as essential to the process of Narrative Therapy, it is clear
that there are also benefits to their use in supervision. As Timm (2015) discussed, the use of
letters can be meaningful in supervision for counselors-in-training and can support autonomy,
reflection, and introspection.
The Cultivation of Wonderfulnesses
Co-Wonderfulness Interviews are a form of re-membering conversations within
supervision (White, 1997). As White (1997) stated, “Through re-membering practices, persons
can suspend or elevate, revoke or privilege, and downgrade or upgrade specific memberships of
their lives” (p. 23). These conversations in Narrative Therapy can help individuals connect with
their current or past identities and relationships that are significant or potentially meaningful
(White, 2007; White & Epston, 1990). Co-Wonderfulness Interviews invited a similar remembership of the various relationships from the past and current identities within the context of
supervision for Violet and Kimberly. Through the stories Violet and Kimberly shared, they
spoke about various relationships and parts of their identities as unique individuals. For Violet,
these were both positive and negative relationships from the past, and how these relationships
contributed to the stories of her Wonderfulnesses (Please refer to Appendix F for additional
context of the CWIs).
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Within supervision, the sharing of Wonderfulnesses could also be discussed as a form of
a definitional ceremony. Definitional ceremonies in Narrative Therapy transform the therapeutic
space into an arena or theatre where outside audiences can witness the performance of a
re-authored story (Heath & Arroyo, 2016; White, 1997, 2007). Performing re-authored
Narratives to audiences, who are specifically and intentionally selected for participation,
strengthen the power and meaning attached to the narrative, thickening the story through sharing
it with others (Heath & Arroyo, 2016; White, 1997, 2007). For Kimberly and Violet, they not
only storied their Wonderfulnesses with each other and with me as the researcher, but had the
opportunity to witness and become an audience to these Wonderfulnesses within the supervisory
relationship. As Violet stated during the second supervision prompt to Kimberly:
I was thinking about it a lot because I knew that this was coming um, but just really
seeing and even though like your strength of adaptability, your steadiness, you just exude
commitment and exude determination. Yeah, and I just feel like that’s really shown itself.
So yes, you’re adaptable and I feel like there’s so much more depth there and so much
more to that Wonderfulness. So I just really wanted to, I feel like it’s really important to
recognize that and recognize all the hard work that you have put in this semester, because
you absolutely have.
As Violet discussed, she was able to be the audience and witness Kimberly’s Wonderfulnesses
across sessions and in supervision. Through this, Wonderfulnesses were seen and nurtured
collaboratively and intentionally in supervision. The focus on Wonderfulnesses in supervision
provided opportunities for more Wonderfulnesses to be discovered through the lens of the
supervisor, who attended every session Kimberly held in practicum. This contributed to helping
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Kimberly develop a more preferred identity as a helper, which she stated would be “carried
forward” into her future work as a therapist.
“In the Thick of It:” Tentativeness
in Supervision
The process of supervision for a new counselor and supervisor can be a challenging one.
The shared process and relationship in supervision is complex and nuanced (Kurtyilmaz, 2015;
Tangen & Borders, 2016). Neither Violet nor Kimberly could know how the process of
supervision would unfold and how their relationship would look. The relationship in supervision
is comprised of “relationship development phases, multicultural influences, parallel processes,
transference and countertransference issues, as well as idiosyncratic supervisee and supervisor
characteristics” (Tangen & Borders, 2016, p. 159). Researchers have discussed that there is a
shared developmental trajectory across time that occurs for new counselors and supervisors
(Nelson et al., 2006; Rapisarda et al., 2011; Tangen & Borders, 2016). These developmental
phases for supervisors include role shock, role recovery and transition, role consolidation, and
role mastery (Rapisarda et al., 2011). This parallels to counselor developmental models which
include stages such as dependence, dependence/autonomy conflict, conditional dependency, and
master counselor (Stoltenberg, 1981; Stoltenberg et al., 1998).
Kimberly discussed her struggles within their relationship early in the research. She
spoke to “missing something” from supervision, which suggests the dependence she was feeling
based in part on her developmental stage. As Kimberly stated:
Sometimes I want more but it’s like I’m not getting, I don’t know, I don’t know how to
even describe this. So I might say, “What are you thinking of my session?” and it’ll be
thrown back “What do you think of your session?,” so it’s not really a conversation and I
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definitely miss that, that feels really strange to me. It feels very like, like an empty
feeling.
The struggle Kimberly described early in their relationship, suggests that Violet was in the
developmental stage of role shock as a supervisor. The first stage of supervisor development is
described as feeling overwhelmed with the new role as a supervisor (Rapisarda et al., 2011). As
Violet stated:
I think I have been struggling a little bit with being a new supervisor. I know there’s a lot
of doubt in my mind that this is something, you know, I’m nervous about being good at
this and I know that that’s a normal process, like and it’s still there.
Due to the developmental stages Violet and Kimberly were in during their first experience in
supervision, they both experienced a sense of hesitancy and uncertainty regarding their roles in
the supervisory relationship. Through the CWIs, they felt they were able to better “join together”
in their relationship and progress across these stages of development “cohesively.”
Setbacks and Movement Through
Wonderfulnesses
There are variety of factors that can negatively impact the supervisory relationship. These
include poor supervisor behaviors (Hawthorne, 1975), supervisor malpractice (Guest & Dooley,
1999), demonstrating multicultural incompetence (Ladeny, 2014), and difficulty in giving and
receiving feedback (Borders et al., 2017). All these factors can negatively affect the relationship
in supervision, though one “bad moment” may not rupture the supervisory relationship entirely
(Ladeny, 2014). Across the experience in practicum, supervisors and counselors can struggle in a
variety of ways. Ruptures within the supervisory relationship occur and must be repaired to
maintain the working alliance (Grant, 2006; Ladeny, 2014).
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Issues in supervision can include confrontational criticism, blame, unclear agendas, and
instructive rather than interactive learning (Grant et al., 2012). “Conflict in supervision is a
natural, expected, sometimes painful phenomenon through which the supervisory relationship
can be strengthened” (Kemer et al., 2017, p. 51). Researchers have suggested that when conflict
arises, attention to interpersonal and relational dynamics are the most beneficial in supporting the
relationship towards cohesion despite conflict and struggles (Grant et al., 2012).
Kimberly and Violet experienced setbacks and struggles in their relationship, including
struggles with disconnection and feedback. Despite these struggles, Wonderfulnesses were used
as a means for the supervisory relationship to withstand these struggles. As Violet stated:
I know that Kimberly got some tough feedback during her midterm eval. Um, that was
definitely a challenge and I think without those prompts, it would have been very easy
just to continue to focus on those deficits, and have those deficits disrupt the relationship
in some ways. Whereas I think that continued focus on positive aspects, the
Wonderfulnesses helped us maintain that relationship even through, I don’t know if I
would call it a rupture, but through that difficult time, and again, like, I don’t know what
our relationship would have looked like if it hadn’t been for that original connecting
thread and that safety that I feel like was built.
The interpersonal connecting thread of the CWIs supported the relationship in supervision
despite the struggles with “connection” they experienced. As Violet stated:
I do think it (CWIs) also made me more determined to continue that relationship
(Laughs) and to find those pieces because I knew they were there. Whereas I don’t know
if I would have had that, I would not have had that same perspective (of CWIs).
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The CWIs helped Kimberly and Violet “push through” challenges and as Violet stated, helped
take a different “perspective” in their work. The CWIs, a collaborative process, positioned Violet
and Kimberly to work through the setbacks they experienced cohesively.
Gratitude and Witnessing the Grit
Towards Cohesion
Gratitude, according to Elosúa (2015), is one of the least discussed emotions in the
literature. “In current psychological research, gratitude is an emotion and a feeling, but it is also
an attitude and a character trait, and even a way of life” (Elosúa, 2015, p. 111). Credited to the
Positive Psychology movement, gratitude has been linked to meaningful experiences personally
and professionally (Elosúa, 2015; Nelson, 2009). Gratitude is defined as the quality of being
thankful with a desire to return kindness to others (Nelson, 2009). Gratitude has been shown to
improve well-being, improve pro-social behavior, and build lasting personal resources (Nelson,
2009; Sansone & Sansone, 2010).
The shared gratitude and attention to Wonderfulnesses facilitated the dedication to the
supervisory relationship. Violet and Kimberly both expressed an appreciation for the gifts they
gave and received from the Co-Wonderfulness Interviews. The moments that Violet and
Kimberly shared during the CWIs created a shared appreciation for one another in their work and
supported the cultivation of their Wonderfulnesses in their relationship. This helped maintain
their connection and nurtured the parts of each other they learned about during the CWIs. Violet
spoke to an appreciation of her knowledge of Kimberly’s Wonderfulnesses, which helped her
focus on these more in supervision, especially during moments of struggle. Violet felt these
helped ensure they were validated in their work, so they could be nurtured across supervision. As
Violet stated:
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I think that continued focus on positive aspects, the Wonderfulnesses, helped us maintain
that relationship even through, I don’t know if I would call it a rupture, but through that
difficult time, and again, like, I don’t know what our relationship would have looked like
if it hadn’t been for that original connecting thread and that safety that I feel like was
built.
Grit is a relatively new concept within the literature (Novotny, 2016). Grit is described as
a “passion and perseverance towards long-term goals” (O’Neal et al., 2016, p. 449). It was clear
from the start of the research that Violet and Kimberly both had a passion for their work and a
strong commitment to growth in supervision. Violet and Kimberly named their CoWonderfulness “The Adaptanators,” due to the stories of perseverance, determination, and
adaptation they had recruited throughout their lives. This sense of grit was discussed by
Kimberly during the second supervision prompt. As Kimberly stated:
Right, um I think for me, just knowing how much you have going on, I can only imagine
with being a doctoral student and how stressful that must be and all the rest of everything
else in your life you know despite all those things you show up every week, just really
being present with me, and um, which I appreciate, and I feel cared about in our sessions
and so, I appreciate that a lot.
Violet discussed how she had seen perseverance and how the pair kept pushing forward in their
work together. As Violet stated:
I think there have been, ups and downs um, because we both kind of talked about in
Wonderfulnesses like we both just keep showing up and keep trying and I feel like that’s
come through in our supervision a lot is that like we’re both here every week and we’re
both trying.
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Kimberly and Violet had to work to develop the closeness they both sought. The “cohesion” they
eventually built in their relationship occurred through their shared acknowledgment of
Wonderfulnesses and their shared grit together.
Wonderfulnesses as Scaffolding
Towards Closeness
The use of Co-Wonderfulnesses Interviews created a “foundation” and a “structure” that
impacted the supervisory relationship. Due to Covid restrictions, the relationship Violet and
Kimberly developed in practicum occurred entirely through an online format. The number of
online counseling programs has increased in recent years (Villarreal-Davis et al., 2021). This
format presents unique considerations when it comes to pedagogy, counseling, and supervision
practices within counseling programs (Scholl et al., 2017). An online format within a practicum
course, where sessions and supervision all occur virtually, presents unique challenges to the
supervisory relationship. As Villarreal-Davis et al. (2021) discussed, new and creative
approaches to supervision are needed to help facilitate the connection and depth in the virtual
supervisory relationship. Various creative approaches have been shown to support the facilitation
of closeness and safety within the relationship, including expressive arts, creative writing,
pictured miniatures, and mindfulness (Lawrence et al., 2015).
The use of a unique and creative approach such as CWIs created safety and scaffolding
from which the relationship in supervision developed. Creative approaches have been shown to
enhance awareness, develop trust, and foster cohesion in supervision (Villarreal-Davis et al.,
2021). Kimberly articulated the ways the CWIs helped her and Violet develop a sense of
closeness in their relationship. As Kimberly discussed:
I feel like it helped just to hear from her on a personal level, and that connection outside
of the supervisory role. So our connection increased, and our communication increased as
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a result of those meetings. To hear about her Wonderfulnesses and how, like they, like
things that are her strengths or her, the things that are Wonderful about either of us and
how those might present in the room. It really did, like, create a platform for us in that in
that relationship.
The sense of closeness and the depth of the relationship that Violet and Kimberly developed took
time and effort, but through building it through their Co-Wonderfulnesses, they achieved it
together. As Violet stated:
I feel like we developed a strong relationship, but it took some time and it took some
work and again, I will say this until the end, but I don’t believe that we would have
developed the relationship we did without this process (CWIs) also being part of it and to
me, that to me was really powerful. I was so thankful every time for that Wonderfulness
Interview at the beginning and that continued thread of connection throughout the
semester.
The connection built through CWIs was important to the development of their relationship.
Violet and Kimberly nurtured this connection to develop a beautiful and meaningful relationship
across the semester.
Implications for Counselor Education
My hope through this research was to discover whether Wonderfulness Interviews, which
traditionally have been conducted with children and families in Narrative Therapy, could be
applied to counselor education and the supervisory relationship. Though case studies cannot be
generalized like other types of methodologies, one implication from the study is clear to me: the
relationship in supervision is essential to the growth and development of CIT and SIT in
practicum. The importance of the supervisory relationship has been discussed previously (Kemer
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et al., 2017; Ladeny, 2014; Villarreal-Davis et al., 2021). The current study, however, further
revealed an opportunity to better join the development of a CIT and a SIT through shared and
reciprocal interventions, that invite culture and personhood into the forefront of their
relationship. Counselor and supervisor development does not have to exist separately and outside
of the relationship. There is an opportunity in the first practicum experience to creatively invite
strategies for the supervisory dyad to connect and learn of each other as people, beyond their
individual roles. It is clear that CWIs, though never used in supervision previously, contributed
to counselor and supervisor development. Through attention to CWIs, it can help reduce the
impact of deficits and evaluation in practicum experiences and foster personhood for CIT and
SIT collaboratively. These findings have implications for counselor education and supervision,
the supervisory relationship, the use of CWIs in supervision, and practicum experiences for CIT
and SIT.
The Supervisory Relationship
Previous literature has recognized that the relationship in supervision is essential to the
growth and development of counselors (Hardy & Bobes, 2016; Mehr & Daltry, 2021; Nino et al.,
2016; Tangen & Borders, 2016). One specific theme from this research that contributes to the
knowledge of the supervisory relationship is the vulnerability of storying personhood. The
shared and reciprocal vulnerability that was demonstrated by the supervisory dyad during the
CWIs created a foundation when both members were struggling within their roles in supervision
(Bradley et al., 2019). Discussions surrounding Wonderfulnesses created opportunities for the
person of the therapist and supervisor to be seen by the other and witnessed across the
relationship. It created a mutual gift exchange in supervision that both members participated in
together, which was instrumental to the depth and quality of the supervisory relationship they
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developed. Trust, safety, and acceptance are important in supervision and are correlated to
clinical effectiveness (Mehr & Daltry, 2021). CWIs supported the development of these qualities
in supervision and the relationship. Supervisory relationships are as complex and unique as the
individuals within them (Tangen & Borders, 2016; Timm, 2015). Using creativity to privilege
the uniqueness of each individual member of the dyad through stories that attend to their culture
and personhood can enhance the quality of supervisory relationships (Timm, 2015). Reciprocal
vulnerability is helpful in developing meaningful supervisory relationships as well (Bradley et
al., 2019). Violet and Kimberly stated the shared vulnerability during the CWIs became the
foundation for the relationship they developed. They came to know of each other in a deep and
meaningful way, and this knowledge of the other helped them persist and develop a meaningful
relationship. CWIs can be used to create a deeper understanding of the other through their unique
culture and personhood, which can support effective supervisory practices and the development
of meaningful supervisory relationships (Bradley et al., 2019; Carlson & Erickson, 2001; Tangen
& Borders, 2016; Timm, 2015).
Co-Wonderfulness Interviews
Another implication of this research is that attending to personhood and culture is
important in creating meaningful and collaborative supervisory experiences. Based on this case
study, CWIs created the foundation from which members of the supervisory dyad were able to
join together and persevere through the ups and downs of their relationship. This was
accomplished through thickly described Wonderfulnesses and the identification of their CoWonderfulness, “The Adaptanators.” Though across time it is possible that Kimberly and Violet
would have developed a quality relationship in supervision, the CWIs invited a new way for
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them to see and appreciate one another as unique people beyond the roles they held in
supervision.
Much of the current literature highlights the importance of attending to cultural
differences, power, ethics, and competency based supervisory practices (Bernard & Luke, 2015).
There is less literature surrounding how supervisors and counselors can participate in
interventions that support counselor and supervisory development collaboratively and
reciprocally (Contrastano, 2020). New therapists and supervisors may have a conceptual
knowledge of what supervision is and why it is important, yet they find themselves feeling
unsure of how to act or participate. CWIs helped not only recruit and speak to the power of their
Wonderfulnesses, it helped them immerse within their stories to better understand who they are
as individuals. This helped them join in the process of supervision cohesively. They may still
have been unsure of how supervision would unfold, but they had more extensive knowledge of
each other, which was incredibly useful in their work together.
Findings from this study also suggest the need for continued focus on the person of the
therapist and supervisor in graduate training. Storying Wonderfulnesses, though a vulnerable
endeavor, was a welcomed and unexpected experience for Violet and Kimberly. The use of
direct and challenging feedback is incredibly important in supporting the development of selfaware and ethical practitioners in the field (Springer et al., 2021). Deficits, growth-edges, and
challenging feedback is not sufficient alone in training self-aware and effective practitioners
(Carlson & Erickson, 2001). Counselor and supervisor training should equally value the unique
cultural backgrounds of students to bridge personal and professional development during
training, which also supports better clinical outcomes (Bland, 2017). A focus on deficits can
prevent students from feeling like bringing more authenticity into their work is safe and
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welcomed. It can make students feel more insecure and fearful within their development. As
Violet discussed:
I think for this past year, maybe more, there’s been so much talk about my deficits, and
like my areas of growth, which is important, but it gets heavy after a while and so I think
being able to take a break from that and remember, what I have done was really helpful
and really nice for a change. Yeah. Sometimes it’s nice to be the center of attention for a
little bit and like be told how Wonderful you are (Laughs).
Balancing deficits with attention to Wonderfulnesses concurrently may help reduce shame for
students and help them attend to the other parts of their identities that will contribute to their
effectiveness as helpers (Carlson & Erickson, 2001; Timm, 2015).
Authors have discussed the benefits and pitfalls of strength-based perspectives in the
helping professions (Green et al., 2004; Hewitt, 2005; Treworgy, 2010). The issue with the
identification of strengths for counselors and supervisors, is that they are often thinly described
and therefore lack impact on professional development. Identifying and naming a strength like
time-management or organization has no context, and are not storied through thick descriptions
that can contribute to professional development and clinical outcomes in meaningful ways.
Without thickening and providing opportunities to story these qualities through the context and
cultures of our lives, the impact they can have on professional development is minimal (Timm,
2015). It is not to say these strengths do not matter or are unimportant, they just lack cultural
context and attention to personhood from which they can be infused meaningfully into our
identities as helpers.
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Practicum
Experiences during the first practicum course for CIT and SIT are complex, nuanced,
challenging, and can also be incredibly fulfilling (Kurtyilmaz, 2015; Shepard & Brew, 2013).
Another implication is that there is an opportunity for faculty to intentionally highlight the
parallel processes and shared developmental experiences that CIT and SIT bring into practicum
courses through pedagogy. Supervisor and counselor development does not need to be attended
to separately during training. There is an opportunity for faculty members to normalize and
discuss these similarities together as a group, rather than individually with supervisors or
individually with counselors. Faculty instructors have an in-depth knowledge of counselor and
supervisor development and can use this knowledge to join students meaningfully within their
courses through group Co-Wonderfulness Interviews. Group CWIs could introduce members of
the class to each other in more preferred and authentic ways, while attending to cultural
differences. Facilitating the language of Wonderfulnesses for the entire class while increasing the
audience for witnessing Wonderfulnesses could be incorporated into multiple areas of practicum
(group supervision, live supervision, peer feedback, etc.). Feedback could be given through the
lens of Wonderfulnesses in addition to growth-edges and challenges. A focus on
Wonderfulnesses in practicum courses could increase group cohesion, safety, and trust while also
reducing discourses of competition and perfection amongst peers.
Limitations
There are limitations within this research despite the rigorous methodological and
analytical procedures used. Not being able to conduct the Co-Wonderfulness Interview during
the first supervision session as I had planned is a limitation. Due to lack of engagement with the
first supervisory pair selected, I had to select new participants. When I met with Kimberly and
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Violet, it was during their third supervision session. They were struggling in their relationship
when the CWI was introduced into supervision. It is possible that any intervention could have
contributed positively to their work based on the struggles with disconnection they were
experiencing. Having the CWI during their first meeting would have potentially contributed to
different experiences with the CWIs and the supervisory relationship. This also would have
produced different themes within the data.
Another limitation within the research was the prompt that was used. The prompt was
“How are you experiencing each other’s Wonderfulnesses and the relationship in supervision up
to this point?” Kimberly and Violet both felt like the prompt was confusing and were not sure
how to discuss it within the two supervision sessions that I did not attend. As a result, different
data could have been generated with a clearer prompt, which may have been more rich and
detailed. Creating additional data points through journaling for example would have contributed
to getting more thick descriptions within the study.
Another limitation is the practicum course being taught virtually. Violet and Kimberly
could not have predicted that their first experiences would have been in this format. It is possible
that feelings of uncertainty and anxiety were heightened as a result of a virtual format. Their
relationship may have developed differently if they were in-person. Because their programs were
not traditionally held in a virtual environment, their preparation for an online practicum course
was limited. It is possible that an in-person format would have produced different themes in the
data.
Areas for Future Research
Further research is needed on how Co-Wonderfulness Interviews may contribute to
counselor and supervisor development across graduate training. There is literature surrounding
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the use of Narrative Therapy in counselor development (Bland, 2017; Carlson & Erickson,
2001), supervision (Timm, 2015), and the use of stories in multicultural considerations (BautistaBiddle et al., 2020). Less research exists regarding reciprocity and the mutual gift exchanges that
CWIs created in supervision for Violet and Kimberly. Research on supervisor development and
the parallels to counselor development exists (Nelson et al., 2006). Bridging the shared
development within supervision and attending to the multitude of parallel processes for CIT and
SIT warrants further attention in the literature.
Further research is also needed regarding how practicum courses are taught, especially
virtual or online practicum courses (Scholl et al., 2017). Increasing student engagement and
safety within online practicum courses is an important topic for future research. Because virtual
courses can increase feelings of isolation and separation, they can leave students feeling alone.
Without deliberate interventions that seek to increase a sense of community and engagement
amongst peers and supervisors, supervisory relationships can suffer (Kurtyilmaz, 2015). This is
particularly important to address within online practicum courses. Research surrounding creative
and reciprocal approaches in practicum courses, such as CWIs, is needed to help new counselors
and supervisor create a foundation of safety and trust (Shepard & Brew, 2013).
Another area for future study was the concept of reciprocal vulnerability in supervision.
CWIs were one intervention that allowed both the SIT and CIT to engage in shared vulnerability
reciprocally, but it is not the only intervention that could invite this into supervision (Bradley et
al., 2019; Contrastano, 2020). The shared experience of vulnerability the participants engaged in
was very meaningful in the relationship they developed. Having the SIT engage in the process of
the CWI first, seemed particularly impactful in the relationship and helped vulnerability feel
safer for the CIT. Developing and further studying interventions that attend to culture and the
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person of the therapist and supervisor in practicum warrants further study (Nelson et al., 2006;
Nino et al., 2016). Researching interventions that elicit reciprocal processes in supervision could
help support supervisory relationships and clinical outcomes.
Conclusion
This case study explored the experiences of Co-Wonderfulness Interviews (CWIs) for
one counselor-in-training (CIT) and one supervisor-in-training (CIT) across their supervisory
relationship in practicum. The results from the study suggest that CWIs led to many positive
experiences for Kimberly and Violet, both personally and professionally in their development
and the relationship in supervision. The results also highlighted some of the struggles that
occurred within the supervisory relationship across time. The importance of the relationship in
supervision has been discussed in the literature previously (Bernard & Luke, 2015; Nino et al.,
2016). The experiences of CWIs in supervision for Kimberly and Violet encompass the
vulnerability of storying my personhood, collective confusion, witnessing holistic and shared
growth, evidence of the existence of my Wonderfulnesses, and the cultivation of
Wonderfulnesses. Additionally, experiences within the supervisory relationship for Kimberly
and Violet include “in the thick of it:” tentativeness in supervision, setbacks and movement
through Wonderfulnesses, gratitude and witnessing the grit towards cohesion, and
Wonderfulnesses as scaffolding towards closeness.
This study provided information about the experiences of a new and reciprocal
intervention in supervision called Co-Wonderfulness Interviews and its influence on the
relationship in supervision during the first practicum experience. It also provided information on
the shared development that a CIT and SIT experienced in supervision and the benefits CWIs
had across their work in practicum and the relationship formed. This information can be used to
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inform counselor education and supervision programs on the use of reciprocal interventions in
the training of counselors and supervisors. This information can also be used in furthering
pedagogy and creative methods of instruction in practicum courses and supervisory relationships.
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Dear Dr. (Faculty Instructor),
I hope this finds you well.
My name is Dave Matheson and I am a Doctoral Candidate in the Counselor Education and
Supervision program at the University of Northern Colorado. I am conducting a research study
exploring perceptions of the supervisory relationship through the use of a Co-Wonderfulness
Interviews (CWI) with a supervisory dyad within a practicum course. A Co-Wonderfulness
interview is a reciprocal intervention with a supervisory dyad designed to establish a connection
and rapport through sharing stories of their Wonderfulnesses throughout their life. I am
contacting you as you are currently slated to teach Practicum 1 in Fall of 2021. I am hoping to
present this study to your students and doctoral supervisors during your first class meeting and
potentially select a supervision pair to participate in the study throughout the length of the
practicum course.
The primary criteria for participation in this study is that the potential counseling student is
enrolled in their first Practicum experience and is receiving individual supervision from a first
time doctoral supervisor. Both the counselor-in training and their direct supervisors will need to
consent to participate in the study for the duration of the practicum course.
I plan to conduct two Co-Wonderfulness Interviews with one supervisory dyad, one during their
first supervision meeting, and one during week 15 towards the end of the practicum course.
Participants in the study will be asked to complete two subsequent individual interviews
immediately after the CWI’s and will also be given a prompt to discuss within two additional
supervision sessions without the researcher present. These supervision sessions will also be
recorded and transcribed for the study. My hope is this study will further the literature
surrounding effective supervisory practices in practicum courses.
My email address is...... If you have any questions or concerns about the current study, please
feel free to contact me. You may also contact my research advisor, Dr. Heather Helm....
Thank you for your time and consideration,
Dave Matheson, Doctoral Candidate, LPC, NCC

208

APPENDIX C
INDIVIDUAL INTERVIEW INFORMED CONSENT

209

Department of Counselor Education and Supervision
University of Northern Colorado
Consent Form for Human Participants in Research
Project Title:

Co-Wonderfulness Interviews and the Supervisory Relationship: A Case Study

Researcher:
Phone:
Email:

David Matheson, MA, LPC, NCC

Research Advisor:
Phone:
Email:

Dr. Heather Helm, PhD

The purpose of this study is to examine experiences of Co-Wonderfulness Interviews (CWI) and the
supervisory relationship within a practicum course. Participants will be a Professional Counseling
Master’s students enrolled in their first practicum experience and their doctoral supervisor, who will be
supervising for the first time. This study will explore how counselors-in-training (CIT) and their doctoral
supervisors experience CWI and the supervisory relationship throughout a practicum course. It is
anticipated that findings from this study will help counselor educators and supervisors better understand
experiences within the supervisory relationship. The current study may also increase knowledge regarding
how CIT and doctoral supervisors perceive this essential relationship in the field, to support effective
supervisory practices within counseling. This qualitative study will examine the experiences of CWI and
the supervisory relationship across a practicum course.
If you agree to participate, both members of the supervisory dyad will participate in two CoWonderfulness Interviews with the researcher during supervision sessions, one during your first
supervision session and another during week 15 of the semester. Individual follow-up interviews will also
occur with each member of the supervisory dyad after each CWI occurs. Further, you will be provided a
prompt to discuss within two additional supervision sessions (week six and week ten) without the
researcher present. Participating in the current study, you are agreeing for the researcher to conduct two
Co-Wonderfulness Interviews during supervision sessions, individual follow up interviews after each
CWI, and discussing the prompt given in two additional supervision sessions.
Page 1 of 2
The Co-Wonderfulness Interviews during supervision sessions should take approximately 30-45 minutes.
All of the in-person individual interviews should last approximately 45-60 minutes. Discussing the
prompts in your already scheduled two supervision sessions will take between 30-45 minutes
(participation will require 90-120 additional minutes outside of regular practicum hours to participate in
the study). Each interview will include a variety of questions regarding how you are experiencing CWI
and the supervisory relationship within the practicum course. I may ask additional questions or prompt
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you to gain deeper insight into your experiences. You are free to answer these questions with the level of
detail you feel comfortable with.
I will make every effort possible to ensure your confidentiality with the information your share within the
study. You will select a pseudonym to assist in protecting your confidentiality. All of the CoWonderfulness Interviews, individual follow-up interviews, and the additional supervision sessions with
the prompt will be audio-recorded and transcribed. I will email you the transcription after each interview
and ask you to review the transcript for accuracy. I will also send you a list of themes that emerged from
your interviews to confirm whether they matched your current experiences. Because I cannot ensure the
security of email, I am happy to provide a hard copy of the transcripts at your request. The researcher, the
researcher’s advisor, and an external auditor will be the only people with access to your transcripts. All of
these transcripts will be completely de-identified before the research advisor and external auditor review
them. The transcripts will only include a pseudonym that will be chosen by you.
There are no known risks to participants in this study. The only known inconvenience is the time it will
take to complete the individual interviews outside of class time. Potential benefits may include having the
opportunity to discuss and process your experiences within the supervisory relationship and identifying
Wonderfulnesses reciprocally with your supervisor in supervision sessions throughout a practicum
course. Your participation may benefit and add knowledge to the field of counselor education and
supervision. No compensation will be provided to participants in this study.
Participation is voluntary. You may decide not to participate in this study and if you begin participation,
you may still decide to stop and withdraw at any time. Your decision will be respected and will not result
in loss of benefits to which you are otherwise entitled. Having read the above and having had an
opportunity to ask any questions, please sign below if you would like to participate in this research. A
copy of this form will be given to you to retain for future reference. If you have any concerns about your
selection or treatment as a research participant, please contact the IRB Administrator at the Office of
Sponsored Programs, 25 Kepner Hall, University of Northern Colorado Greeley, CO 80639; 970-3511910.

Participant’s Signature

Date

Researcher’s Signature

Date

Page 2 of 2
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Participant Demographic Questionnaire

Name:
Preferred Pseudonym:
Gender Identity:
Preferred Pronouns:
Ethnic Identity:
Major(s) in Professional Counseling Master’s Program:
Year in Program:
Briefly describe any clinical supervision experiences you have had prior to taking Practicum 1
(e.g., Certified Addiction Counseling (CAC) supervision, etc.):
Briefly describe any other aspects of your career or life that you feel are relevant to this
Practicum 1 experience:

Preferred Email address for communication within the study:
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APPENDIX E
INTERVIEW PROTOCOL AND QUESTIONS
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Initial and Follow-Up Interview Protocol and Questions
Time Needed: 45-60 Minutes per Interview
Initial Steps:
•
Review and obtain informed consent form from each participant
•
Have the participants select a pseudonym
•
Ask participants to complete the demographic survey
Questions and Prompts for the follow-up interviews:
1.
Describe your experiences of the Co-Wonderfulness Interview within the
supervision session?
2.
Describe your experiences of the supervisory relationship at this moment?
Additional Questions:
•
What other thoughts, feelings, and beliefs do you have about the current
relationship in supervision?
•
Did anything within the CWI you participated in strike you as especially
important to your current experiences in the supervisory relationship?
•
Were there any aspects of your experiences in the supervisory relationship that we
did not discuss today?
Further Notes to Participant:
•
I will email you the transcript from today’s interview. I have the email you used
to correspond for participation in the study. Would you like me to send the
transcripts to that email account or a different account? Or provide you with a
hardcopy of the interview?
•
I will also be sending you some preliminary themes that emerged from the
individual interviews, subsequent prompts within supervision sessions, and from
the final analysis. If there are any themes that do not fit for you, please email me
so I can adjust these themes accordingly.
•
If there are experiences you want to add, please feel free to add them directly into
the transcript or send them to me through email.
•
If there are experiences you wish to remove from the transcript, it is your right, as
mentioned in the informed consent, to remove them.
•
We will have time to discuss your thoughts on the transcripts through email
communication during and after completion of the study as well.
•
I will be contacting you after the first CWI within your first supervision session to
schedule the follow up in person interviews, the second Co-Wonderfulness
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Interview with you and your supervisor, and the final in-person interviews as
well.
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APPENDIX F
FIRST CO-WONDERFULNESS INTERVIEW WITH VIOLET
AND KIMBERLY
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Dave (D): So what I would like to do, is to start with you Violet if that’s okay and what I would
love to do is just invite you to reflect on your life up to this point, your culture, your
family, all the personal and professional endeavors that you’ve embarked upon to enter
into this supervisory relationship and if you could share a little bit with Kimberly and I
what it is that makes you the most wonderful?
Violet (V): Wow. I’m getting a little nervous, because my life this year has, has been kind of
rough and I feel like I’m just gonna start crying. So I hope that’s okay.
D: Tears can be welcome here, Violet, sure.
V: (laughs) So I guess from the beginning, I was born in Utah, in Salt Lake City, actually a little
outside of Salt Lake City, Utah. I think culture-wise, it was actually really interesting
because like my parents are atheist, and Salt Lake City is very traditionally, you know,
very Mormon, and I grew up around a lot of people who were Mormon, and we were
taught and my parents were very, very incredibly vocal about that and apparently, I don’t
quite remember this, but part of the reason why we moved from Utah, is um because
children stopped inviting me to birthdays and houses and like stopped including me in
things um, and I remember having like a very specific group of friends when I was little.
Ah, but I didn’t really have any friends from school, and I don’t ever remember going to
like a school birthday party, or anything so, yeah. Then I was about 9 years old, we
moved to California from Utah, and California was fine, not that exciting. It was fine
(laughs). It was Thousand Oaks, California so right outside of LA. So I went from like,
this tiny little private school to Thousand Oaks California, which was this massive town,
and my parents, my dad hated every single minute of living there. He was working for a
Lutheran University, and super, super unhappy. We were there for about three years. Um,
when I was in fifth grade, I got moved to a private school out there, the private school is
tiny. There were 13 kids in my whole grade. I mean, two of them, no three of them were
boys. We all wore uniforms. So there was still a lot of like bullying and nagging that
went around and I was the new kid, everybody else has been around since like
kindergarten, and I was just starting, and so I really hated it. Yeah, I did sixth grade in a
different school and then after sixth grade, we moved again and we moved to Woodland
Park, Colorado. I remember feeling very, I remember always feeling like I was, I was in
one place long enough to make friends, and then like, my life was totally toppled and I
would be moved and it was always because of my Dad, it was always because he hated
his job. He was never happy. Um, we ended up in Woodland Park Colorado when I was
in seventh grade and it was horrible (laughs). Um, Woodland park is a tiny little town,
it’s very religious. I was once again the odd person out because my parents were very
vocally atheist and I had been raised atheist. Um, and the thing to do in Woodland Park
was to go to youth group and church, like that was the social thing to do and I didn’t fit in
and I didn’t really know how it worked or what to do. Also, during that time, I managed
to accidentally steal someone’s boyfriend as a seventh grader, for like being brand new to
the school, I didn’t know what was happening, it was like my first boyfriend ever, like
and didn’t know that that was even a thing and she hated me and so she spent the entire
year isolating me from everyone else. So she convinced everyone in the school to stop
being friends with me. Um, and she kept telling people to not be friends with me. Um,
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my birthday that year I had one person who came to my birthday. I was like, I invited a
bunch of people, (laughs) and god my life sound so sad (laughs). Um, and that was, a
really, it was a really horrible year. I was not actively suicidal, but I definitely had like
pretty severe suicidal ideation in that moment. Um, I remember looking back at it and
realizing that I had all the really classic symptoms, or like classic signs and, I never
would have gone through with it. I kept picturing like, how my mom would feel if she
had to find me. Um, I just knew I couldn’t go through with it for her and so seventh grade
was really bad. I have a funny story at the end (Laughs).
D: Sure, whatever is coming up for you, go for it.
V: At the very end of the year. Grace, the girl who had been bullying me for the entire year,
came up to me and we were like picking out our desks and like cleaning out our lockers,
she comes up to me and she goes “just so you know, (inaudible) not your friend
anymore.” And I turned around and said, “You know what, Grace. Fuck off” like little
seventh grade me who had like never person or life, I was like “fuck off” and she went
and told the teacher and so the teacher came up to me and was like, “Grace told me that
you told her to fuck off?” I was like, “Yeah, I did. I told her to fuck off” and so I got sent
to in-school suspension and immediately started crying. They made me call my mom. So
I called my mom and told her what I did and that I told Grace to “fuck off’ and she goes
“Good for you! It’s about time!” (Everyone laughs)
D: Wow, thanks for sharing that with us. I have to tell you, I’m struck by so many things that
you just told us. Do you have a sense of how you were able to push through all of these
changes and all these moves in your life? Do you suppose your Wonderfulnesses were
present throughout these stories you shared with us? Do you have a sense of what those
might be? What you might name some of those?
V: Yeah, um I think I always had this perspective of perseverance, like, it never felt like, and my
parents were I feel, like a really big part of that, but there was never anything I couldn’t
deal with, and it wasn’t that it didn’t suck, it wasn’t that it wasn’t horrible, it wasn’t that
it was fair, it wasn’t like a tough it up. It was just like, you are here, and we’re doing it
and we’re doing okay, and we’re still like we can get through this. So it felt like yeah,
perseverance I think.
D: Yeah, perseverance, wow! Thank you for those stories and the language for that. Could you
take Kimberly and I back to a time when your perseverance was just so loud that
everybody around you could feel it, see it, almost taste how powerful it was? Is there a
story that comes to mind that you could teleport us to and paint a picture for us of those
moments?
V: So like, seventh grade was awful, but then eighth grade is kind of when it started to turn
around a little bit and really, and I think the perseverance, and this feels cliche, but at the
same time it was really relevant. In eighth grade, I joined a volleyball team, and then in
ninth grade, um and I just fell in love and I was not very good (laughs). Um, I really
wasn’t (laughs). I was short, I’m five foot two (laughs). So, I really wasn’t like built for
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this for this sport, or this game, but I just loved it, and I loved being there, and I loved
playing, and in ninth grade, I tried out for the high school team, and I didn’t make it. Um
and I ended up trying out for um, I ended up trying out for a club team in the community
um, a traveling team a little bit later in that semester, because I really wanted to play and
I didn’t make my high school team and like Parks and Rec wasn’t an option anymore
because I was too old, and so I tried out for this traveling team and I didn’t know that this
was supposed to be like “the elite” (laughs). Like if I didn’t make my high school team, it
was supposed to show me that I wasn’t good enough for a traveling team (laughs) and I
always say that, like my, my coach took pity on me and, and brought me onto the team.
But I really, really fought hard to be there and I really, like I didn’t make that team and, I
gave the traveling team, and I went to like every camp I could afford to go to. I went, I
like used every opportunity to practice and learn new things and again, I was not very
good and I was very short. I was not a natural player (laughs) and then the next year I
made, I made JV and I was the first “Labero” to ever play for my school and then the
year after that, I played varsity and I played varsity for two years and started varsity. Um
and even then, like, my coach was horrible. My high school coach was just a bitch, like
she was just mean and she kept telling me that I wasn’t very good and I was never, if I
made the team, I was going to be a practice player and I cried all the time, but I just loved
the game so much, and I loved being there that, I played anyways, and I started varsity
like for three years, like for two years, and I think I feel like that was kind of a time
where perseverance was pretty loud for everyone. I was absolutely the shortest person on
the team. I was absolutely the person who messed up the most and (Laughs)
D: That is some serious perseverance! I get the sense that same perseverance is what told Grace
to fuck off too, is that possible?
V: (laughs) I just didn’t want to take her shit anymore. She was such a mean person. And I was
gonna continue on no matter what she said and so it felt like time to stand up for myself.
D: So perseverance has helped you confront the odds and push through them and say, “I’m going
to be here and I’m going to do what I want to do regardless of height”!
V: (Laughs) Yeah.
D: This perseverance, I mean, I want to understand the power of this some more. Do you think
you were born with this? Was this something that you had to build over time? I’d love to
hear more about that. How did this come to be a Wonderfulness of yours?
V: I feel like, I feel like it was, it was always an expectation. Like, there was just never um and I
mean that in the best way like there was always just knowledge of like, and “we’re going
to be fine, like we’re going to make it through and we’re going to be fine” and “it’s going
to suck and it’s going to hurt, but at the end, you’re gonna do it and you’re gonna do what
you want to do and there’s nothing that, yeah, there’s nothing that can stop you.” My dad
always used to say like, no one can make you feel bad without your permission, and that
doesn’t always feel true, but it felt like nobody like, like, the only time you’re really out
is if you take yourself out.
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D: Wow, do you have a sense of the permission you might need to let perseverance shine
through during this work with Kimberly throughout the semester?
V: Well, I think, for me, or for Kimberly?
D: I’d say for you to start, but we could talk about both, yeah (everyone laughs).
V: Yeah. Um, I don’t know, I feel like there are some instances where perseverance can turn into
something kind of unhealthy like, you just keep going without acknowledgement, or
without growth and I definitely worry about my ability as a supervisor, like I know I’m
going to keep going and I know I’m gonna make it through, but sometimes it feels like,
just keeping my nose to the grindstone, like that’s such a weird phrase, but sometimes it
feels like that can almost be an unhealthy version of perseverance. So I wonder if it’s
more about, if we’re talking about like, like shine, and I wonder if that’s more about
feeling settled in the idea that I have the skills, and I have the training, and I have the
necessary tools to get through this in a good way, in a way that will be helpful and yeah,
yeah. That make any sense?
D: Yes, it does. Well, I couldn’t help but notice that Kimberly and I were both smiling at various
points as you were talking about perseverance. I can’t help but wonder, Kimberly, if, if
you have any thoughts or any questions about these stories of perseverance and, and how
that’s carried Violet to come into meeting you?
Kimberly (K): Oh, I feel like that’s a bunch of questions in one (laughs) that I, um I mean, it’s
really, it’s really good to hear Violet’s side of how like her struggles and just being a
supervisor and what pushes her and what drives her, and that just feels really, really good
to hear that you know I’m not alone in some of those feelings of just trying to persevere
and draw on my strengths and make it through.
D: Yeah, there’s something about that that gave you some permission to feel like your
Wonderfulnesses may be able to carry you as well?
K: Yeah, definitely.
D: Yeah, when you were smiling during the stories, I noticed a couple of times where both of us
lit up, do you have a sense of what that smile could say to Violet about what we were
reacting to at various points there? There was a couple of times where you and I both
shared this sort of “whoa” moment together?
K: I think I was just feeling really proud for her and just happy that she has that strength and
yeah and I think pride and, I think the smiling was pride in that she was able to sort of,
despite all of these things find, you know, find strength to do these things, so.
D: Do you think it’s possible that the knowledge of her perseverance might help you persevere in
some ways throughout this experience?
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K: Absolutely.
D: Do you think so?
K: Yeah.
D: Do you have a sense of how that might look? I know I’m asking you to kind of predict the
future a little bit, but how do you suppose that might come to your aid in your work
together?
K: So when things get crappy and I’m like “UGH! I can’t do it” I’m gonna be like “Violet can do
it, I can do it too!” (everyone laughs)
D: So her perseverance is an empowering thing is what I’m hearing? Does that fit for you? When
you make that sound that like “UGH, I don’t know what to do” that that perseverance that
violet emanates might be something you can incorporate into your own world little bit
there?
K: Yeah.
D: Yeah. Anything else that you might want to ask her that were you curious about, Kimberly?
About Violet’s wonderfulness of perseverance? Anything you want to ask her about?
K: Ummmm ... in those moments, what were some of the feelings that you had when you’re like
“I’m just going to push through?”
V: Um, I think a lot of it felt like defiance almost, like um, kind of like a big like “fuck you” to
everyone (Laughs), like, you’re here like, these situations are, these pieces are really
weighing me down but I don’t want that and I’m mad at you, like I’m mad at this
experience, and so I’m gonna say like fuck you and do it anyways (Laughs). So it felt like
a yeah, it’s kind of like my own little mini revolution, or my own little mini, um like
being able to be defiant and revolt.
D: Wow, that’s pretty powerful. Thank you for that. I got chills as you said mini revolution I had
this moment of like, that brought up a really powerful image for me like what it must
have felt like in these moments where you felt alone yet you have that perseverance to
lean into to say I’m not going to just let this be how my reality is going to feel, I’m going
to push through, that’s pretty powerful. Wow. Thank you for that. Well, Kimberly, is it
alright if I ask you something now, would that be okay?
K: Yeah.
D: So I would invite kind of a similar reflection you know, as you think about your life, you
know, your upbringing, your culture, you know, the Wonderfulnesses that that you bring
into this relationship with Violet, do you have a sense of what might those be?
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K: Honestly, as I was hearing Violet story, I honestly have a really similar parallel that I was
moved around as kid, quite a bit and there were times where I didn’t even unpack boxes
because I’m like, ah no, we’re just gonna move again and I, some of the strengths that I
had with that was that I learned to meet friends really easy and kind of just, jump in
wherever and, so we moved around a lot, my parents divorced, there was a lot of
triangulation between my parents so it was always me trying to like, be that calming
piece between either of my parents that, you know, whether that was just the in-between
or the, the triangle, I was the piece that was constantly trying to fix whatever it was, but
especially with my mom because I spent most of the time it was her who moved quite a
bit, a lot of unhappiness with her work and so it was from like one job, I grew up in Simi
Valley, and my mom is also pursuing her education while I was little, so she was gone
not only with work, but a lot with going to school. So we lived also with my grandfather,
which at that time, I really built a really strong connection with my grandpa growing up,
and, and he’s kind of like a second father but um, so it was just always having to be, I
always felt growing up I had to be the adult in the family and, the one who just kept the
pieces rolling, is what I kind of would equate that to. Um, I’m trying to think, you know
and, just having to be finding the good or persevering through those and um yeah, finding
the good and accepting that I was probably better than anyone at accepting change. I
mean, if change came my way, I was like, “I got this” and I just tried to, you know, when
life gives you lemons, you make lemonade and so I felt like, at a friend’s, I was like, oh,
if something came my way I could just tackle it because I had to adapt to so many
different, you know, situations or dealing with mean friends or not feeling, you know
wanted by friends or groups and especially being an only child, I really was always
wanting like deeper connections with friendships and sometimes that may not have been
something that they wanted and I had to learn to be like, I have to accept that that may
not be something that other people need, like an only child would want. So that was also
something I had to deal with, with the constant moving and transitions.
D: Is there a term that you think fits for these parts of you that you’re discussing here? I mean,
these are pretty powerful. Is there a term or a phrase that seems to fit with that
Wonderfulness for you?
K: A term?
D: Some language to put to that?
K: Like a superpower is that what you mean?
D: If you want, sure.
K: I’d be the super adaptadater? (everyone laughs) I don’t know. Yep. Adaptanator, super
adapter um
V: The Adaptanator!
K: The Adaptanator, yeah!
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D: The Adaptanator, that’s awesome! Yeah, so well I wonder I mean, you mentioned your
grandfather and I can’t help but wonder that if I had the chance to sit with him and I
asked him about this superpower of the Adaptanator, do you have a sense of a story that
he might tell Violent and I about when that Adaptanator was just loud and proud and just
gleaming for the for the world? Do you do you think he would tell me anything about
that?
K: Mmmm, I don’t, huh, what would he say? Hmmm, I am like, hmm, I don’t know what he
would say (Laughs). He was English and just very quiet so I don’t know that he would
have much to say he was just a very like “I’m just present, keep calm carry on” kind of
dude. Um, but if I were just to reflect on, like, the question again, was my perseverance?
Is that correct?
D: Yeah, I mean, a time when someone yourself or others just saw this Adaptanator, that
superpower, just gleaning. I mean, like they could see it all over you like a story when
that really carried you through something really powerful?
K: Whooo, this will make me cry but, honestly, it was when I started working with children with
autism and just helping other people really was where I was like, this, that felt the
greatest to me was giving back to others. I know that sounds like really silly, but learning
even from them, like, how do I say this? I felt like all of the people I ever worked with or
families, kind of taught me about the things that I maybe was missing in my life
(becomes tearful) and so I got a lot of unique perspectives of different families, different
structures, and it, I grew from even just working with other kids, their families and that’s
where I felt like I persevered was through all of like, these other experiences. So almost
like, where I shined.
D: Yeah. Sounds like if those tears could talk, they would be speaking from those kids’ worlds of
what it meant to have you and the Adaptanator on their side, and have someone that saw
the pieces of them that they were struggling to see and that reciprocally, they did that for
you, too?
K: Yeah, mmhmm, absolutely.
D: Wow, thank you. Similarly, Violet and I both had some moments during that that seemed to
speak to us, I wonder what your smile might say, Violet, about some of these things that
we’ve just learned from Kimberly?
V: Ah, I feel like, I do feel a lot of like parallels and similarities but I don’t think I would have
guessed at before, like, I’m an only child as well and that perspective with of being that
person within the family. Um and then also, I am very moved by hearing you talk about
how much you learned about yourself and your own perspectives from working with
those families. I feel like that’s such a powerful moment and such a powerful piece of, of
growing and understanding more about yourself and it sounds to me like the adaptability
almost came in, to lead to perseverance, like adapting to be able to persevere, and being
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adaptable enough that you were able to learn and take in perspectives and pieces from
these other families.
K: Yeah.
D: It’s very powerful..
V: Yeah.
D: Well, Violet anything that you want to ask or anything that you’re curious about from these
stories from Kimberly, any questions that come to mind that you’re find yourself
wondering through these stories of the Adaptanator?
V: I feel like this might sound like a unfair question, but I think I’m wondering if there were ever
moments where you didn’t want to have to adapt?
K: For sure. I mean, there was, I guess just times where I wanted to just be steady and be like,
okay, I envied those that were steady but then I really truly discovered that I really was
lucky and I was really, like, my unique experience really allowed me to see something in
such a different way and that, although I did think about that in the past it’s such a
blessing that I wouldn’t go back to it, you know, honestly, I wouldn’t, because I felt like
it’s one of my greatest strengths and so, although I wondered about it, I wouldn’t want it,
so.
D: Well, I can’t help but wonder how you both want to lead with these Wonderfulnesses during
this process together, during this practicum, how you might be able to remind each other
of them or lean into each other’s Wonderfulnesses when you need to, I’d love to hear
how you might all see these really flourishing during this practicum together?
V: I think, I mean I am answering like for myself or?
D: Anything that comes up for either of you, yeah, just go for it.
V: Because I think like what, like what came up for me was first with like, perseverance was
again, a piece of knowing that together we have the training and the ability and the
background and, and everything that’s needed to be able to persevere and get through
anything that comes up this semester and a piece that was also coming up for me was a
lot of like curiosity around how that adaptability could also then open you up to learn
about yourself from your clients and, I’m just really, I feel like that’s such a beautiful
process that I’m picturing throughout the semester of how that, what that adaptability
could bring out in them and then what you could learn about yourself as a counselor-intraining and all of those pieces that flow and fit together.
D: Yeah, what do you think Kimberly?
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K: I agree I, I’d love to use the experience to continue to grow from my clients, I always look at
it from everybody who I ever sit with or anything, I always want to grow from that
process and I’m always looking to better myself through that. So I hope I can gain that
throughout this semester.
D: And similarly for you Kimberly, do you think there’s going to be times where that
perseverance might be something you really need to learn in lean into through Violet? Do
you find yourself feeling like that’ll be a Wonderfulness that they may be able to come to
your aid throughout this journey?
K: Absolutely, especially just, I’ve been learning new things, and I’m growing in my skills and
as a counselor, and just relying on that and leaning on the, that idea in those moments.
Yeah.
D: That’s pretty cool, I think one of my final questions, and I shouldn’t say that, I might have
another question (Laughs), I shouldn’t lie. As you both heard these stories from each
other, I can’t help but wonder if, if you both might be able to identify a term for a CoWonderfulness, something that you both mentioned I mean, Violet, you just mentioned
the term together, something that that maybe the two of you have learned through each
other during this conversation that we could name that may become a Co-Wonderfulness
that can carry both of you forward as you progress forward in this semester?
V: Okay, (Laughs) what’s coming up for me, is determination and there’s like this determination
to, to grow this determination and to keep moving forward this determination to learn,
because I feel like if you’re that from both of us.
D: Yeah its pretty loud.
V: Yeah. A determination to get as much out of this experience as possible.
D: Yeah, what do you think Kimberly, how does that word land on you?
K: I would echo that same thing. It’s just, you know, determination to get as much out of this
experience as possible.
D: Yeah. Do you have a sense of how determination may be a Co-Wonderfulness that can carry
you past difficult moments? Like do you have a sense of how you can both recruit that
together? Whether that’s after a challenging session or challenging supervision? How you
can both collaboratively lean into that together? What do y’all think?
V: I feel like as the supervisor, I really want to hear what Kimberly is thinking.
K: I guess what’s coming up for me is just, maybe in those difficult moments hearing like, okay,
I, you know, maybe hearing those words brought up throughout, like naming it, labeling
it as we sort of go on as we kind of have to go through those hurdles, or, you know, when
things come our way.
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D: Yeah, what do you think Violet?
V: Yeah, I really appreciate that. Like, they’re almost like, like our buzzwords (Laughs) for like,
being able name when those pieces show up and, and call it out and acknowledge it and
comment on it. Yeah, to acknowledge when it’s either needed or when it’s when it’s
showing up and it’s there. Yeah, I’m trying to I feel like I need like a note card or
something on my computer that says Like, adaptability, perseverance and
determination.(everyone laughs)
D: We need like a Determined bat-signal or something that we can pull it up (Laughs). Well, I
just want to thank you both. I mean, one of the things that I believe about
Wonderfulnesses is that they can be contagious if we speak them into the world and
speak them to each other and I gotta say, there’s a very, very bright light of determination
burning in me just from hearing about these stories and an eagerness to sort of see how
not only your individual Wonderfulnesses flourish and shine and support you all, but how
this Co-Wonderfulness of determination may be something that you find yourselves
leaning into and beginning to trust and using as a means to move forward through you
know, Violet’s language of together. So thank you both for that. I am pretty touched by
all of that and it means a lot to me for Yeah, the chance to get to hear those stories. Truly,
thank you,
V: The Determinators! The Adaptanators! (everyone laughs)
K: The Adaptanators!
D: I love that! Okay well, I want to be mindful of your time of course but any final thoughts on
this? Anything that you think you would want to say to each other as we’re still kind of
engulfed in each other’s Wonderfulnesses like this?
V: I really loved hearing your story and I really loved, I felt like I mean we’ve been meeting for
supervision for a couple of weeks now and I felt like I got to know and see so much more
of you and I just really am appreciative of that opportunity.
K: Same, and it was really nice to hear and maybe just some of our parallels which are
interesting and I appreciated hearing and I wish I could air hug but..
V: Air hug! (Laughs)
D: We are gonna need to create like a tech-hug (laughs) I felt this often through so much
telehealth, there’s no means to share that physical connection other than embracing the
screen, which does count for the record, it does count! (everyone laughs) Okay, well I
appreciate you both very much and look forward to talking more as the semester goes on.
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APPENDIX G
FINAL CO-WONDERFULNESS INTERVIEW WITH VIOLET
AND KIMBERLY
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D: Okay, well, I want to welcome the Adaptanators back, it’s been a little bit since we’ve all
been able to be together. Um, I was just going through my notes and refreshing on things.
That might be kind of shocking, but this is like all the stuff that I wrote from the first time
that we all met together (Shows the notes). So if it’s all right, Violet, I want to start with
you. Obviously, knowing that you all just literally finished your last session. You know, I
was going through some of the words I wrote down and there’s some pretty powerful
ones in here that you discussed with your Wonderfulnesses. I can’t help but wonder if
you found some of the specific things that we referenced in our first meeting coming to
your aid throughout this process over the semester? Were there new Wonderfulnesses
that perhaps as a supervisor, you discovered during this process?
V: Ah, um, I think I, I mean, so I’m very jumbled. Um, this semester, for me was incredibly
difficult. I was very overwhelmed like 97% of the time. Um, I had quite a few things
personally going on, um, that I, I’m okay with sharing it just feels kind of strange. My
mom passed away over the summer and I broke up with my fiancée at like the end of
September, and he moved out and this is supposed to be the most difficult, um the most
difficult semester of the entire PhD program and Dear God, I hope it is because (Laughs)
I don’t think I could do another one like this. Um, so you know, at the beginning of the
semester, we talked a lot about perseverance with me and just this. Yeah, just this
continuation, and I definitely felt that this semester where it was like. ‘Well, I’m just
gonna keep going and this is important,” and I’m sure I didn’t always do my absolute
best, but I try to give like my 100% at the time (Laughs). And yeah, so I feel like I’m
finally kind of seeing the light at the end of the tunnel at the end of the semester. Um, but
that perseverance, I definitely felt and I feel like that’s a big part of who I am and part of
just making sure that we kept going and that we didn’t give up and there wasn’t, that we
knew we were going to get through and be okay. And that was that was what was gonna
happen.
D: Do you think it was a deliberate thing? Did you invite perseverance into your life in these
ways? Was it something that like, you made a conscious choice or did it just happen?
V: Um, a little bit of both (Laughs). Um, I kind of I think it was over the summer especially after
my mom, I kind of made the decision of like, I know that I’m going to make it through
this program and it may not be pretty at times and there’s gonna be issues but I know that
I’m going to, like, it was that peace of like, “No, I’m not I’m not leaving. Like, whatever
happens is gonna be fine” and so that felt like a conscious choice to me of like, no
(Laughs), I’m going to get through this, I am going to finish I’m not going to take time
off, I’m not going to leave because I need to do this and there been other things that have
come up within the program in general and it just became this feeling of like, this is for
me, and this is what I want for my future and so I need to just keep going and seek
support when I can and try and let people in, I was transparent with like my bosses and
people, um but, yeah, so.
D: Is it safe to say the power of your perseverance has surprised you?
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V: Um, (Laughs), I think it’s surprised other people (Laughs)!
D: Not so much you, but other people, (Laughs) as Kimberly points to herself there, yes!
V: Um, (Laughs) I’m, well, I’m I have I want to make sure I don’t forget I, Kimberly and I
terminated our supervision earlier today and I gave her something to represent our time
together and also because I felt like it fit the Co-Wonderfulness and I get to see her in
person next week so I’m going to give it to her next week. But um, so these are Geodes.
D: That’s so cool!
V: And I got one for her and one for me, and I got them, I use a metaphor in counseling where I
talk about looking at a client’s rock collection and exploring some of the different rocks
and like pointing out and wanting to go travel different ways and Kimberly brought up
the idea of like, “yeah, and you’ll never know when you find a geode and what’s in that
space” and it really struck me and I got us each one as a way to talk about like, you know,
some of the feedback I gave to Kimberly was this view of warmth and compassion and
depth within her and like the sparkle and beauty that is within her and that she has
brought out and then I also brought it in um, I got one for each of us because it made me
think of this experience with the Co-Wonderfulnesses and how we were able to glimpse a
little bit of each other’s like Wonderfulnesses and the the light and things and space
inside of us.
D: That gets me emotional to just be transparent. That’s really powerful. Because I guess, as I
heard you talk I can’t help but think about, you know what you’ve chipped away at and
what you’ve discovered as a supervisor like, what do you think’s in that geode for you as
a supervisor, what do you think is going to be that thing for you going forward into more
experiences in this role?
V: Yeah, um, I will be very transparent and say that when I was getting ready to start being a
supervisor, I was really nervous. I like all the other aspects of counselor education. I like
being a teacher. I like being a therapist and so I was really nervous that being a supervisor
was gonna be like the one thing that I sucked at, or that I wasn’t going to enjoy it and I
was really nervous about what that was going to look like and I found that it was
something I actually really value and really love and I am not putting Kimberly in any
spot right now, so no response needed, but I felt like I was kind of good at it, and like it
was something that I had some skill around. Nothing that’s like, above and beyond
anybody else but I came in thinking I was going to be horrible and I feel like I’ve actually
been okay, like effective (Laughs).
D: I want to note for the record that Kimberly is nodding emphatically during this (Everyone
Laughs)! Yeah, so I mean, what do you think is in the geode? Can you name it for me?
Do you, I mean as I’ve come into knowing of you in some various ways throughout this,
like, there’s been parts of I think what’s inside that geode that have really shone through,
and I’m going to ask Kimberly this too of course, but I can’t help but wonder if you could
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put language to that? What do you think it is? What’s the sustenance of who you are as a
supervisor?
V: (Laughs) Um, I’m having such a hard time putting words to it because and I’ve been
struggling with this for a long time, but like, it’s just, it’s, it’s me, like it’s me being
myself and one thing I’ve talked about with another supervisee is the idea of, you’re good
at something because of who you are, not in spite of who you are and I feel like that’s the
piece that I’ve been really working on owning is that like my Violetness, my like
quirkiness, my way of doing things my ah, and I think like with a geode I think it’s funny
because my aesthetic is like is sparkle cozy and like geodes are really sparkly and
(Laughs) um, I think it’s that and it’s that embracing of who I am and that I’m, I’m
supposed to be here and I’m good at this because of me.
D: Sounds like a trusting of your enoughness?
V: Yeah, yeah, trusting of my enoughness and of my like, my particular brand of enoughness.
D: The Violet brand of enoughness if you will. Yeah. Well, Kimberly, would you mind, I mean,
do you have any words do you think could fit to what you have seen, if the
Wonderfulness is in this geode and over the course of the semester, you all have cracked
at that thing and opened it up, could you language what do you think it is about Violet as
a supervisor that makes her the most wonderful?
K: Hmmm, well, I think I’ve like all the crystals they’re all very unique, and they’re all different,
but unique and like a beautiful, in a Wonderful way and I feel like for Violet, there’s all
this experience and just life, but life and personal experience that’s helped to shape all
those little tiny crystals that really has prepared her for this moment of being a supervisor,
and that beauty, and so all within that uniqueness, that beauty that comes out and shows
up in that room as a supervisor and, I think, just, she shines bright, she always has a smile
on her face despite the fact that all of the things that have been going on this semester and
I don’t know, I always felt cared about and thought about when she shows up for our
session so, yeah.
D: Yeah, like the stories that brought Violet into this work with you shaped those crystals to the
degree that when you were feeling in the dark or you’re feeling lost you could always see
them?
K: Yeah, very shiny-sparkly, like, they guided me, yes.
D: That’s powerful. Yeah, well, I can’t help but wonder Violet as you embark forward, and
having been in this position you are in currently with the semester. I mean, I can’t help
but wonder do you think perseverance will be all you’ll need to embody going forward?
Do you think there were some parts of you that you perhaps just got introduced to
throughout this semester that you want to make sure are at the forefront in your work as a
supervisor?
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V: Um, the one word that comes to my mind is, um is challenge. Oh, I don’t know if that’s the
right word (Laughs), but I think it’s this idea of, um, it was one phrase I had given to a
colleague of mine in the past was this idea of, “I’m going to push you, but I’m going to
catch you” and I think that’s the what I really want to embody as a supervisor is this idea
of, it’s not going to be easy it’s not going to always be comfortable, it’s not always going
to be sunshine and rainbows, but there will always be safety and there will always be
support and there will always be care and I think that’s something that, I feel more
comfortable with now, is, um, because I think at the beginning I was really nervous about
challenging in supervision, um but I think it’s such an important ah, I remember talking
about with my supervisor some of the best sessions were the ones I didn’t want to go to
(Laughs) and I do actually think that’s good, where, as long as they’re safe.
K: What, tell me more about these. (Everyone Laughs)
D: Kimberly’s wanting to inquire about these now (Everyone Laughs).
V: All the sessions that I, like something would go on and I was like, Dr. X is going to make me
talk about my feelings and what I’m going through and I’m gonna have to talk about how
like (Laughs), but I think that’s like, I loved that and that was always my those always
ended up being my favorite sessions and I really value that now as a supervisor of being
able to find those moments of, like, challenge, but challenge with safety and growth.
D: Yeah, that’s beautiful. I can’t help but wonder and thank you for that. I can’t help but wonder
if there was any, there was more of these mini revolutions that you alluded to when we
first met you know, these moments of telling grace to fuck off, these other empowering
things that some of the stories you shared, I can’t help with but wonder if any of those
happened for you during this experience too?
V: Um oh gosh. Well, I probably told Pearl to fuck off (Laughs). She’s kinda just got forgotten.
D: Maybe Pearl needed to hear that huh?
V: Yeah, probably, that girl probably needs to hear it multiple times (Laughs). Um, my mini
revolutions. Um, oh, um, this might be, and it’s, I think it happened in connection with
Kimberly. There was one point at the very beginning of the semester where we were all
struggling with intakes, intakes were a challenge, and teaching how to do an intake with
that balance, of that um, that balance of information gathering and rapport building and
what that really looks like and I offered to do a role-play where I played the counselor
and a different supervisee actually played my client and we role-played an intake for the
group, full blown like hour long intake, and it was the first time that I really put my
counselor identity on display and really did it, in truly like my way of presenting. I’m
very different from our other supervisors. All of us are very different, um and that’s
always made me really nervous and I just like put it out there for everyone to see of like,
this is who I am as a counselor and it looks different and it probably looks silly and I
laughed and made jokes and like talked loudly with my hands and that fit and was
genuine and I still did a really good job, and that kind of felt like a mini-revolt, just
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because I was so nervous and so nervous about how I was going to be perceived and if I
was going to be taken seriously as a supervisor, if people were going to look at my style
and hate it (Laughs) and yeah, I did it anyway (Laughs).
D: I was just thinking this is like an unapologetically Violet revolution here, right, where you just
said, F-it, I’m going to be me and do me and actually trust in it right which is more, and
wish I could videotape Kimberly’s non-verbals here too because it’s really powerful. But
yeah, so it actually felt like a moment where you embodied what’s inside of that geode
right? Where I’m actually going to just let these crystals shine and it may be too bright
for some and maybe too unique for some, but that’s my geode.
V: Unapologetic is actually like my, favorite word. It’s like my mantra, is unapologetic. It’s, it’s
one I’m still working on, because Pearl doesn’t like it but
D: Yeah, can Pearl fuck off on that one too?
V: Yeah, she can fuck off on that too.
D: Right, yeah, thank you for that. Well, so if I could Kimberly, I was looking at all these words
right, “The calming piece” you know “the tackler of things” you know how much what
else did I write wrote so many things here, “the adult,” “the fixer of triangles,” I mean, all
these stories that you sort of invited into our first meeting together. I can’t help but
wonder you know, what wonderfulnesses of yours do you feel came to your aid the most?
K: Um I guess I’m curious, are we talking about like me in the process of being in prac or like
things outside of prac too.
D: I think I’m interested in the human of you. I think the prac is obviously a part of this right.
But I mean, I think practicum is such a beautiful experience because you sort of have to
bring in all those parts of you, right? Like you can’t just put the hat on and say, well,
here’s Kimberly, the counselor, it’s all those parts of you, so I guess all of the above,
whatever feels relevant in that?
K: Um, I think for me definitely just being adaptive because I guess having three kids and doing
this like, in like just doing it in the evening time has been like the biggest challenge of
like, ooooffff, ever. So it’s been like every day, like, how am I going to make everything
work? So that’s been huge. It’s just been like, lots of planning, lots of coordinating. I’ve
had to be more vulnerable with people and asking for help than I have ever felt
comfortable doing and so I have been equally proud of myself and equally like, this
sucks, but proud because I’m not usually the person who will be like, I need help, help
me, so um, but yeah, just it was harder than I thought, especially with the evening times,
but we, you know, we rocked it out. We did it but it was, it sure was a challenge.
D: Is it possible that you know, your adaptability and your vulnerability became friends
throughout this somehow, that you perhaps bridged some of these two parts of you in an
effective way?
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K: Um, yeah, I think just, I mean, I just don’t even see any other way to do it it’s like an every
that’s just how life rolls is, you know, adapt and conquer.
D: As you think over the semester, and I guess your identity now, finishing your first practicum,
do you think it was only the adaptive parts? Was there more things about you, the
Wonderfulnesses of you that got you to the end? Something tells me there is, so I’m
trying to inquire on perhaps what those were?
K: Absolutely. I just, I think we talked about like just each week, persevering, coming and like
and I know even Violet pushing me week by week or moment by moment, like “think
about this, think about it this way and I want to challenge you.” I mean, definitely that
showed up in every way possible and, um, you know, just lots of self-reflection and
digging deep even when, when you’re with your client, you’re just, I’m wanting to be so
present with them and like grow and how can I reflect on the things that they’re saying
and how that’s affecting me and how I can be better in those moments and how, yeah,
how I can continue to grow through my clients’ experiences and just the work and the,
the I don’t know, yeah, lots of work.
V: Did you think um, did you learn something about your ability to be vulnerable, as Violet puts
up a heart sign, I wish I could film this, there’s something about the warmth you both
have for each other, it’s really palpable, it’s quite beautiful. But did you learn something
about this vulnerability of yours? Do you think that perhaps vulnerability was something
that you knew you are capable of, but leaned into and trusted it more throughout this, or
help me with the relationship with that? It seems like that’s a big part of this for you?
K: For sure. I don’t, I wouldn’t say, why do you have to make me cry, geez. But I would not say
vulnerability is necessarily an easy thing for me just because I’ve had to just be very
strong in a sense and so even just like moving from the process of my own counseling
and my own process through the program, and then seeing myself here and prac having to
just be increasingly more and more vulnerable and growing, you know every day and so,
yeah.
D: It sounds like you found some strength in your vulnerability?
K: Yes, absolutely. I think not only being like vulnerable, like in these situations that being
vulnerable, like it’s okay to be vulnerable with friends and family and just in all life
situations.
D: Is it possible that inside of that geode vulnerability may be some of those crystals that are
shining in there?
K : Yeah, for sure.
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D: Anything else when you crack open that sucker? What do you think’s in there for you as a
counselor going forward? What are some of those unique crystals that you want to make
sure shine through during the next process? I mean, prac 2 coming up right, what else in
there for you do you think?
K: Um, well, that’s a, huh, well I think I’ve learned that I, you don’t know until you get there
(Laughs) and exactly how you will, you know what I mean? I think I have a little glimpse
now a big glimpse, and I think, and I will continue to learn more especially working with
families. I keep thinking of like, how that even dynamic is going to look versus just
individual counseling and how, what more I need to personally grow to be ready for that.
So yeah.
D: Well, I’m gonna ask you Violet. I mean, what do you think? You’ve had a chance to see
Kimberly’s throughout sessions, feedback, her work with others, and in supervision. Do
you have a sense of what’s in that Geode for her? What do you think are the
Wonderfulnesses that you hope she will carry forward as she moves on?
V: I wrote them down.
D: Oh, you wrote them down. Okay.
K: This is what I do for termination with clients, and so I wanted to do it with my supervisees
too, but I think it’s funny because (Laughs) she talked about a lot of the things we’ve,
there’s a lot of parallel right now between our termination, our supervision earlier today,
and this conversation. So I think, Kimberly, I think you’ll have to tell him the story about
the geode at the wedding (Laughs).
K: So, I told violet, we have some friends and my friend’s father does like, goes and collects like
geodes, like actual rocks just out in nature and when she was like two/three little got this
geode and was holding on to it to the day she got married and she had been holding on to
it holding on to it and you know, like, it was so precious to her and on their wedding day
they were going to crack it open in front of like everybody to see, it was this huge, like
ceremonial, festive, opening this Wonderful geode and they crack it open and it was like
dust, nothing in there, like, totally empty (Laughs).
V: You don’t know until you get there (Laughs).
K: You don’t know until you get there (Laughs).
V: Here’s what I think is in the geode (Laughs)
D: I guarantee Kimberly’s isn’t empty (Laughs). I can vouch for that.
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V: So and I told Kimberly about all of these but the first one I wrote about was her warmth and
compassion and just this, this depth of compassion, like this true authentic, deep
compassion for clients that I’ve seen throughout the semester and just hearing her talk
about her clients and how she is with them, and I wrote about compassion. I did write
about perseverance and her persevering through the semester as well because she’s, there
have been ups and downs and throughout it all she just never wavered like there was
always this pure determination to keep growing and address any challenge that we threw
at her and then the other big one that I really thought of for Kimberly was intentionality.
This real, this real intention in everything she does with her clients and all of these pieces
and then what I’m hoping is in the middle of the geode, what I think is there, I wrote was
vulnerability (Laughs) and I wrote these earlier this morning so um, yeah and I wrote this
this morning (Laughs), so this isn’t a magic trick, I wrote, I wrote vulnerability and
trusting herself. Um, because I think that’s, I think that’s in the geode I think it’s, it’s
getting cracked open and it’s getting brought out and exposed and I’ve seen so much of it
come in this semester, steadily throughout as the semester has gone and, I, I feel like
there is such a depth of vulnerability and depth of warmth and like this true, I feel like we
just hit like the beginning of everything that is Kimberly and I’m excited for it to be
exposed and brought out for everyone in the future.
D: Wow. What’s that like for you to hear Kimberly?
K: Oh, it feels good. I think especially as I, as you were reflecting on all those. I think what, the
first one too is that the intentionality piece because and the empathy piece that I have for
my clients, because I always think like the empathy I have is not enough, like I there’s
always like this I need more empathy, so to be seen that the empathy is enough and that
it’s there and you know, it’s very important to me that my clients experience that so, that,
that feels good to hear.
D: Sounds like something that you really want to carry forward too. Like as you meet new
people and you embark upon, you know, the next phase of this journey, that the inside of
that geode for you is going to be a pretty essential part of that, is that how you understand
it?
K; Yeah, yeah.
D: Well, I have to say, you know, if I think back to our first meeting, and then I think back to
currently, I guess I can’t think back to right now but as I think of right now (Laughs),
there is a like a collective, shared sense of warmth between the two of you. Like it’s, it’s
palpable, even through the computer, you know, and obviously, since we met, there’s
been a myriad of things that have that have transpired. Do you think The Adaptanators
still fits for the Co- Wonderfulness for you all? Do you think that there’s more that you
have learned as you both leaned in to all these I mean, you both reference these ups and
downs and hard times mean, is there another word that you think to represent your
relationship that fits better now?
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V: I don’t know, I do, there is a piece of me that feels like Adaptanator doesn’t fit as well, like it
it still does, but adapting feels like, feels reactionary, um and I feel like we’ve gotten to a
place where we’re not having to be as reactionary. So there’s still adaptation and
flexibility and all of those things, but it doesn’t feel like it’s coming, because we have had
to react suddenly, but I don’t know warmth, feels good, feels I don’t know.
K: I was thinking warmth or cozynator but I was like that doesn’t really like (Laughs).
D: Cozynators! Well, I think maybe that’s what I’m trying to sort of put words to. There’s
something different about the essence of sharing time with you two now and it doesn’t
necessarily have to be a word. I guess I just wanted to name like how palpable it feels for
me coming into it. Oh, Violet has something.
V: Could it be Sparkle-cozy? (Laughs)
K: Sparkle-Cozy!
D: Yeah and I think I guess just wanted you to both hear from my chair to be able to come in and
out of this work you both, it’s just so beautiful to me to get to see where you all have
ended this work and it gets me emotional because it takes me back to my first prac and
takes me back to my first supervision experience and I’m just I just feel utterly grateful. I
think for the chance to get to witness these parts of you all, I think it would be quite
something to get to watch you in the room, Kimberly. Truly, I think it would be quite
something to watch you Violet in any of these roles that you discussed and I’m just
incredibly humbled by the chance to get to witness that and I want you to know how
powerful that is for me like, it’s palpable. I feel like I could put my hands up to the screen
and feel the warmth, like just literally by being in the same tech space with you all. It’s
quite beautiful. It truly is. So I want to thank you both for that privilege. Is there anything
else you want to add about each other about this process about anything, I want to make
sure I can attend to any of the thoughts or feelings on each other’s Wonderfulnesses
before we end?
V: I think one thing that’s coming up for me is just really, really, really acknowledging all of the
work that Kimberly has done this whole semester and just being able, it was, it was
something I told her earlier as well but I just feel honored to be able to witness her and
like when you mentioned watching her, like getting to watch her and I am going to cry
now, (tearful) being able to watch her last session was just so, like, I just, all the feels, it
really has been amazing to watch all of the work that she has put in this semester and all
that she has done and I definitely feel more of that warmth and I know, it’s, it’s taken us a
little time to get here and I feel like a lot of the reason why we got here is because of
Kimberly and her willingness to show up every week and bring herself into this prac and
what’s she’s done.
D: I am getting really emotional with you all too.
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K: I know for me like, like eternally grateful for you and it makes me cry (Tearful) all the stuff
that you had to go through. I wish I could give you a hug and I’m sorry. I’m so grateful
that despite all of the things happening in your world that you were able to just be there
for me and help me in this process and really challenge me week to week and so I’m
really thankful for all that and you’re beautiful and Wonderful and amazing and you’re
the best.
D: We can just have a big team cry all together here. I guess my hope is that throughout your
journeys, if things do get dark, if things get hard, that maybe some part of this experience
together will be there for you both to lean into. Whether that’s in your work or
supervision or any future endeavors in your life, whatever it might be. My hope is that, if
it gets dark that some part of this experience can shine a light on the beauty and
uniqueness of your geodes so you can re-experience the parts of you that we’ve all been
able to see here together. I think that’s my big hope for you both. Yeah, truly it has been
an honor and I want to thank you both for allowing me to join in on this journey with
you.
V: Now I wish I would have gotten you a geode, Dave! (Everyone laughs). We need three of
them! (Everyone laughs).
D: Well, thank you both. I look forward to speaking with you again soon.
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APPENDIX H
FINAL LETTER SENT TO VIOLET AND KIMBERLY
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Dear Adaptanators,
I hope this letter finds you well since our last meeting together.
I was hoping it would be ok if I shared some more of my feelings and the awe I have for you
both, again.
The Wonderfulnesses you have both nurtured and cultivated during your time together this
semester is something I find myself in complete awe of. I cannot help but wonder how these and
the other aspects of each of you will unapologetically show up in the future? I suspect they will
come to your aid often as you both progress forward in your lives and work in the field. Whether
it be through another one of Violet’s rock collections or through Kimberly’s attention to her own
strength and warmth, something tells me these will be an essential part of you both as you move
forward.
I also want to tell you both how your Wonderfulnesses have found their way into my work as a
supervisor and counselor. There have been many times where I have had to find my own unique
crystals within these roles, and our conversations together have helped remind me of my own
Wonderfulnesses. For that I am extremely grateful.
I suspect that as you both continue forward with your careers, there will be elusive and difficultto-crack geodes that you will have to not only find, but find the power and patience to chip away
at to discover what is inside for each of you.
My hope is that your work and time together will help you both remember that you are both
capable of doing hard things, of persevering through difficulty, and of leaning into people that
want to stand alongside you and support you and perhaps, help chip away at the geode alongside
of you. Through this attention to remembering the uniqueness of the crystals you both found
within your geodes during this process, I know you will remember them, savor them, and use
them in the future as you continue forward. If there ever comes a time when either of you lose
these crystals or struggle to see the power and uniqueness of these if things get dark, I hope you
will consult each other to find them together again.
I thought I would end with a quote that I read recently that reminded me of you two.
“I cannot do without the other, I cannot become myself without the other,
I must find myself in the other, finding the other in me.”
-Mikhail Bakhtin
With sparkle-cozyness and gratitude for you both,
Dave

